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Abstract: This study investigates the impact of an adaptive automated feedback system that integrates generative Al
chatbots and the self-explanation strategy on students' programming abilities and computational thinking. Through a
16-week "Python Educational Data Mining Practice" course offered at a university in northern Taiwan, the study
employs the Wilcoxon signed-rank test to compare students' programming proficiency, computational thinking, and
learning motivation before and after participating in the course. The results indicate a significant improvement in
students' Python programming scores after completing the course. demonstrating that students generally recognized
the benefits of this instructional model. Generative Al technology in programming education not only serves as an
answering tool but also facilitates students' reflection and error correction through the self-explanation mechanism.
Keywords: Self-explanation, Computational Thinking, Programming Learning, Generative Artificial Intelligence,
Chatbot

1. &

MEE AR R AR, F AT I AMA) T F BAE R AT AR R M ALAY Ak 77 (Ogegbo &
Ramnarain, 2021), % ¥ i€ H % 42 (Computational Thinking, CT)#ALZ&$LIAL /69 H
X 7 X (Cansu & Cansu, 2019) B X T &M, CT R4 R EBHREGEBRR ), E4H
% B KMANEKXHKF T R (Grover & Pea, 2018; Heintz et al., 2016). H ¥, A2 X3 H3LE p A
LA G AR, fE S AR E R IR FAZ X IR A=K B CT (Grover & Pea, 2013; Tang et al.,
2020), A2XFEFRA LR RAHKFT MY, TMEQLSIGHZES, L ZHRE L H fo A4}
S AR

B2 EBATP | R AR B 422 % (Shute, 2008). AZXHKF F, EERAATHB)Hin S 4
TS E AR, 1BF AT LR IR S P A 0EH F K(Alves et al,, 2019; Hao
etal., 2022; Slavuj et al., 2017). FA M6 £ZF QBT 7. Bt . FH R EHEAA
(Cook et al., 2018); E & 2By RAASMBAM X4, EHEFZRT A7 AR L H &
Ro Ad, BATZH A IR R HIETARE A K EHAME IS E (Keuning et al., 2018), 2%
A E 698 A E Y SR B R AR 75 @ 75 B8 T % (Combéfis & Schils, 2016; Keuning et al., 2018).
AT JE M A S b 09 9 R M AR A TR (Keuning et al., 2018). ok, B4k2 #5449
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Mz, HERTRE Y HE R FZAL, HHlEERKN Al BATEAL, MAZH R
(Auvinen, 2015; Kapur, 2016; Lehtinen et al., 2023),

Lehtinen et al. (2021)#% & 49 Questions about Learners” Code (QLCs) &%, 7& 35 4 # 8
[ B K MAE | (Bisraetal, 2018)k R TAZ KX BEF 4232, (LEHER ORGSR EEMBL
RIBGAEXIEE ., REREALS. A, LFERZEZATAODHNEERILE K, 1HFE
B AT B, F R, ChatGPT F A s X Al 49 53 (Popovici, 2023), B T 42 XRALP
RARBE G2 | R S A R AR A9 #8 (Hwang et al., 2020; Popovici, 2023), ##]+4=, Chiu
(2024) # A 8 Kk € 2% (Self-Determination Theory, SDT) #£3F ChatGPT 4efT X #F % 4
WEHER, B Al THEARBE A T H IR RBIIZERE T ZONEDE,

B, KRARELEHE—E2E5ERAN Al = QLC k0 E 24, UAERBRA AL
BAR T B A8 B RO E IR LY T R G E B AAN R AW BhE A A R E
A2 REGFT D4, RERERKTG L EFORBRCHEFARAE, 8 TR XIEE R H A,
AT RA IR Z R RAEIGEE T RAERE ST T @E T,

BRSNS T, R LS H &AL+ 69 b 42 % % (Shute, 2008), & i PR AF 3
KGR AL, AR T MACHBAZZ M £5E, 38— #KS2H %% (Paiva et al., 2022).
R, BELAWBBTET T HMAERE, MERERALER, 2EEDE [ RAZ. #£
B & | 69 M RA(Alves et al., 2019; Slavuj et al., 2017). HARAEREKXKF T, HAFLENEY
R RIRE ) G H R B AT ARR, 306 F B i 3245 RN BB B 4L 69 B A% 32 TS % 5 (Cook et
al., 2018; Hao et al., 2022), FE8F 5L TR CFSH —BBETRL, By R EBIBALGHE
(Zenetal.,,2011), BT A DR B R REWIH TR LEBAFZEALXEEL, BA
Ak % 04 & ) % 77 (Combéfis & Schils, 2016),

HEHKFRE T &, B &AEAE(self-explanation) A% 3 E A2 A8 B8 F =R ST £ H s 249 7 A(Chi,
2013). R BRIRAL FH A [RAHE. AH BT | 6977 X, A3 BB A 43085
ek BB, A BAZE B S B ALEEAS AR /) (Pirolli & Recker, 1994). B X AFAE LA 24—
A# 4 3% 3842 F 98(Chi, 2009, 2018), EZAFUHFEI=E LA TS F 4, WEH
WEBORRAM AT X, £ mIEAE T DHBEHEHN(Yu, 2022), EEXEFHKF T,
HiBERFE A XA BRI REET A KRBAE, ABAEM A FER T
NAAZ XA, 354 AR M AR S1E H 2 4 69 Ak /) (Pirolli & Recker, 1994; Wylie & Chi, 2014)

WK, B RS A(chatbot) HATAI M, RABNAKRARFE L RA R LB EE
1k (Pham et al., 2018), AR H AR, WRMEATER DR RS AL LM, F LR,
VB, 3 L% RAR & 3y b RAE B BF BB 5] 4L 89 R EE (Lalwani et al., 2018). AA2 XK Z 75 @\,
Yin et al. (2021)$% Benotti et al. (2017)894F 70 ' 45 3, B RAK 3 AT B A 7A KORAR 4R L3R4,
HBARFBTHFEASEMBAARADM M, RE QDT R ERAE, BERS AN
Bk E. BRI RBAT, S REBEARRMEXKT, RMERREREHSET K,
BFTHRE—FRESLAOPBRTHRTESLT,

B ERSURR, TR [T ASMbRt | LT ARME ] &5 THREIA]I LY
HH, HARAZALAEXKFTHEE DRI RKXEA G KOGE N AFRTEA LB,
FERA A RE A A SRR, A A R RS RS AR, AT AR
HARMACE) MR TR A, R 55 A Fi8 g R 7 XEATRE B S MR E R
BRE, BRRAES AN EFFET, AKRIAZENAENR M) HLEL T4,

2. BRMBEEANLEN RS

AT A0 B R E AL E A R AR LA B Ak, BPEF B AR AT AR
EREHFOAH, HFEB BB RRTRF T BT AR IR ETERT . 2FF AR
TEEBERBENZEBRIAANAEIER, REFLERBETZRNORY . §F 44X
MREREFR, RIAMFER, ARH0 Al BARAGREZETREZOEZBNE,
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AREMNEAER, TARERTIEHAAZEETZRETY, RELEDLE MR G
WAL P FBIP RS AGE R, AT A KBRS L, ?ﬁ%"ﬁ‘i“‘ﬁii&/ﬁi}‘léﬁ ¥,
F AL B RE R SIS E, 25 PIREWEE R
RREDNEE 1 i, 2AQRBERRERGLGER, 8 RMERRERRIE
SAAZXHA AR F RS ANM 6988 B, LA 2 X M AL B 4 A $142 X A58 8 A 49
72 fEA2 o 4= Koedinger et al. (2010)#F 7069 ASSISTments #F &, ARA4EBPEF RAR R 48 B 28,
S AT AR A R R R ABITRIF R L EATRGARRE T, I RAHALS A
RIFEF 0 B R BRAGEHR, A REEF S A4 70 A Nakamoto et al. (2023)49 & &
FREEARZE, FUA | B REF D2

(D:840)FRERTENRERBESEFIHMEETIRE  MAEE

EEEEREE?
/%égﬁﬁﬁﬁEﬁtuﬁ%ﬁﬁﬁﬁ%&0ﬁ1zﬁwE%ﬂﬂEﬂ¥ﬂ&ﬁ$i&K@ﬂi:W% i QME$EﬁtéW T

BE@H 6 INBATEUSEERENEBNE  THETAREEEENE tneEEg S WFRSTERNE FORERERESS Wﬁ
& AMREALAE

H H AR I S (. fi@iﬁiﬂlu:ni%
(wR)

\ miAET I E0 )
= o S E

1 A% EHN |

%k 1 8 &R DR
5 a% #R

;W% 03 A SRR, RE RN, AREAESEMAE, SEMAETMH.
% 4~7 B AR AL AT E N E, 125 Ak @its, 2 RZNFZOMBE,
M T 8~11 EAKRAFASER, REMAEAE FROGEAMBE, F3—MAZEKF,
JEF AT 12~15 KRIFPDEEHEANLE, DABEE AT EEA —COGETM,

18 7 1620 WSEREEH, mLBEFW, RFRY, A0BET M@ H i,

HAR R R A E AR Axure E 3R RA R 4E49 Ubuntu Linux JE #64 £, YA Nginx
V85 Be ARFEA RS, 34 A Django 32 MySQL & #1435 #8 % & #F /5 72, %18 Django
ORM LT ATAHMEIEI LA LB, FIIF, 435 &3 OpenAl 4 ChatGPT API
B, AP AR X SEAFAELIEL ChatGPT, HE40ERFE VA AJAX BRIF R AR AT 3%, AT
%k A HTMLS5. CSS3. Bootstrap 5 B A7 K /F & & X%+, $£#Ei® jQuery S AJAX K
PRSI S 1 o

3. BART &

3.1. FEHE
AT % 16 49 [ Python 2 F 7F+37F§77%4/FJ FAL, RAENE @2 Python 42
K& #@ FARD TR0, ol llEXEk, THM. KBS HRAETH,
T A6 AN AL, SRR A AR ERE, BT
&\ﬁa%%# FUM, BSUATRLE A AR K A0 AL UK S TSR F A
FAT, BEFRALTAEEToBREE. #EEEBRBEMETRESH, LA
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TRAEREFE K, TBRE R RET LD R TREF 6 RSP A A2 XM X AT 6 KA,
AR ATT ST G A0 o KA EITRIIF R, CGHNED E ARFF ARG A LRk
P& AKX, FIFEILESE AR A RMERRE, EnEFZREEY,
3.2. KA

AT R ERIAER T RAEN ZAAEF R, EHERE KI5 Python #2 X AE

AlER, AERN B AL 100 49 20 A EEM, #4F Tsaietal (2021) 89 & H B4 F &
(Computational Thinking Scale, CTS) & Pintrich (1991) Fréa®l69 (FH SR L= k)
(Motivated Strategies for Learning Questionnaire, MSLQ) , & /£ %5k R 455 & /£ % BT 1449

AR AEAR A, A TR T RARARNREM L, ZRAROEN R D, BRFARE, &

FREES, ERREHAXIERETORALHET AN E,

BEHRERRY, AR ESAMFE TR O RBERALTAKE T, TREFATHIE
TR, H—AORELZOIERENLE. Python XA A AGATRI AR KA T, MK
KRATABELRE, FFREASH. ARALS), LBA3I ). RRAEA2 S T
R&A15, GATMEFAEANEINR R E LB ATRZSRFTT 20EFHL,
I, BHRAGET T H@RA, EIEP4E Wl TIRIEZ A%, UAERAGEE R IBEA R T,

WREZFEFHT AR, HFARES AHZF, /2 50 240 RRFHMETRIFM, £
BRSO RE LA, §HEZBR ISR RER, BAET —RKRE LT a REE
), ARBEADRBEENEEETEARLEE, SFALZHT R HABDEHF QKB
FE, 3T I KA B AR LR o 2 AR AL

wAiE—J, EHETHE — AR 6 Python 2 XAk ) RIBREMEILE, § EARBE AL
HE TR GE B YW M AGE ARSI R R Rdm, LI, BAFEFTF £, YO
B R F B AL 0 R AR R

EEFSTRT, BAKETRAZAEAGMETHABRMMAE RGO AR, B,
HEB A HEAT T IRADH, UIRFTF £ 09 R G B F AT HA69 5 F s st 5 H ik
EARE, DA RAF R RERE A AR, I ARG 09T RO RARR

3.3. FHHHT
W AT AR B A AT RS ARG B AR, B3R BB R R RE BE R A9 R
(Shapiro-Wilk #E4K p<0.05) , EtikFl&EHR 2+ 69 Wilcoxon #F 5fAR & AT

Mo AR Ty 18 R A AR AR B B P AR 2 B AOARER, AR SR AR S AL RAEN NAT IR

SARE ) 69—,

LEFEMET @, AFRLILERTEAENEBIZT G, SMAEDERT S S @A 6 AT AR
KA, REREAGTHZAENFE R ELED T, EH B4/ Python A2 XEFM A 7
B AR ) ] SR B 7y K 98 & AT R SR AR R B, BEaE d AT S A AR G A B ke S A A
ZREARE S Loy E R

4. ERHHw

4.1. Python # X g€ 7 65 81
% T IR S A S ILE W F AT 489 Python A2 KAk /7 4L, BlER AR RS A 100 2, &
&% 04, 1£ B Wilcoxon /4 J8 AR BRE AT 047 & 2 4 R BT, 128 AR 45 69 423 (M = 90.000)
BAE & A AT A (M =65.000) , ¥z £G4 -25.000 (Z=5.384, p=0.000) . &%
BF 5 4 69 Python A2 XAt /) £ 5 5 E DA A BA K RIS
4.2. EH BN
EHBHOGMBH RN T ABELR, FFRZASH. AEhdn. L@ A3 5.
FREH2H TR EA 5, BAELLHEGFLEHE (M=4250) BZF 548 (M
=4.000) , Pl EMAA -0.250 (Z=3.199, p=0.001) . & —4 B %+ T Cansu and Cansu
(2019) & Grover and Pea (2013)89 8125, BPAZ XA AR B A AR A FANEL T MH, A
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PRI RAR B AT R AR AT B RAAE, AP A RN AR X AH B B 424, 12 7 Bisra
et al. (2018) ATk &9 B K AEAE B RE A A E R B 2 H a9 —&, A M X Al 49E MR
MR Bh G AR AE MR R A R 5 R IZ 030, KR HAEH T Mat
43. FEBBRGEN

EEY MM BENIRA T EBERL, EFRZTASH. REALH4H5. @43 5.
RREH2. FFARAEAL S, RAFH G T2 (M=4.188) BFHAR RIS
Hop# (M=4.000) , P28 £/ 4 -0.188 (Z=3.141, p=0.002) . E—FHATNEH
SIS, SRBETARANEBZG PR (M=4.250) BFHAMA (M=
4.000) , Z=3.081, p=0.002, Rk, HRASSED#EPILE (M=4250) LEFE ZHAA
Al (M=3.875) , Z=2.149, p=0.032, T4 R LW, SANEHHRAENERINELE
AR RS, TRAFEARE R FE TR E,

5. &%

AFF 0 A AR LR R b, M A KA R BI R B AR RELE S,
£ 4 8 R GPTARAE G B BF RARSLAB AL 3] 3, B RE Rk A5 EAZ X A44SR, ThAk S
APAZBEEL TR S . A REER Al £ R EFLE S, IUES AR T E AL X 0T
PRREAEMAY, EmRAMBEMABGEEFEE. REFERRA, L HFHAE
XBALERARE TR T EABE NS, CHARKLHBELBRE S EME
H

AR B BA e R E (3T E 4% NSTC113-2628-H-008-001-MY3) #F
RHEE BT E (GFE43E: PSKI136863) MAA T KELHAHAF LT O L H,
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