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Abstract: In recent years, immersive virtual reality (VR) has been widely applied in the field of education. By providing
highly realistic environments and interactive functionalities, immersive VR offers more learning opportunities for
simulating physical experiments. However, the effectiveness for elementary school students' learning outcomes remains
open to debate. This study integrates immersive VR with reciprocal peer tutoring to enhance elementary students’
science learning outcomes and attitudes, while also exploring the impact of different learning modes on students. The
results show that elementary students learning through immersive VR combined with reciprocal peer tutoring can
significantly improve their Learning effectiveness and self-efficacy, without experiencing additional cognitive load.
Thus, this study highlights the practical value of immersive VR in elementary education.
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1. AP EHSE B &

HEEARE S, £ STEM (B2, HAF, THEHE) AR EREZER P EDY
B, ARB LA R AP, £ A ¥ STEM ARG S B BB B TEIK, T HAMEFARE
& 2] 1B #5245 (Bennett & Hogarth, 2009) , M Af& R ICHRE, &K A4S AFTAHH AR
ZAEHAMEEANERE . FEIME LRI, KEF A HA MM IR ERARZE (Korlat
etal., 2024) o

& % 3% (Virtual Reality, VR) B A7 75 b 5 | -F 4 & 28 % X B~ & (Head-mounted display,
HMD) 3 f#A% 3D 2426947 A%, FAE A H A KRR A ILIZ S B 942 5 (Makransky &
Petersen, 2021) « mAMEHF P, RZXNEBRTHEA I AN FHATRE PR KGR
% (Georgiou et al., 2021) , wAkE— T RE S A BT T B (Korlat et al., 2024) , i3
WRAFAEELMG TN, EHREBHANSEY (Sunetal, 2023) o LA E AR 2
ANRE, FIAEATEHE G OHE R (Tsivitanidou et al., 2021) , T — FREHF A
R B B KX R 3g £ H 2 E (Matovu et al., 2023) o
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Bl 2 45 % (Reciprocal Peer Tutoring, RPT) & —AE&1ES H Rk, ARIFLAEAETR
AR H S A L2 Y 2 E R (Bakare & Orji, 2019) , H RPT /& AA B 3R P ak
B AR AF 695 W &3 (Shafiqetal., 2021) , ¥ Cheng 32 Ku (2009) #F %L, $&HA
RPT 478385, RAUE A I AR BN Z A . B A A AR DA S RAZPEN
ABRRNBATE, HANEZXERTEHZALAAVEBLSN I RAAREVE, T E—F &
SRR R AR R, MRS AR AR S R R L R,
2.1. RZX VR #AFEHFT LR
* A4 KX £ € (National Science Foundation, NSF) # &35, Ry o942 F 2
24 KRN STEM 48RS H S TR 8, L EFREXARKF ), B MEE
NEAGAEHFEREOBRANERTE H £33 (Rotermund & Burke, 2021) , Em#BBEHFELAEK
SRALNAD ] 4B 330G 2 H $L4  (Senler & Caliskan, 2024) o 325 % —F14h & B AL 309 £ 4},
WA TR AN E IR B F A2 B A Y12 (Korlatetal., 2024) , {2 —A# S F
HERRAETRRAAZMBEEAL., BEALALBRERIBEANTRFRE, £E4 85T
BRARAER B, FHF A IRE R AY FA 2 H A (Rasheed et al., 2021) o mL-FEHE
¥ (VR) BATEY R AL 2 RARF AR, AREGRAFEEIDRER, IS AR
KA 09 A E A (Liuetal, 2022; Sun et al., 2023) , HERERAFRAER TROEE
(Makransky et al., 2019) , & M2 R R &K F 5 BRF A0 m L5 F % 3 (Georgiou et al., 2021;
Liu et al., 2022; Rasheed et al., 2021) o
MEARE T HERBAN, EHTHR (VR) IMTAKTZA 2 LA T VR R4
G BB B AT S (Head-mounted display, HMD) % £ 6953 X VR £ #% (Makransky et
al,,2019) . Wik X VR Bi& i 3D B AR, AEALAHRNETZAARE TR, A/FEK
HRE AR 692 H 85 (Tsivitanidou et al., 2021) . B EFF A5, i X VR #9# B PE AL %
BEHEEBELIRE RAZEHH (Albusetal., 2021) , HB AR T HHLAIGES 4
89 B &3 At (Makransky & Petersen, 2021) , 292 X, VR #7482 2 F Mk a9 B4 A T~ —
#8945 R (An & Kaplan-Rakowski, 2024; Georgiou et al., 2021) , H/R BT £, TiZ X
VR $9# B BA B & F HH69E& N (Albusetal., 2021) ; iz X VR Tht L3885
W ARELID G, EET LR G, SEERNFEHEMPHEERL (An&
Kaplan-Rakowski, 2024; Makransky et al., 2019) ; #F AL 3, #F AL E 2B oS a9 # £ %,
T A &R sk BESAR A 5 H 2R (Georgiou et al., 2021; Makransky & Petersen, 2021) o
ARZAN VR G ERARTY, ERAERTTREFARRFELHHEIZ T 400K, Lk
Pt 2 H R B F Y EAE (Matovu et al., 2023) , LE R EEE LW L4, REIKE4EE VR
H A a938 4 & 77 (An & Kaplan-Rakowski, 2024) , # A4S A S H iz (Tsivitanidou
etal,2021) o stsb, BATHEHAITIZ X VR 2ol A 2R A A B D3 F BB 78 (Liu et al.,
2022; Matovu et al., 2023) , EbAh LRETRRANZIRAL, FEILZ X VR 895 F 1818,
22. AIBXZHERBEHELERA
SEFHCRBRFTIREGAXFERYE, AEMO LR ESERMN, EERH,)FH
THEFITAH, LEHREGWHI), FART R EIENSE T, AL F £ (Cheng &
Ku, 2009) . #@EAFRHER, ERETHEAEHRTIL (VR) &SRR SR FHIHE R
W, RERALH L EESREI (Chenetal,2023) , i —FRAF/EHA ., HAEPIAEMR
RE G/ (Paulsen et al., 2024)

Pigott 3 (1986) #* i Bl L 45 (Reciprocal Peer Tutoring, RPT) R &, RZ AL
NP AR EEFRETENAE, BRI AR EAE, RATBRAEESZ AN
KEEA. AIER LR ERBRALTRANETER, ROEFANRELEE, HEFAHY
A EMA LA A EIEE (Bakare & Orji, 2019) , H AW SR ARHEZAH, RPT
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R AR E A NEFRE AL (Alemu, 2020) « FARHER, FAMATRRAETE
N RPT %, Ref@ie AN A4 m B L9 2 am i T iRiitt, R ILRAZ0) 3R S i S
A A (Mufioz-Garcia et al., 2013) o 2R/, RPT %R /& A S %% (Thurston et
al., 2020) $LA+43242 (Shafiqetal., 2021) ¥ RRBAABE A L@ E,
A O S F Rk 694 SR TR AT B P48, B2 22 A mAERNAABRGLEFET L
(Cheng & Ku, 2009) , Oikarinen % (2022) #4F AF AL T B2 RPT SR uk 45 &8 Bl 74 B )
KERETY, BREATHELEBNREIHEATHREBMS L ARHAE, RnEFHFHHEL
SRR EIBREATEE, AN HBAAPIEMSER, LRELE—FRABRDAEAGRE,
AL A AL 7 o B IL, A AL i RPT Rk e A 74 B /3R AZ 69 50 R KA A4 F 18 B (Zeneli
etal., 2016) , E#HEABRTREEFHE R FME R EZAE A% (Shafigetal., 2021) , ¥ A&
FERAF B X AT R ITIZ N VR &S, KAXHRINE TN ERLE T IHE,

3. ARG

3.1 RBRLEARITLLRE

R ETRILZEX VR &ERFE X LR FREHR N FETANIRSTHOYE, LK
HEVOM, HE2E2 YV AKRARARZL AT ER, RABRTRAMTE, 2o RWEEETH
FFRILR, H0RATRE 3 GRALE K VR &6 RPT KB T5H) : T2 (fk
Rtz X VR E/TEE) ; B 1 (AR EREM VR &4 RPT A%ETFY) ; #R
(AR EREM VR ETFE) o ARMKAZITiZ X VR Hfh % Meta Quest 2 AKX VR,
1 A2 S HMy AR ERER VR IRAEILIZX VR A, RARALYNESY—%, A
SHARKEAEN, LBESRPNEETEFRETH,

RRFEH G AESLNER I SFREE CRHER 12K, ATRE3 Q5A)
T2 Q4A), Bl Q4A), HBAS A, 2HERIFLETTHAMM VR 3MH
BAF AT S Y 2 ER

B 2 x4 1-2 EAREE VR 44 RPT £%
3.2. FFIXELA
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AR [ Z AR A | 3-E2H mak, LRERE IR A RABFEAE VR HM N
BREATHF, BHFARZEA 10 F A LR ) ARBRKF LRI BT ERL, SRR B
AR R T

[ ke %k | 2% d Sun ¥ Hsich (2018) &% &%, BHBE T EXKFLHHTH
B, AHEGRINEZRRFLE, TRHKER 6 BF w442 R B TIH#F4E, £ Cronbach’s o
8493, B —% K,

ARTIERZ [HEEEF ARBREEL | RBRAFFE, R EFRFAZAT (2020) Z4HZ
Tk, EHFRETRRDARKTHNEKF G, AFEEAARZEREENE. 45
2 FAK 6 22 &, 4% Cronbach’s afd .93, BAJE —& M,

HIFARRARNZ B QMALE, AFRER [Bm ek | B304, HRAZ XS
% Sun. Yu 3% Chao (2019) KX =X BETFNFAE, A 6 B2 £ A KX, KL Cronbach’s
oMtz 94, BA&E—EM,

AR AE—F TRELEATRT, RAHGFRERR AAXM ARG HRIKETHEH,
VA B 50 4& R AL 3
4. FHRERXHTH
4.1 FF &K HH A7

AFF AR A ANCOVA 72 A & RE 4R 69 /) L RAL L F 3. B R4 N8 543
WRVE M, SRBETORAEKEARTNE (F=023, p>.05) , TH4HEIT ANCOVA 947,
AHER AT A H ERE RIHVE., R4k 1 15, TR 3 BB A e E-F iz 2%
S 25 75.06 A= 11.265 B BRAL 2 14 8] s 4K 69 A B -F (B AR B3k 0 B 4 70.15 4= 7.735 B8R
401 R B AR AR B SR -T A ARAZ B IR B A 70.17 = 9.84; HFRE AR IR R R A 69 98 BT 3 (E A
PB4 65.40 A= 11.88, SR M ABEFELE (F=7.08, p<.01) .

k1 BB A R Z ANCOVA 474 R

NV & 7 3}3]5}5_1
48 7| % A % 4 o " % F Fikbd
) #
E 43
(i X VR 44 25 75.40 11.26 75.06 7.08%* TR 3I>ER2=F
RPT % %) B 1>4Ea
B AR 2
(;i% X VR) 24 71.04 7.73 70.15
B4 1
(% LEM VR 24 69.46 9.84 70.17
44 RPT R¥8)
Ea gkl
(£ LM VR) 25 64.88 11.88 65.40
**p <.01

EmA T, EREEMABRELZEK, AR ETERILE, & RBTTRE 3 6948
PRARBAE KGN E R4 2, B4 1 a9 R R4 KA R4, &ML 3L RPT RS R iz
REg VR &4, AR B NS A A VR IR TS E s, Hibg iAok ke
&, B RMEM AT, AR Ear, AIE S A0S H £ (An & Kaplan-Rakowski, 2024;
Bakare & Orji, 2019; Matovu et al., 2023; Tsivitanidou et al., 2021) , .38 RPT 54 69F N Ak
AL A MEAGSEE (Alemu, 2020)

272



GCCCE 2025

B —F R AREEA VR 69 £ &, WG T R4 3 EHRBANF ALK T, & TE~K
89 VR EAM R R Aok AL B HayE3E, AW R F A RNEMBAE 4, B LR
FR—2 (Liuetal,2022) o stoh, RMEERTERE 2 ST 1 R R ARG L LAF £
B, RTAAMKILZ X VR P EANSB RS R, H R AR 4 094E Bl 5 itid X VR &
WETELE, Bbe VR EAKLIHF P 22 TRAAHEMLRT, TREFALAAORAL
¥ (Makransky & Petersen, 2021) o
4.2 EE BB

AR ANCOVA D ATE A ETRERN NS M E R, P& RBTHGARER
FIEM (F=196, p>.05) , S AFREHFET ANCOVA 247, AHIRATHAH TG R

ANCOVA 4 R BT, ERE 3 AMES KGR E-F /AR EZS R 4 54240315 &
B4 2 R M B B PR A AAR IR B A 5.01 A= 0.71; KA | A B 5 R 7 %
H AR AR A A 5.04 F= 0.89; # B4 14 M K 5 GG - EAAZ B Z B 4 5.07 A=
0.77. FREERHEHR, ZERAESHHH EL £2E 2 E (F=1.89, p>.05), 34 X3 Cheng
Fo Ku  (2009) &9#F X —H, AL S RPT REERHES A 0¥ W k.

A RE T —RARHRARERKAZFLEETREFEAT DA E RN, LR
k2 . PN RBT, HAZUMAERE LR AR ERETREE 7 X, #Hitdt
S 2 H WA BAE RS, WAL R Liu FA (2022) R —F, FRA XL VR &
MERABIRASZENHEZ T ., REZFLOBERGREER, LA LEZA
PERE G EENRIL (FGR4L 3-E4 2 WX GTRFEATIT, KRG E HRHK:
FE 4 RILT ARG TR AR HBRNSE, HEHRFZWFAHFEE T4, BTRRHRZ
VR S E 535, HREELER 505 F (Chenetal, 2023)

%2 ZWAEF MG REAER iR

2 }; ;g:%i
48 7 sog A " 3 . i v
&R - M P K AT
EBR4 3 o 25 539 061 4 06
iz X, VR 44 RPT #% 738 - Ly K s2
(A e AH]]%%Hiﬁ 25 4.19 1.43
77
5P - M P K AT
24 . 72
T B4 2 n 506 072 3415
,;r” .~3;\ _\,lr_‘/.ﬂl _ 3 1} P /‘a
(Liz X VR) R AT 8- B A P B AT 04 459 0.86
77
1% 38 - YL
T | | RABREEE S, 5.07 089 .
]J .
(2 LTH VR 54 o —
RPT #7%) A““$%%M%ﬁ 24 4.42 1.65
7]
ORI
g N 25 5.03 0.77 477
EE A el gy B K42
(% L& VR) R AT A -y A B R AT 55 15 126
7]

*p <05, **p <01
4.3 HEEYT g LK ENHT

KA RAR A ANCOVA S E A LA TR a9 A S A KA EZ R, P E RBTEEAR
EHREN (F=244, p>.05) , AT ZEGET ANCOVA A, VAHER AT M K48 %
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BRIV E ER A ITT, BRI EME SR FE-F AR LER SR 4 544 42 0.57,
M FHRILE, TRE3IGHAF ARARBEZALE=8 (F=388, p<.05) .

Tk RBT, WX VR ZEERAHERELHER%E (RPT) , AXRSBANFALELENER
LE B a9 ALE A KAk, 3% Makransky #= Petersen (2021) #9#F L —%, £ T X S K8
LEE AL, RERGEHEM A R, B Cheng ¥ Ku (2009) #F x5k, & F A rr
RIS E Lagthsh, HAEREA RSN A KK RRTRE FEH, BRITZX VR 895
B ARBBRRGIE, 8T R ALYEE R HEYE ba ki,

k3 ZAAEEY f &AL ANCOVA 474 R

. A
A 34 2 .
a7 % %'%ﬁiiﬁg #FH F FRILH
’ #
FR4 3
(i3 X VR 44 RPT £ 25 5.46 0.57 5.44 3.88* T®R3I>T8R2
) T8 3>T®1
T4 D B 3>4R 4
(‘?;’LZ X VR) 24 507 046 5.07 x
L =
E 41
(2 LEEME VR &4 24 5.01 0.84 5.01
RPT #.7%)
$rg
(j:% L g H VR) 25 485 082 486
W,
*p <.05

4.4 s B H P

AAF AR B One-way ANOVA 5575 A& £ B 485 6938 %= & #7 2 %, 1& Levene M€ 4945
RA#E (F=1.00, p>.05) , A ~&MAEEHBHEART %, ANOVA ;T 8#T, £l E
frh, maMiEaEEERE (F=038, p>.05) , AEATAFLAE VR £ F RIS ARME
HEIWNAMAKZER, TG ELBINGDI E 5T, LRWMBSE A TR AR IS HI1E5H,
H 3% An #= Kaplan-Rakowski (2024) #947F 5045 R — 2

SO, AAF AL GG VR RAEBEME RS EES, ENEFER N AR BRI,
¥z VR ®mA VR AL, ERe@m B N E 4R % a93%% A%, #% T Makransky
3 Petersen (2021) #F X PT#2 2] 495005 X VR #: 25,

5. &wEEFEK

8 A A RRE IR B R B R BT R AR F A RBRARE, B KT XA R A2
RAEAFPENARKXBATE (HMD) , AT RAREZAZ BB ERHFELMERLNTEE
RAAEEEHE, ARBEANZX VR RER AR I HGTRIFTE, RAZXWE NE AR
N FHedke I, RFARLEI, FHARBA RIFOIHE R, ERE X VR Lhk
A RIAFOGEH R,

BE, AR AHE— T RIAFHHEZIZEXE, KMAKEFLELRAHELALYE (RPT)
Fuk, WHNEXN VR BEAMEHSEERAR NSRS IS, ARG RHA T, HBT
%A VR 4546 RPT R ETE U E 4, A EWMAS Y RASEA S A A BFE S AL
A7), VR & A ARG HRAF LGS L R mE IR a7, RHHAmEsi
BB FH, TiF N VR BEAMEFEE RERASIER NS A NS Y RIS EE,

Rk, AFREEZARDGFALELFRE L, M BLEITHREGADERESEZEY,
AR 3 TN 405 4 AR B AT T, AL AT DM A RARER L,
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