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The Effect of Cues and Self-Explanation Prompts on Learners' Video Learning Effectiveness
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Abstract: Research has shown that learners may achieve better learning outcomes if they use a combination of cues and
self-explanatory strategies during video learning. The article uses a 2 (no cues vs. visual cues) x 2 (open prompts vs.
assistive prompts) between-subjects experiment to investigate the effects of the two on learners' academic performance,
cognitive load, motivation, and learning satisfaction. The results show that the two together affect learning outcomes,
and that learners with assistive prompts in videos with visual cues added learn better, and their perceptual ability and
learning satisfaction are also higher.
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