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Abstract: Differentiated instruction is essential for achieving personalized education reform, yet teachers need specific
competencies to effectively implement this approach. This study conducted a systematic literature review and content
analysis of research published in core English-language journals since 2000, developing a comprehensive framework of
design strategies for professional development projects aimed at teachers' differentiated instruction. The framework
comprises five dimensions and seventeen strategies, providing practical guidance for designing and implementing
teacher professional development programs in differentiated instruction.
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1. B4R %

E2FNAEFRE S EITAH B R FEREKF, XBF I RTF LR, FEARBRK
R 3 R AE B T 8952 5] #% 71 (Tomlinson, 2005). A, R EZHIF@miIE £ F U FEME 5 R KR L
A9 IF 2 (Gaitas, et al., 2017)0 T8t £ FlHFHF L K EAE (PDD) BT A& £ F4L
HEF AR R Y AT A 69— A5 BB (Valiandes, et al., 2018). 4% B PDD 48 X #F ik 4 Ak =,
ZHRARANEZFNHFORSE, BRXARFEERAE, mEMXFARLFE, @I EIMLHK
B9 R G LRRER R, A48 23t PDD A0 B 8T R 09 & @iliR, A R EHH KREF 2 AH
RAEE T
2. AR
2.1. FHEFLL % *

A A R F %k L#k4z£ % (Systematic Literature Review) A= N & 947 7 &3 B sh 4o
HAF) 69 HIF 2 FAHEF H b KR KRBT 9 AT AR R A

LK &9 PDD 1 B &2 038 it £ & ? X B F 0t A7
2.2. Xak#F 5L

HEGT K IE 2000 FF ARG SCAR, BEA A 2000 Ak, EFAHF IR EHITE LXK
(Parsons, et al., 2018). YA “Differentiated instruction” . “Differentiation” #= “ Teachers professional
learning” . “Teachers learning” . “Teachers professional development” % % X 4£15], 7 Web
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of science # 5. ERIC % # 4% B F #t 4T AN HAE K. FFRH 2 T AR HRARE: EFH
FAEAF R AEAXTRI; 2L ARITIFAMAI LK, REHRTIN; REAEL; £
LB T E2FNHEFHMIXSB; RESAITELREGR T, FREFNFTE; AR
St F A GAST K-12 ey AR IT, @d R 1 rwipididf, M 33 AL,

BEIAFIRIR T &, 33 B LAk R KA 27 M F H5HIFMAGHF L, K+ (Teaching and
Teacher Education) XA T 3 B, HERS. LHARHBEFARITELOAITEEWLE 1B
T, UBKMAEM A £, 2148 16 Bfe 13 e AR ZHEFEEENINF (1I5FK) . F
F (12 5) « AREANGHIFRZADABRA L, 12 BARGHITREAL 10 AR FARF
B, BT RAFH (128) , M5 EFTEAOXEERS (105) , AAZHFE TR .
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3. FFRLEXR

Witdek 1o o brid4s: (1) AL Chk, FRIR B AR K0 £ 412 8, R K4
2 ENEARE; Q) FARE#AITIE R, BRI ITREELE; (3) oAk ARG MeyF4EX
F, MR EeZRE, X KIPDD M B8 5 AN B 1T AT R %,

* 1 A BT 4B 5T AR AL T

Rt Rt R R E %A (L)
2%
IR, T AR P o 84 5 IHEHBFEI P #ITE] (21)
k3 3
WG T TH @3t @ A A RE ARG () ¢ @ @R

5+ ERFIFE (3)
F k5 5] £ R AR HREH5HITSE (8) 3 #IFZ MagtMELRE (5) ;
ETRHELLSLHE (2)

A& GROE 2 BB FR, Hae (7) ; 4R, Hae (19)
Rt A A (16)  @AAR (13)
LEA AR MRt (15) . Amt (6) . AR HAEmMERM (8)
K & FARTE (3) « ERBFEKX (5)

3.1. FRAZEXS

A—, SANIEZHPHET. KK PDD A B A A EFRIFET, LHHITELEY
PFrep AT KNGS 3] BIRE, BARGH KO ENRERAR; A THIF6 TAELR T LT 5R
48 X X 7R % (Saclarides, et al., 2023).

Ao, MERAFIFRE. —LFFRLMET PDD B Lty RAF IR, RAFEY
BLEFIFTX, WmEKAR, REHFIT, HEIFRET ARG LH, EheTELLER
B #91& #]1& (= Varghese, et al., 2021).
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A=, REETLFEJERK, ALREPDDABE RS 5 A5 MAZ LR AL, &4F.
X H, REMARE LS ERIK, QIEFRHE SHIFZ B GSE; HIFZ B GHE, £F;
AR % R E B H G X,

3.2. AEZAEH

f—, %M M E, PDDAE BB ZAESE. iR, HAEFSEE. i,
—IR KAV E FAHFHITE LR ENE BAREOIE: E2 LR MNESART, KTHIT
BE; REATHGAE L, ROFFATEFGGEMR, REFI]RE, FEHPEFE
PRI AR 69 45 % (Sharp, et al., 2020).

A=, ARG ARET. 42242469 PDD 7 B SR £ Lt a AL
PREGF AL T kAo A, e T AR AT AR M. tode 98 £ F LIPS B 52 5] AR
(Peters, et al., 2022),

=, REVGEMUAER, —LRAZEGFET ARG WA £ R, ERENEER
S keg ke b, ki@ RS WA R AR # AT IR & (Smets, et al., 2022).

A, BHEBGRB TR, £ZFRNUHFHTEHFRRAEA—FPFIEELE S —MIFE, @
FARIE N F AR AT 6 R IR O AT R A BT,

3.3. XRBEKLS

A—, BEAERGFIERZ, PDD A B ZFAKF I HEAHITEFE&K. SHFTEA
TRENELSREHAEERF I EF. R, R XA RFLEMAT AL AZ PDD
TR B FBR 69 52 5] $542(= Smets, et al., 2022).

Ao, BFALTFHHERIL, AARBEFLABEARSGZUARITAL S, HITEHEAE
M, ATAFNEREZRITFIEREER. HFHAIAMRAEAREIRG IR L, K
T B E 2R AR 9% M R AR AT B 69 B AL(Smets, et al., 2020).

A=, 2R EARNELEE BT, HIFEA—RBEATER, ZHARKEELEFLHFZEL
R B B, P/t iT, HANBAAE AR & B4R, REFEmE 4,

A9, KPHFEHEGRERR], HHFERFEIRLAAXE L REGREE, £ PDD
MBS —F R AL, 45 B 69 E EA4F 4L 2-3 5 (Bratsch-Hines, et al., 2020).

3.4 SELHE%

H—, BNEHFRFI) I HGLERT. £PDDAALEY, ZHARLEIZIFT
V37 25 B )P B fF 2 I F 38, FRIFA8 X &I, B AE(d= Peters, et al., 2022).

A=, BEEFRELE T ZANEFOHRTREABREN, FAMXIEL, FARTFETS
ERAATERE PR, RV, ARSI, TS RL SRR
2R, SIREHR S R 6,

=, HFAEDIFEEXRTFTLERGHEETLGRA, §2ARLGRFRIE, 2T,
RtF—f i) (FRAXREHA—K) ArTHITE RREHF AN, FHHTFOREHS
Fa iR G AT 4R A 3% AL 3% (4= Saclarides, et al., 2023).

AW, ATIABRTFHERTELRE, FREZEEH. L, BEFHEFSNER
BHATEARTE, e, FAXZRFNEFOET TR R, B2 FUHKFHANZITIFNF
(Sharp, et al., 2020).

3.5. HHIF K%

A—, PEXETEIFALGSCEEINEHTAGTNL, SEEAHRFTELRENR
a4 O B TAEBRITRERFELTRFFTRAGRAT 2R FRE

A=, #EEUXEAONFLEFIIRELR LMY vh. BT, X7 @FE R
RIEFAFIHENOT, WHET F A LT P HKRE,

4. FARREE
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B AR th 40 FBAE R AL 45 ) £ B 0 PDD o7 B 5 BARGE 5K . ARITAE RIFE AL £

FRAE R LI, FEMPITHOTE D B EROIA, KRR L EROTE FAHE P
HeR, AR K HB AT ko I3 30 H00T R 6 HOR R A6 £ LR
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