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Abstract: Teacher learning and student growth are closely linked. This study surveyed 23 middle schools in Wenzhou,
China, collecting 895 valid questionnaires. Using PLS-SEM analysis, it found that teacher learning significantly
impacts teacher professional development, work status, and learning task design. These factors, in turn, positively
influence student learning motivation and habits. The study calls for stronger administrative support for teacher
learning to enhance student outcomes.
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1. 5| %

HIFELRARERRABKF REfF AR R X4 H % (Darling-Hammond et al., 2017) &
TR KRBT IR, ZITE TR Rt fodd i, A4 ZHLGE K (Avalos,
2011) o REFIFFINET MM ZINT, BiefTHZRERKFFIFAEFERRD
BEHBSZAMBEA, LARZEAMRGEET TRT, e ERRITEF AR ERANIKT

(Borko, 2004) o L5k, FAFAHIFF I GALEHIE S, MBHIFFIAF LK
e, B ARFECRRELIHNE, NERIAFLENFI NI LE R
(Desimone, 2009) « A, AAARMNMGAERRE: ZHF THFFIGAEER, ZA
HmERm, 2ATFTREHFTARE, WEARIUT ST TRIFFIFAREK ), EHEtLEE
EHAZARRAEZRNERXEZAMASBTFRIA, 43X R p M, AR EERKTH
I TR LT ELRE, TERSFFIEFRITHAFENFIHMNAF ] IR,
TRk AR D —REMTAZEE (PLS-SEM) Zik, £ AT A%z X%A, R4
HENAFATZ, FIANLEITESZHAEIFTRAREARANTE S, AL BB THIFF
ERILH . AFRGBSREALFE: (1) FFINHTELRE. #IF RS
R AR e raiual s (2) FIFF A I MR EHAFLEFIFHMN;  (3)
FF 5 3] do A 38 1T 2 3 A SRt ) AR Bk 2 A 2 3 S IR A9 AR
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2. X#EEHMIZEEL
2.1. BEHW
HIFFI)RIEHIFEIAEELRREFH AR DEER, PHIIR, i EHRF R4
(Vescio et al., 2008) o

%’i)ﬁ%ﬁﬁﬁﬁ’}a%’iﬁﬁﬂ"lﬁi&“P'H’éi"%jﬂsﬁfﬁ‘ﬂ'éﬁ EFH, QIEZI., FiT s, BAEAK

¥ % (Guskey, 2002) o IFF ] EHFELREFRAXEER, 5RFELRARGAEAER
RFMKFZ, Blde, Desimone (2009) #5ti, HIFALRXEFIFTHRBALERELHKF S

53’« FHiEH AL ELRK, Yoonetal. (2007) #94F % & PR, IFeGF 4523 R FRA T HITEY

HEFOARERK R, Bit, REMBILZ Hla: ZIFTFINHIFELREAAE LI ER R

T TAERE R AGHITA AR T LI E 6945 7 Rt . &A%ﬁﬁﬁiﬁéﬁ(&Mﬁmm
al., 2002) o XAPRE HHIFG) TAEG K. TAEHE R ARBRLELK-FEWM L. FREN,
%‘i)lﬁ:j— SIS HITF IAERS A FRMR . B4, Dayand Gu (2010) &K, #JP:idid R EH
F3) e iF L B IE) Re SR T H ;iiﬂ‘a?iﬁﬁ']k& Richter et al. (2013) #5, KT
BEFIENRGIEEIAEBRANRE, RYBPLELEGN S, B, #REHEIL Ha: #IFF3)
SHHIF RS HAEL I ZMFR

AL F T R AR RITARIE S ) EI ARy FAFHEAFEE K, T E B H R3S )
#94% %A= % 5) (Anderson et al., 2001) o #F 5K B, FIF S 5] L F IR 5 5456914+ LA S
EXEZWER, Huang (2016) KA, HIFBLERR EFb EHFEH, REAEFfK
# 8 @ﬁﬁ%— SJAE4%1% 3t k. Penuel etal. (2010) ®9FF R &BH, HITAEF LS55 Padsr
FBELINEAFE LM%, B, BB H3a: #IF5 3 53075 3 44+ 509 %+
HA#ELEFEGY
2.2. E#EH"

FANI RGN K. WFAEFFE LS )T AN LTI (Schunk et al., 2023) . %
AWM “RBFAEALFITRPHROGEZGT AL X g, Xk HHhErAa95 ]
K EFF B ait”  (Schunk et al., 2023) o

ok, BT ELEESFAENF I HMEEM KX, Penuel FA (2010) K, #IF
WEL K BEREEERAREALE A AMD LML, BEiT A KR 62T 2 ThE
KRARFEEAPSHRF T ,, SO L5, BERFAEANENI; BN, HIFGELRE
LR HOATF AT KGBEME, RREFEERBGRA, QA TFAERRA LY
IR, #—FERFAENFE I HINFF LRI, B, REBILHIb: #IFE Lk & EF
FAENFI)HIA AELRENYR, Hl: P @RI E b R R NAE 5 4 695

S FHLE A AR FS

T TAERS ,L%?ﬁ%w\lﬁﬁa B A BN, SR04 0E 5) St
Frenzel ¥ A (2009) &I, HIFa9F L 55 L0 FEAshhl B E X Ik, FITAMEF AL 4—
FAEFIHI, MPRLESN TRERSF AW XBfA 5K, B, REMHEX H2b: &K
VT TAERENFAGEI A LT EWRh; H2: #IFF ) B EHIe) TERS
] 35t 57 A 049 52 5] S AL A AR RS R

ﬁﬁkkﬁﬁuﬁ%jﬁéy%%&ﬁ#i%@ﬂ%ﬁiWE%%%@%@Jﬁﬁmeﬁ
¥, %‘i)ﬂ?é’a%k% IBTHMEAESFENF LS, RRAFENFT I FHI. B
% RBAEIX H3b: ITF 56000 A0F )bl AE LR EaHrh, H3: &KIF

2 5] 38 i RS T 52 ) AR S 69 1% 1A T 52 A 89 52 5] ST A AR RS R

HF BRI @, FIFETFI LSt FEF] 3 Fﬁéﬁil%iaé%ﬁﬁ]c Penuel % A

(2010) KA, FIFEE LR REIAZPFI] R ARXRFIES, AIHTFEHRBRE S

Wy BEFAXNBREREAFTHR IS, ERFIHMN, FERIFSF S I . Huang

(2016) #F &, WM F I EH R T TREGFAELL EfF R B, - E481% Hic:
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HIFF AL 5092 A5 ) 0 MA AELEF 6w, He: 2IF5 3 @13 2eh200m st
2 AR 0%t Al AT 3 A 0 52 3] S IR A AR E R,
2.3. BPHE

EPEHKFASRT, 2T G4 GEFHEHIEEIE) 254 T HFG R A £ 5. #IF
RAREY £ F AR BT HIFE LR EKTFOTRR XEFEAT RSN FAESF ) A TR A,
H e AMNEFLEBEAPEAIANATE S,
24. Ky

AT ERBX, AALHER R 1 i, AFas 1 ARMNEE, SINAPAEE, 240N

IR e Rl S~
TEAR2NRATEE,
Professional position Teaches professional Learning motivation
development

Teacher Learning

3. Hik

3.1 HERERGHKIEME

EHARLERHE L, AHAREEZXFEAZTER/FGLHES A 511 & 101, LAFRTA
RENHEREE YA 100-200 MUM{A(Kock, 2018).3F F A&t w5, & TA& A a935454 27
AN, BREYEE270 MUMEN EE2HFAE,

BER AT 2024 FAALPMBEZRK, EFYEHTHREMNTRAET 2345, AES L
W H T AT A M R, HALED] 89S A XD E, WA EH 94.91%,

3.2. WELA

MEILAERRAEIS T AR, TRALEAT A RERRGERA, A TIEEAN LA LGE
AFHRERFA LGS A>T AT .R, ZMNOANAITRRALEREINL B SHHFEE X,
HEMELRAT 27 AR A

H o “JF 5 5] (Teacher Leaning)” &4 7 A~ B, % 8 Desimone(2009)494F 52, © %
HRAe LA E AT AR CER” B CAR” A S53 1. BFRME 0.756-0.876 Z 19, ¥
{A4£ 0.155-0.189 Z ], #=/E £ 4 0.005-0.007 Z 18],

“# )i & J X J& (Teacher professional development)” .2 6 N3 B, 2% B Guskey(2002)
R, BERAFRELME T L T: K “TERNER” 3] “GHEEEL” #1355 BT
BT 0.765-0.884 Z 18], 344842 0.147-0.237 Z ¥, 4=/E £ 4 0.010-0.015 Z 14],

“H T TAE IR A (Teachers' working status)” €2 5 AN B, # % & Day et al.(2007)895F 7,
B AR A LA R € XA T r AKCE R Ampt” Bl “ AT At ” H 5 2] 1, B-F&HFTAE 0.735-0.828
Z 18, A 0.223-0.269 Z 1A], 474 £ 4 0.012-0.014 Z 14],

“ 5 5] 4% %1% 7t (Learning task design)”&.& 3 /N1 B, % % 8 Anderson & Krathwohl(2001)
R, BAERAALAMT E X T KB B “KANTR”H 53 1. B-FHRAAE 0.777-0.814
Z ), ¥{A4& 0.391-0.455 Z 1A, AR £ £ 0.017-0.018 Z 19],

s' working
status

Learning task design

RS e %

Learning habit
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“ 2 5] ) AL(Learning motivation)” €.4 3 /NI B, & % A Pintrich et al.(1991) 8957 7; “ %

3] 3] 1 (Learning habit)” .23 AN B, 2% B Zimmerman(2002)494F 50 ; & AL A= 2 A8 &

R AT A “AEFHE7 B “ERTAEE” A5 2 1. FAHMNGETHRATA 0.747-0.930

Z 8], 454 0.351-0.412 Z 18], 4R /& £ £ 0.011-0.019 Z i8] ; 52 3] 5] 1 69 B -F 84 £ 0.775-0.821
Z ], ¥4 0.400-0.427 Z 18], 474 £ 4 0.030-0.035 Z 0],

HAM 36 Lv A (18 LhAA 18 & FA) #ATTREFL, AR ELA MM, &
M E ARG AT B A B AT, PR EALFF 2] T ik (Fornell & Larcker, 1981; Hair et al.,
2013).

3.3. HESH

AR R PLS-SEM 77 & #E47 R A5 A7, 4% A SmartPLS 4 324+ 49 PLS-SEM H- ik Au o

&% T %, 1% R bootstrapping k44 2 PLS-SEM £ X &9 411 & Lo

4, #EX

4.1. FESEHERH

43 613 & (Hair et al., 2022). % T Dijkstra 8913 & 7 #pA. -F¥ 7 2428 (AVE) (Sarstedt
etal., 2022). Cronbach’s alpha ¥ &&=/ E. EARLE 1

R LERAZH

Cronbach’s Reliability Composite

alpha coefficient reliability AVE
Learning 0.728 0.729 0.847 0.648
habit
Learning 0.830 0.841 0.900 0.753
motivation
Learning 0.711 0.715 0.838 0.633
task design
Teacher
. 0.923 0.927 0.938 0.684
Leaning
Teacher
professional 0.921 0.932 0.938 0.717
development
Teachers 0.846 0.849 0.891 0.620

working status
4.2, LHER B F KG9 B F A B AR Z K

AR RS (R2) , VAR T A4 & fo BARKE AL 09 fRFE /) (Hair et al., 2011). 745 %
EH, C“HIFF I IF A S ETRARAELRE AR RS, EAKHK 0.620, HKZHITF
TIAHERE” (0.465) Ao I)TE b L& (0.195) o “F 3] FhAL7 69 RAR TN B F 2“5 I 4E 4%
w7, HAHH 0253, HRRCHITIAKRE” (0.219) Ao 3fH L R & (0217) » Bk
B, “HOT 2 3B R S AR SR I AR A GG T AL AR R R ke BLAE, “5F
SR Sk A< 3 SRR AR LR B A A 0.332, FBACHIF R 5] il it e AR ik
A S A S 5] AR A E K. BRI E 2,

R 2B ERADEMAAILER

Hypothesis Path Coefficient values f Confirmed
H1 TL"TPD"LM 042 .001 / Yes
H2 TL"TWS"LM 102 .000 / Yes
H3 TL"LTD"LM 157 .000 / Yes
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H4 TL"LTD"LH 206 .000 / Yes

Note: LH: Learning habit; LM: Learning motivation; LTD: Learning task design; TL: Teacher
Leaning; TPD: Teacher professional development; TWS: Teachers' working status.

EMAERR FANT P EAEFH" P "BITRARGIET X R, S HLRAT T RR R
BRI, RET, IANAFTEEAHRAT AN EEF BT EZ A ARBRZINE X R &~
A BEFH.

5. i

A RLEREY, “FIFFI A HIFELRARA LELEF R, X—4# 5 Huang
:%';A (2020) W9#FRX—E, IEEL THIMF ) iIAE, QFEXET LR EEFHEEXNERSET,
RN HIPRE L It BHEE, RAKFFERAR, R#AFAEFIRER, BN, HIFF
7&’[1’&%7%‘5'( B ARG AR F ) R, ARFF AR FE BASRF @ W5 ) fe R E, AR 24T
WRIEMFVER, EHHF R FFHFMEXE (Cheung FA, 2021) o
R R, “FIFF I3 RIF RS A ABELEFNR R, X5 Mﬂiz’?frm ER—EG
Desimone #= Garet (2015) 4§, A 289 % b & B LA RAE I e Ao iR, AL RE 3G 52 4T
89 F LA ) BAR (Tl REHFFE IR, dEmBRRE AT TAEFR 6 B dn, Opfer #= Pedder
(2011) FHIFELFIRANS S %I, GHRIFSAEAREEWMKX, 2H5FELFE]
PRI AT R 5T Re R R QI FT M F 7 ik, R & TAE#H & B A8 kK%, Vangricken ¥ A
(2017) &9 FRLzE X, WEF I IIEA L ZIEBHITRMMEF)2 B, S 5E VAR
FEHRFR, EMRNLBRARLES, KEERITERS
ARG R I, “FIF 5 3] 75 ’Jﬂ':?klxﬁ”ﬁﬁfr%ﬂx%‘éﬁghﬁ 5 IH AR —
Darling-Hammond ¥ A (2017) #58H, A 2693)F % b R R R RBEERANF A it S0P RS,
R BIFRTFIAEFNE S, MELARGFEM g fE A& R 50T R
(Desimone & Garet, 2015) . Borko (2004) 5%8, ¥ L A EFHAHKITRERZE 554 F &,
1 LR AV F AR FEER, BT REEFEETRNES, KALFIEHFANEER X
AR R, “BITE L R B IFTF I HIH AE LR F R R, KB HIFF 3w <F 3] 5)
B BAEF v A AT P BARRIL, A28 S RIHIFH AR ) Ao FKF, HxF<F I3
WA ARARAE R AF 3] T 4RI IE, Avalos (2011) A5, HITH LA HRARKERE LRI,
FiB T HFAIT A B F £ . Desimone (2009) 5%, #ITH LA BERKEHITSF ) IRE A+
GHEMMKX, RFFIAFNEHRF AR T, RORTLANE, ZAFEXBIF
3] ##l. Tschannen-Moran A= Hoy (2001) #F 7 & B, T3 3R A KRR, #mA &3
FAR, ®rF A 3] FhL. Hattie A2 Timperley (2007) 45, #IFHF 3] K& R I% 4R
TR, BIEGIRFEF ] I
AR I, “HIFIAERS S “F A AE LR F R, HBITS ) ld &4
JE AR, BEREFAEFE DA, Guo FA (2019) KA, HIFIEHREEEF LT
HIEA KR, HFFIRAIEHRERE, RIBRLELE, EAFAEGIE, RRAFLEF]
X ABFe 5 B, Schaufeli #= Bakker (2004) &%, HIFRLELEEXFREFEF IR
MK, HIFFEI]RBRBRLE L, WA T/ERE, KEXF M5 £ F 5] FHH. Hargreaves
(2003) 3%, HIJFFSRAIRALRE /) Ao S E G M, B MFEE A TAE R 42, & ITAE
RE, BREREFERFFEF ]I,
FERALRKI, “FIAEHFEATFINIH AZE LR FEGFR, HEIFF ) il d 7R
F ISR, MEREFAF I NI, HITFIREITERF R T E, EHIFREARE T
A 4F B AN fe KB R AL SR, HEaRIE SR St . Zhao A= Liu (2020) KA, FIFF )R
FHFRAFZAFIESFGARES, BRITHFESFEAN L RENES, BRF ) XBFA
HKIRF F P, Lockwood F A (2019) 45, HFHES XA R F AL FG9E BEAF 5] M,
FFH L F ) HFPRBAEF T EERF, T E ST Bicfe s £ 588955,
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AR RN, “F A5 R A7 FF 3] JRA BBELEFQRhR, “FFF I BIRRF
SR 4%, RAER SR A 52 3] B k. Borko (2004) ik, #ITF )AL HAE S KR 40
RERFFAENETF]. AKRETE, AHTHRRRTFF I IM. HIFFE I RAHF K& fit
Fikitae ), RABLZML L EDE ML S, kT A S 5 RAF 5] 3 B, Hattie (2009) 45
g, HFEHSEOHREFAERE O HRT, FFmA AF ] IR Schmidt A (2017)
QYRR A B, T AR R IEE ST KRR, FHF AR BHWE D) I R4 A &
TR, NAFIJIBHREXETE,

6. B4

x> Fa

KA LR G AT T HIFF ) 2P F b K #IF TAERES, FAESF B RFLEF I
WA S IR O E Al i Rvh, REHXFEEETARNT I E LR RO TRE, R
REAEP, BAEGEH LR, SRTRAED MBI R—RMI L, IR LS
BEEAMIAFEZ B ARE, WTRFFIGHE R, b, Tlit—F 25900
SRR, BREITE D R MR

BE LK
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