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Abstract: Massive Open Online Courses (MOOCs) are an emerging digital learning model providing flexible
high-quality educational resources. However, the process of course design and content update consumes a lot of
workforce and time costs, resulting in limited development efficiency. This study uses Design-Based Research to explore
how to improve the effectiveness of MOOCs curriculum design and ensure the quality of teaching through the powerful
tool of prompt engineering. The results show that structured prompt design significantly benefits curriculum planning,
interactive guidance and assessment design, and provides a new direction for digital teaching innovation.
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1. A&

B Az S HARGEME I, £ RAEM K X4 ERAE (MOOCs) m AItE#HF e
FRI BB T L MELRE LEHF K EEIE I, MOOCs #9RAZZ 1 Ak B $
SEHTME, R, BREVBEENEEXBGBEANTREE., 2H AT R EHE, L
FLAR ey A R AANLH BHAT, R ARTIAZG R A, A REAF MRS £,

AR G AR 4o TiE R 27 TAZHAT, & MOOCs RALL HAAZ, TAERA R HKS
B R ACE B ARG AR R ARG O S H o AT B 13 3T XA K (Design-Based Research, DBR)
AER, HiB L RENREFHEE 6, HEMR L HE R IEORTER, AR MOOCs
WIS P AT A AT A
2. XRKE A
2.1.MOOCs 83 # RN H &

MOOCs 8 2012 425, CHEER AL KRG FHFT O EZERIS . RERITGI, B
%2024 %, 43 F£% MOOCs F4 (dwCoursera ) Z#HEMEFAKCTH 1615, KR,
RAETREL BRI (49 10%-15%) , H#FE 20 HEF B H HRAF K (Cagiltay
et al., 2020; Jordan, 2015).

MOOCs #9RAZHZE R ZRAZMNI] ., BMHEERFE LERFLERG, HATRHANE
FAE = (Kim, 2016). sLoh, RAELRBEGFH LT AT ANEK, LLAED B HRREENS
HERAHF A, S5 8RR KA R 2T H Ak E R A L.

22. 4 8 X Al S48~ LA 49 /& /]

ARK Al Fi8 A REZTREEN, SHHAERIR, BRAZTNE, LAHF PR

% 7) & 87 BA B (Walter, 2024) . #27 TAZNE A —AESL A R X Al L8 a9 87, HBHFOHTEY
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4, FIERAAERAIZNE, HARLEN, BEHOR T TEE R LN EE TR
A% 7 P (Rathod, 2024),

RTAIAAEG ERELFPHRANOERLERALE R, XM EERFT T LLT. £8 4
AR T, HPRFFA R E R T NE, EEMERE R EBTIEL, RMEHBAERTEL
(Luo et al., 2023),

3. IR Tk
3T K

RAF AR R 33T XAF 50 % (Design-Based Research, DBR) , il & 414 6935 XX E &
AER, BEE A MOOCs RAAR R T I T L, ARLBESLH=ZMBEIZMEE: LA
MY EFAREFTFEEE, FARGTEEAMRTER, FEFREAI. ZHAFEFEL
EFmm. ERTEMREHE, K RLEB OpenAl GPT £ FIRA, FIEABALR T,
o ERBEREALERRTE, VEBTERKALAZESE A2, BORE. AN
F, ARG RAGOHERS. REAELATHRE, RESIXEZRBEIRTNE, E1T
EHRERNAR, RELREREEERNSE, AERFEEHE T EEARERART, FHEL
AR M,

3.2. /5 HF

RHF AR 3R 3T XA 7k (Design-Based Research, DBR) , # i & %M 69 3% AR FH$F 35
AR By, R RS MOOCs BAR R T IAE Tk, HFFERTIEGTHRK, AR
AI [ RFRY | FABCHIE, BEaaek 1

%1
1542 & ) R4 A .15
W TA8) P S % B B RTAGEHWEHZBERETFAW RTOHKETXREBRETR
H B AR Al AR NE

AR 338 BT R
58k ST 8 AP

R TAG M

RAERNZHERERRTH
SR EERE £
R R AH AR A
i#8 R R RS £

TR T R A A L R
St e 2 AL 15

B PRTE R 6 R ERES A
FARFHEEE K
AR TR A AR T AR AR DR N B 3R AL
N BTS2

AR AR A A1 AL B F 4 R
EE RN N K

bR AGAZAS F B2 A B (rubrics) B AT IS, BFA 3 E S HRERHERGETEAL,
FEtdE, HRTFIAREI ST BT, I, ARTEBFEH
RFFHE—FKETRETH, WEANT BE K4 Prompt X169 L48 =45, FEob 7 AE36F &K
PRFAFHAIARNETREEGEE, E— T RERR RGN BRI R LA HEER,

HB T AIGAZ G MG AR, KA AF £ A B IR E AR T TAE A MOOCs A2 3% 3169 5K
b S RARAE, 1F 4 RRIES) A A X AL JE R 693236 L8 318 B 2 AR I%

@ 3E 25 G AR RA

4. LR

o3t

4.1 7 LEGTHRA

AFF A H 5 — SRR TR ok, QA RERA, R E

B3| TR P 4G

M EMAERTER, SRR TR T ESUATHEL S AEZS, Hi8 % okEREL, K
FEAR LB R SR HF B AEEE K.
4.2. 2 % M B89 %R LA

EERILER P, MR FER T IAZLERA MOOCs FAL A E TR EEKE, &

BT AR A B I TAR R AT S R, AERAENEZ RN, $X0
BHF AR RS K LE B SARE. RN, MG — 5 SRR R T TR
STER MR AR S L) 2R,
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4.3. 887 LA fE 25 F 89 BN

FRMRART TAZARRRAZAR b R ABOR, Bldo: TAES @RALH B4 E &£ P B
RS F A, R T m R A RS REREHISH . BARRAELEA XELSTR S A
Fo BRIk o IZAF A B AR R AT TARGY B R Fvs, I A R X AL AR F AR AR LSRR
4.4. % 3t X T XLAER 49 1 /1

AF T E 69 DBRAER ME X HR TG M AR, LARGAMARTRET —£
THHEGFRERN, AREREHBRTEL LGRS ABRAETRIEL, UIFZLEHRTR
KRR RIKE,

5. RRITAE
5.1. £ %A

HRMRERTIEESZTHB T PO A M, H3T8 L8 S5 4HE M A a9
T, LIPS AEE T EAEN SR T A R .

5.2. 1814 1L F F F IR 99 B &

BEAFHERFK (WwEFRA, FHERAEMR) | FFAFHE SR ARG RTEITR
g, AEREFZHGEE AR T TEIHKXFRERSELE—FTELALZTFE0A
P REER
5.3. 2 KA K89 E T HRBE

ARFRAE—FTOIALFTEERNEHNETENHE, QIS F DM, HERERR
R ARESFW AR, ER TR FEEHZDH, FHEERNEG T RS KM, EER
RTHE,

5.4. FF AL 4 5K A B b69 122 KA

ARFRIE RN HF KL RAFHAIARNETERGEE, £8%53%. MA
AEF Tk, WATHIEZHA Al M AERRAERNEOELE, BT, ARLTHRYE
BRI, FHRE AR R ESLIE R LAy LA R,

6. FREER

A 84 b R KA LA AT XA AR, 4% 7 A2 & MOOCs R 423
AP RRAE S FRLER, MOTFHRTRA BRI ELRNEGIFERSE, HEHR
R ARALRRAI AR T E . EBERIRTRA AR S SRR, KT LRF
TREIRELRRERA, HREMIFFFTATBOTRAE, £ hAIHH HAéT
J& R AL L RS A48

IR, R KB TRT LA R NMER IR HFE R AT TAE LN, &
RHIDE L EARAERNEGAFEIZN., MEERIALTERMGE—F R, LESE
T EXMNERBAABAEBTTORANTEN. ARRTIAEARA KT HAGELSAZ
WMER B, FRLZAOEZEY AR,

R, RHEOLIARE—FIRTHRFAIEARNEGEEXR. FHEHERNEGE
TALE, UBRRTIHEHRKAAFRORAVE, CRRMARRTIRBETHHAET R, L
REHXFRLERRERIALIFERAE, FHERFHIERGESE, FHLLEKRNEN
INEMSEEFNTFHRAA, HiB ALK, 2P0 00 IR 7T AR PR 4 R 9 B i R 3%
FR, XEBGEEAHSRY, ARRBEF ARG ERE /8 Eay L,

MmEZ, RTEIEMEAERIXALT LR RNGEZHN, RMEERT ik MOOCs RAL
B R ERMIAGTE ), HAMGERENE R AR A B TAE T RO E;, RAd, defT
Wy Bh 2R SR AT A LR B AR M 4o L 6935 D B 32 B4 Al A N B9 4E B, # Bk du
— 5% 0GR,
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