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Abstract: To address the challenge of rapid spread of online misinformation or disinformation, it is essential to teach
pre-service science teachers scientific information reasoning strategies for future science education. The study explored
the impact of learning by design on pre-service science teachers' scientific information reasoning and attitudes. The
results indicated that pre-service teachers constructed their meta-strategic knowledge and improved their scientific
information reasoning abilities in the design of scientific popularization works. Learning by design significantly
improved their sense of obligation in dealing with misinformation, and the efficiency and professionalism of scientific
information reasoning, with a significant increase in recognition of experts and authorities. The study may provide new
insights for the development of future science teacher education.
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1. 5| %

Mo A A3 S AE 1630 B A94RFT, A B #TIR B I W &R RIESAT 715 & Rm, REBEKRF
& 643 & = & £ 15+ (Iyengar & Massey, 2018), &2 X 694+52 13 & 432 A8 /7 (BRR A1),
WG R R R AR AL 24T 8 B D) 243 10 4 E #(Osborne & Pimentel, 2023). /& )4
FHAF, ™FEINZX— B IR XA T @ FFHF 4 424545 82 69 25 R 9%&(Osborne &
Pimentel, 2022). %t 415213 & 432 69 £ 18 TALAL 5 FF B M) R AT AL S HF, LRSI
IR e R AR S F AR

%7+ A 5 3] (Learning by Design)#2 4% T ¥ 328 5 9= #% 42 55 48 28 449 2 #u(Kolodner, 2002),
1 BRAT A R IFRE B A2 LB EETOAE ZeER R. WM. HRF)TED T,
RN fFAe g AA 715 SRR RS, Rk, ARG ERIT T A 5 3 3 IRATA 5 2T 45
TR RERS BT R, AR AT P A

RQL. XA F T LH R TIATAFRIFATA 72 LEZGSL?

RQ2. &M F 3] e % &L IRATAFRIF A F 12 &2 K ekiz A ?

RN D BT A ) AR BRATA FRIFAF A IR ) T @ ey A sk, A A
P F G RAR IR Ao T T R A IR SRR IR
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2.1. #1584 H#%2

AT AT B AR AT & R TP AR YR8 ) AT F A 4908 B 4R —(Wiblom et al.,
2017) “f"AREHFREIEFTRETEZAC, 2 MALER P LEELERARERRY
A 2K (Panizza et al., 2023; Rozenblum et al., 2024). H ., ZAFFHF AR, FFH524E e iEm>
& XA BAF NS F PP HIR F] R AE IR R &AL FIE 8, A S BT R B A
A E A, PEd A e R AgRe

AR &R O 5% T %, Weber F A4S T“GATOR™IFAEZ N : (1) 56 L 5K
(Genuine), &% B idiE FHaH KA AMLZmIEAEr £, ()13 & £ 4 (Accurate), 12 &2 %
B SR (3)12 & 7T 13 E(Trustworthy), 12 &2 HF&ZIHE, A2 F Tk, 452 F A
F3F; (DfE &R R Origin), BEAGIATTHENLAFZTH, REHFAALFERELERRFF;
(5)13 & 7T 4 M (Readability), 13 &2 MG XA G HFW I F, T4 M (Weber et al., 2009).
b, F AT EFALR LT RERARE R T W& A P A543 82 (Wineburg et al., 2022),
4o 538 5%/ AHZ 8 (Wineburg & McGrew, 2019), 4% 173 (McGrew, 2021). A FH4E T
ZSBEAFELEERRL: (DAEERRTREE, wAFAEBLRAFEZFE; Q&%
W, e EAGAHNMET RRELER; Q)FFERFRL, AERIBREGERT HIR,
EARE IR, B#t— IR HE T 2 P (Osborne & Pimentel, 2023).

BAT, ZHARXEAFELMEREHF T AEHIRIEIL R, e, Pimentel i@ id K T 5E
R FEN, RASGFTLEAEIFEHFELRTEES I BA L ERA, 2MMm T2 RNIHE
R ok Fa SN 3015 B R X H(Pimentel, 2024), AHF R L, ;A TMET A—RAG %
4=, Wiblom ¥ A 5 £i8iL 8 TG T EHRA S F AAFRE LR, RAFEL
W@ IAZL T AT LA B8, 12 R & KR AR AT (Wiblom et al., 2017). Tseng 5
ARR T RAEDHEAZ &I E S F I H O Hrh, 2R FEHEA 5 RBE6 BN K-FEA
2% % 7 (Tseng et al., 2021).

2.2. RABFE T SIRETAFFHIFIEFH

% 7t & 5 5] (Learning by Design) A —#F & T B 693K % 5 3] 7 #k(Kolodner, 2002), Bp 5 )
HBA N RIFEET 6980 E A EAFIREE, 3 A T 9RB TR G AR ) fetg B4R,
F R A AL 69 SR & B TRk 69 )RR A 1 3% P (Kolb, 1983). 4w, €& #F 5% K 3L STEM #
Ul At AR TAZR T, s IALRH A AT RIEANMEM, FINREEEA T ARG AR
Ja W] 847 % 52 #F STEM #% 52 (Capobianco et al., 2021).

STFHFHIFRE, HFREEEERERAAFAR, LARSEELEHARANF TR LB
ARG, AR LSRG F A3 F R (Herring et al., 2016). fi% i+ A 5 5 & BRAT A 52 H T
A% AL LA KA F AT E A, RANE A g AR S R Bkt
A 2 FF), AT UAFE F KRB B A 73 & A R AR T 69 BG4, HF 2T 5 4
0945 BB T Ml AT B FIBT . Et, RTRF A B A BRBATAFRITAFE LR
Re 7] 69 R &R, 42 EATR, AR AK R ASF D 7k, 5 FRAAFRIFAL T FES
TR FZ L IRIL AR,

3. B RIK T

AR AR R T AR BN, TRARTAF, BpiEd g AR . AL
BV EAFE LR RE IR, AFRELS DT R EHIE,
3.1. FEAME

AT ERAFTERMN T EEEARFORFERRAKFT L LY —FRAR AL, &
H 36 LFEAFHELTIRARFE S, RAEFWBA, 27 6FIFT LB AL, 20 6E) AT aRR
W] T AT B & FLERE, AR T BMFE A, HiH3 28 A 8% 27 .
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3.2. FIXLA

FF(F IS Z K R RAER T 2455 B2 R P EF I HF 51 LGS E,
FlAEOSETENLEF M, HRAABXKXRT Cagle 5 ALLA R ARAZ T £ A 69 5] B AR
(Cagle et al., 2024). P& =AY E: W2 EE KB RAFE LOERS BECH AL, o=
0.749), A543 & 432 BAS BRI 69 AR R (PB4, 0= 0.602), 3t 2] B8R A &ATF1E &
8 B ZAZ B (P15 2Rk, o= 0.588),

FFF 15 8- FEFE K & M7k o KA XA R XA 69 XK 52 5] & T AT G 69 AL 5243 32
71, RAAFE T L1 Abed F AT 50 (Abed & Barzilai, 2022). A1 5 J& MK A2 o 35 €, A1 3%
EHERMEMAMEM, BEFRAEZRFIFHEATHLAFZIAGN: L ERE; B
M FAEEH R8T AR W T P a1 S BATIRIE 5 iR, FULURIE; MAMELS
S R IMAT A AR a4, A A T AR T KL RE,

3.3. FRAZ

AL T 15 R0 247 AR D), S RATM MR, BERFHE. AR5 I &,
J& ) - B v AN B

AT BL(1 RAT): AEXKFFBZA, RRBREFOFI)EZNBHAFEEHERLGF ) £
BAARE TR L ITAES, A 10 25, 26, FIH AR ZAELIERATN XA, 0T
B A 30 54P. HIMEAY B BRI H AR THATA T2 LR RE 5 S A,

HEHFNEARE): HFFEE, HRBEHITALEAMFR, RFEREE AR
FHFEELEFARBA T TR, ERABHAFE SRR,

FAT A M1 R A&, 53 H TR ST, A8 NIRRT, T ARIX
e, FAXETELEN)F A THEES AL B MFfd4E, e 5rAMGLTEZE
#AT R, e 3 R

B BQ R FAFRIELET BEMRA, LIFFERTFRENREEE BT,
3.4. BEEEBEEEDH

AT A LA AR R LA, URMNF I FRAERTRAONE, HRT 3L
RAFefZ AR AE P U E A R A RADAE R o IRABIZHALAESE, P G AT 50 A AT & MK AL P 69
LAREABFHAT AT, B KF AT 20%SH1T A 220k Z A AL, =440 i 2 49 5] 4 &
Frifie, AR AGE LI R T RN —F, Lo TPFEmBBERLE 1.

&1 A2 LR R B G L

e 2y 2 ik

A3 £ 14= 8.
mm;iiiijigma SR EH R A LA MG LAEIRIE, At

| — i AR

. WE)
s T [ CEEEAAXAIE | BAAKALHELE MANEELOHEE,
it (Wise use of GAL, WG) | A#t—F &2 LA S
4% 1% 7] 332 (Lateral ERINKRBAABEZAT, TEFEE RN
Reading, LR) 3
FMALETYR (Confliet | gy ) sb 5 465 55 1 M ISPk R
of Interest, CI)
FW7 43 &k R (Origin, FIWTE ERBRRAGAHTE, REH KN EH
o |9 K
#%“* ‘ FHE A &R A EARR T A AN FRINE R F
Al & F I L HFE WAL H % (Expertise Certification, EC)
(Expertise, E) FFENERLN ERRER FRAEFLER
(Expertise and Experiment, EE)
FIWF 13 87T 3 FIbF 15 8 2 A XA T HW R E, L&A AR
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(Readability, R) FHE

FIBF P 72 74 1 FIBfE EABEREFAMAFFIR, LEELR
(Accurate, A) B A% R R A7/ 48 T ZATKS

FIWTAZ 8 IR O NN v gl s b e s b T o ar

ERISIIMIM T FRXIRAREART — K

(Consensus, C)

% EAL2 Rf (Social FEREHBAIN/EEHOILZEERNF A
Response, SR) KA AT

TR S, Wi ik R A Z b A, R AA s R %51k (Epistemic Network
Analysis, ENA) #7269 R R AT TN Ao ENA 26T Rk 52 ptred ik, KTk
Fo F MG BE R A R EN S WA 352 5] st AZ 34T IR & 4 #7(Shaffer et al., 2016). AF 504%
B kS R 28 53 7 ik 3 A )G 09 A TR 8 R T RIR AT, AFAEAMKA LT, ARG M A 155 %
fi, ZRFQEENERNEOEA—T.

4. FREX

4.1. RABEIFEHAHFZEBEESETR

BT A= T 50, Prukit Al Shapro-Wilk #3054 € M A & H A ESM. EAMAR D
TRHRIN SR B S M p /AT 0.05, BRIBELKBEFESEESS AL, KAELK
Wilcoxon signed-rank #238# 1T £ F 547, &R &, 2R AF ], FIAFMTFFE LR
RS B R TERIFE T BERA (Z2=-2272,p=0.023), BRI FIRERT )
B3 FF AT B IR RS IE AR 6 T AT R
4.2. RABFEITFEWHFESEERERBIHK TR

BRATAHE A AT G M2 A2 P A A G R R B A XA T, RAEABRATERET, £
ATAP 52 3] B A A 6 R R A TS 8RR (M = 2.44, SD = 1.783), “Hliifz & £4kH
AIAGE? R Z (M =2.30,SD =1.636), XV ARNMFERREELAE L RXALF KR M=0.11,
SD = 0.320) & “A 1 A F B AHE &M =0.15, SD =0.362). £ /&M P, RINL e F ok R “H| i

Z 8 EARE WIIE (M = 3.63, SD =2.306), “Fl¥ifz &K 7AZM=1.96,SD=1.990), &
R G Feg R JEAEA B (M = 0.04, SD = 0.192) & “H| 7 12 & 7T 32 ”(M = 0.44, SD =
0.751) EXBHAFIXFETHERAT L5+ 43 8775 %k,

Shapro-Wilk #4832 2 7=, ZANREAT A ®MA p AT 005, BRIELFIBEFE LS A
#Eit, K A IEA#K Wilcoxon signed-rank 4 36 3 47 AT & M) 4 32 Kk 49 £ %547, Wilcoxon
signed-rank %230 & B, 2R RF ), FIHERARNGErRERERETEE TR, “5H
£ A RXALE (Z=-2.49, p=0.013)“H|¥i 13 & FARE LIkIE"(Z =-2.49, p=0.013) 5 %
1 MFE R FRA, ARAFIHFFEEFRI A NARBER T LM A 513 L2, B2
AT B R IR AR A E Lt “FIBTAE TR M(Z=-3.10,p=0.002)3A % & F T4, iX
TREREFIF LR LEFRAM T IFENEAE oG, FHEL S AL TEEOEDTiEN,
WA A E T2 B0 FE R IR, “FlFH) B4 R(Z=-2.00,p=0.045) L RIRFEL L FE T ¥,
R HERFE—RMA ZF BRI, RAHRT LA 4L EGELIFEESR.

4.3. BRFTHFHIFHF 158K BEKXBEP AT

A ENA ¥, —BENMETURN 2R PR EREAT; RIEERAIRRERLA
ARG T B ERER K. K23V T FTHATE A& ZAGI)IFE GRERELALZH, B
| Fo B 2 5 AR5 5] H AT RATA T UG 694+ 45 &R R & XIK ENA W& B, AT aE—
NEEBORNRDLEZANENER, B 1 5, THATSE S F 0432 ok W A0 54K
B2 MAERSRBRL P mEFOR N LI 2w e, REAER G X 45 Lk
AARK MR 0.98 #2098, Y 4 E e LB AEANKER 0.94 42 0.96, & T AMARAEAE A Z 18]
HAR RIS, AX ®EAY HEMNHFART T EZTARFORMTFER AR, (BRI T,
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FAFARTARAFINEHAFELERRBELAFNRAET RETR, TN 5 G R &GIA%m
Mg X g Log-F3912 8 542 2% £ F(t[49.01]1=7.03, p<0.001, Cohen’s d = 1.91), & “ |
Br Al &P %7 (CD). “HIWFZ & T M7 (R). “FIBiZ & 24RE LikiE” (BEC) F= “FIBfF 54
" (A)VF R AR HE X RE, WATRATE A LR R ENBZSHHERZRET B
T, BRI R F AT B NF AR, TUAANE B F 3] HAFE &R R
BegHHE K F T,

B 3 A ) AT A 1R S AR Ik W 2 E R B

ok 2 BT, TR F )G, ARk R 6y IR HOE%, Blde, “HIBTE &SRR (0)
Gz 8 2ARE LIAIE(EC)RI I R M 0.16 32 £ 0.28, HAFIF 2 miz TR LK
B EAFEE LT ZZ A6 KIE, “PlIEE 8 ARE LIGE(EC) 5 AT N & A H"(A)E
F IR KA 0.16 30 E] 0.22, RWAF ) H EIFEE LR, ZhRBITE LA EF
AR, H—F oMK, ETHAT, FIFLXERFLEEDORE ) RH TEBNE
(M[O-R]=0.16; M[R-A]=0.13; M[EE-R]=0.11; M[EC-R]=0.11). &-F#)5, ¥ JH# Lo
ARG EERRSTFREA T LIGER FTOE &R, mFRRAR. FLMEF
(M[WG-EC]=0.09; M[WE-EC]=0.08), JF 7745 & ALiX 25k JR BT $2 4 69 LR AT 7 5 SR IE 4 38
(M[WG-EE]=0.05).

F 2 R AE ) AT B A AT B I R R I DL A

=30 Fook kAL F P F RS- P Rk kA F
£ A1 # # ¥ # e
F + F + + F
A AT Sl FAAT 507 FRAAT S
0-A 0.24 0.17 EE-R 0.11 0.05 O-EC 0.16 0.28
O-EE 0.24 0.12 EC-R 0.11 0.06 EC-EE 0.14 0.27
CI-O 0.20 0.06 LR-CI 0.07 0.02 EC-A 0.16 0.22
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O-R 0.16 0.02 WE-EC 0.02 0.08 EE-A 0.11 0.18
R-A 0.13 0.02 WG-O 0.01 0.07 EC-C 0.09 0.15
CI-A 0.13 0.08 WG-EE 0.01 0.05 WG-EC 0.01 0.09

SR, TGRSR EILX R MREG. de PIBTZ 8RR (0) 5“0 N A f 5
HEP(A)R IR HN 0.24 TEIKE] 0.17, “FIBT1E &R IR (0)5“FIBT 13 & TR L2527 (EE)
09I R KA 024 TEIKZE] 0.12, RERRIBATESKF, RIET F3)HAH{LITZP, &
BNE— Rl A S S IE SR, St— ORI, FIAHET G R A& A
REFER, Blde, FIAERATHGEARLRGGKXE, ETMATEELT ZSHEEEK
FRINEY P IS, deth & ) HE 5 2R M R % (M[LR-CI]=0.07), @ TG L3 A 0 T £ 0.02.

BEmEZ, ANeRESHEREYN, FAFAETRAALERLE T L RROEDR, MHT
AT ERBOT RN, BRASHEEAR, laa69F 4 ®(M[CI-0]=0.20). A&
AP (M[O-A]=0.24) 5L 3% £ P (M[O-EE]=0.24), WA TG, FIZEEFLERRERZ LR
BArAE LGRS A R A A d, ek B AR KA LR G35 3 &1 (M[WG-0]=0.07) 517
A BAZ &R (M[O-EC]=0.28), A#IANIE &IRE TMXE AT & 1) 209 A 4 M A= 18 45 1
(M[EC-A]=0.22), 3T #%38 T AU P 3k X LIS IE(M[EC-C]=0.15) 3% & 342 8 N B 69E 3% L+
(M[EE-A])=0.18), iX A u& Eag4: T 4RI T R A 5 2] 3 52 3] H A5 ARG RMZ R,

5. W

BAFAZ ML A B &, kR S 5] R 4% B 3 S IR AT A T A4S B89 2 B At
Beo X—BRTRRTRARFIZANEERLA LSRG, REFIHFEFNALEES
ot ey A2, RRRR B A 1E 80 A AT S T A 4669 T 24 (Kolb, 1983).
w3 TN I e 21 Re, RES AT TN, BREKE] 8 FHKF.

BAFAZ B M2 Rk Ty &, R AR S 5] 4% B K T IRAT A T AL 42 B 4RI R ) Rk
AR, TREMNERZAEmER, +LE5EH, A4, FIFEZATZLEMHLEEZLT
Mt R0 AZ 87 ) & (Wineburg et al., 2022), 4o &3 A% 5 4AHZ fe 4 s XA LH AR
BT, ok, FIEAEZRNAZHFELRANERT R G, AFHERATHE
B E, RARFNERR, ETHE, FIEFERXERANINTEL TAAZ LR,
Flot, L8 T AHFE LRANRE T REAHAFZ RO T H—RHRE K8 4905
# #(Osborne & Pimentel, 2023), AR 4T KX %+ Ko K 2| | L T15 B 0915 &R

ARSI, BRATAFHITALE T HERAKTHE P Lt d, Bz g Al
WP BRI ARG (EAR & I, 2017)e “HWAUERIRARE” | FIH LGS
R A de T RIFAFAE ST, A2RAREPH RO CHEEIKA, b, AR,
52 5] il id HRA Y F R M iR 25, 3t—F ) FAEE S Rk A AR R

6. L 5RZ

AR AR TR A F M RATAFRIFAFE SRR RIZ A0, EREH, A%
MFRGE, FAHFEEMAFREHELIRTRAET g, FLf ey iRz, 2w
FTARERGAR, #—F LR THFZERGHRRIE, XA BT 35 & 3535 343
F RGP, TAHRKKROGRFHT FERTF I FFERANA RAAFRE L, AERFLEGHS
ARERTRELA, AARAE—RBHRE, —RARHERAZTANE ), ZRAFRGL
ARG AR T FEF N EERBFRAFE LY AREREFNE T @NE—F 0%, K
R EASTHREN TR, B, AR F] 5 A5 7 kSRS AR,
KRG B 5T T VA 1T 3 BB SR itk — AR IR T AL 5 ) A 5 ) B AL F AT B vk,
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