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Abstract: This study investigated learners’ cognitive load allocation patterns and learning gains under four support
conditions in an English writing task, grounded in learning science theories. A random forest model was used to
effectively identify a group of HELG learners. The results showed that different support methods did not significantly
change the overall cognitive load level of learners, but there were significant differences in learning gains between
groups. The Al support group performed the best in overall writing performance and the high-order content dimension.
Learning support reshapes the cognitive load structure by reducing external cognitive load and improving the effective
input of internal and related cognitive loads, thereby optimizing the allocation of cognitive resources. This study
provides empirical evidence for understanding the mechanism of GAI-supported learning and optimizing the design of
learning support.
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A A M AALGR(GAD R KR, FARFREPHIBFFTXEFEME T, ASTiE
XRE, PR AN N A IR GAL, BHRAF I Z LR REFE I E50400E
ZIHRR, BRBEHELESY, —TRFIFTURBALRKFOIEFERM: 7 —F
%, Chat GPT % GAI TR AL LAA 5 2] H AR A, REASZOEBGFS B4 75
I, BERETEAITELTEER, 2254088877, RERRAIFFTRXAEER PR LR
N A BT #4523 3 F (Luckin, R. & Holmes, W. & Griffiths, M. & Forcier, L. B, 2016) , 12
NARARSRETFEILEREBOLE, L FIR P I F G T RSB X IER
X, ARIEREARA I HTATFIEZNN ATATHALEEST, ARF]HFHZNGINF TR
RERARBUAFIREEAEEZE L.

Wiksm QAT B AE, EREEEES T, FAFAETRAEEHEZM, F06E
b, B R F EREBITZRMHITHEEG NN, FIFAES TR PR KTHES L
Ze M3l KOG ARSI BT, R A HF S X5 & 2NN F AT, ARA THEM, ¥
S5 B X EM A KINF R 7T (John Sweller & Paul Ayres & Slava Kalyuga, 2011)%f T 52 5] %
Foirf, ABETIHTARATHRARY 5 BMRARGRZOEAL, RS I HHFie T RIE
NBMES OB E ELEMT, Am#RHF I IE . (John Sweller ,1988)% * 7 X K=
BHEABTFE, NAHFIE2EAIMN LR IACAETHEAFGHN, B2 EINRETHY
RAFRRAE, ALKEEILXF I H 2 LA —HGH -0 EHELG) 8 Bk, 2 E
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R SR, LAFI P ERF FRRE MK : R ARE L HT XK B FAL LK
NFr AT, PR T QMRS HE, IRAF ] KRS R ERBTRFIES R
R, mAB MO LB A T L IR AR Ik R BILELR, RATHR
e BN dm i B

A, KRARAEZEEEEGITESANESE, ATUATOMHFEI I HLM4: ALEH, &
s, TEIBFEAXFFRES AT F—, BAMLRR L FEM4TF I H LKA
Fa AT K Hikde R EAEX, WARBR I H T XNERAFIRAET BONH £ F; F
=, S AIBAEARKIFEFINI QA RK-FEFIRENXFR, HFRAMMNKEMT FE—F
A &% A KA S (HELG) S 5] 4

QAR T %
2.1 B EAH

AFIR AT, AN REXF RSB R WA E R, AT, 8] B R AR
AAE B, RIsin KT A3 GPT 5 AL HITa P8, E X3 1 M BEE KRN A PN
M. TRIEBESHRIBEMAS, EXFR2NENBESITES, REQALH: 54
21(CN, L Z#F). #F L HAMHE, AEHIF L H). Al LHF28(Al, GPT *E X H)URE
A E T A L HFHA(CL, Checklist THE X #F), MXEMMNS BB AR L HFM4T, tmis
BATEITH R LA, BN, BdPEANE BN, THRI)SFERER, HE57
kBt GPT 5 A K909 Bk AR AT AN B A7 o

2.2 A Ji T IEHARF A&

Ngm QAR AR TR E RS A LI L34 AR EMRE, @34 AR
L RAGARINF T RGBS AT, S5 IEH5 T RICRE 69 TF KA TAKRT
AREBEAKF, @27 £ NFAB R, AMIPHIAF TR EGKERE, 2009), B =HEA
Krikse R XI A=K, SRR ANIKNE R AT, SR E R T 54 KN R fr. A AT A
d, A QM EEZRNBEEZANBSRA: MARE., WEBTREBRURMBERE, &
W] BRAR R AT R, A A 5 3] s RRAE A SO (E D, 2021).

LAT, AR AN EZ XL RTEA=ZL: TANE R, TAMNSEAREEZNE X
(FeH&FE E,2009), AT, dEEERMSMREIT RN S % T R FTEH5AE8
NASA-TLX, AN R LA ARA S 2 HRAEREMRGG A R TNE L A2 (KA,
2009). A% NASA-TLX Z# A £ & FAMNK L 5455345, 12 A%, NASA-
TLX RE95 A S AN A A 4 8 2o RUBR 52 5] o A % Ak B 2045 55 B AT AR IR 2 89 TA 4 2 77 4 A,
RAERTHERF G NFom T E % A3 885095 5 (FR#%,2009).

A, AFFRETFEIAFd NI G FTEE, 3 NASA-TLX 69 &2 B 347 7 2 F 1535
T AL AT, JFME T IAA R TN ZAR4RIR R, 3 L& 1(Sandra G. Hart & Lowell E.
Staveland, 1988) « A ¥ R EKEHEE KT ERBFIESRAFGILBETART,
St R P ERINSR R MM R 542 8 2 A KA T e L E R R F R L HF 5 KGN
BT, 3t QAT B AR 5 S R IR S NARIL S 5] H Wik TR AN T 32
R, O A AT S F 0 EARES, AR AR KIS BT (N, 2021)

& 1 ihgn QAT HARIE IR A

NASA-TLX FAREIFF H A2 3L 7 fr £ A

993



GCCCE 2026

Performance FIENAEEEEN., TRIZCEMELEEE Germane Load
09 45 A B

Effort 5 3] F A R RAE S BN I e Rk, i Germane Load
HEESFNEREFFIEGRA EFMX

Frustration F ) H A S AR P B B H ET AT E R, Extraneous Load
BEERNAEE, Bk HEX,

Mental Demand 5 ) E AR S AT A AR AT R Intrinsic Load
byl B 22t 5O i fe

Temporal I AFIFARAP R R R AR ST Extraneous Load

Demand AR Bt g R R

Physical Demand EESFYARER, BZ2H0 N/A

2.3 RENH T

AR AT BT 5] 6 QT AT B, SRR I E T XT3 H ik
RAEREF. B, UAALIEKITIESIEAITE, RIFBFIH BEMGELGHEL &
FHRESH AT HE B BITE I IRGFINE, £ A Kruskal-Wallis 4838 04740 18 £ #; H
K, *F NASA-TLX 3378 F HHE T A ME Al QAN ER/RARE, FRB Pk
R B P A E LA 5 & Likert = &, FHAF34 9 2 81T 2 @) % AL F= Z-score 47/
WA AEGRERERGE, THBEFIHGEARNI R, AP RFT. ISP 0T A48 K IN%
RAr, AE—F O ARBRANGEF. BB, KRS AR IZI T THEIKESAFR
PO R K R IFARIEA XL R, A& AR T R IR 5 &% 7/ AR # (HELG) 5 3] 4 ##4k,

3IARER

3.1 BFFETFH7RTF9548EFTHE R
k2 WA I HTRXT EARSE LS FE %

group n Mean SD Median Q1 Q3 Min  Max
Al 36 3.611 3.092 3.5 1.75 5.25 -2 10
HE 29 1.783 3.112 0.0 -1.00 4.00 -3 7
CL 33 1.672 2.886 1.0 0.00 2.00 -5 11
CN 33 1.424 2.077 1.0 0.00 3.00 -4 5

ME2PTHE, AlA-FHHERF IS RS (Mean=3.611,n=36), HXZHIF X
¥4 (HE, Mean=1.783,n=29). LT E % #4 (CL, Mean=1.672,n=33) A AL X &4 (CN,
Mean=1.424,n=33). XK= F ] I HF 7 XY EBESITIRAPRAF LT ]I
#, HAl AHRAZIRRNAL.

% 3 Kruskal-Wallis JE 2 #4304 2

indicator statistic p value effect size significant
TA-essay sum gain 15.34268 0.00154  0.09421 TRUE
TA-Word count gain 2.376359 0.49805  -0.0047 FALSE
TA-Basic writing gain 20.51913 0.00013  0.13373 TRUE
TA-Academic writing gain 6.57037 0.08693  0.02725 FALSE
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indicator statistic p value effect size significant
TA-Originality gain 13.79603 0.00319  0.08241 TRUE
TA-The role of Al in education gain 16.33402 0.00097  0.10178 TRUE
TA-Scaffolding to optimise learning gain 5.41635 0.14373  0.01844 FALSE
TA-Differentiation practices in the

classroom gain 14.73077 0.00206  0.08954 TRUE
TA-Integration of three topics gain 9.99335 0.01862  0.05338 TRUE
TA-Future vision on education in 2035

gain 3.07063 0.38086  0.00053 FALSE

A#—FTIRARAZXRERARE, ALK i aiv cl. he #2cn WA 4 £ 10 S B4R
BARM R AR LW E R, MTE LA, HHRHBLESHARIZ, B AR A Kruskal-
Wallis #2%0. 4R 27, A% FDRAREE, WAAESKSK. ERAGHERS. REOER
FANEMELEELSENATOALELET AN LR, WEFH. FREERIFONT G
ARNEEH £ F. I, FEAMILKLERE—F £W, /& TA-Basic writing gain £, cl 4
2% & T he #2 cn 41; #& TA-Originality gain £, ai 20 2 % & T he #2 cn 48; #& TA-The role
of Al in education gain £, ai 42 8 & & T cl #= cn 42,

BRRE, TRAFIIFT XS FEGHEREN AL LNEEFFME. Pld=, a
A SBEEMERETH AL ERE EXIEBIAIRYE, LERAAELS., REMHIARE
Al #ZFART £ ARG T AL E, MLZ T, cl AR BT 2EPAELMEBESE
W, mhe 5en BMAESHKERE FRAENEATA L,

32 FRXHGATF iRk R LL70FTKBEZHGHEF

Groups . Groups
a

. he

-----

-1 o
Germane - Load

Bl1ikk i e az magx

B 1 TAREED], EWMHTRGIFLEGT, LELARE G, Sh3ik5e i T,
% ikdm fFAR SN R, LB IKRAZ YA TIHRAGBREL R, H45REE
B, ZA8FIRENRAFIFMREL—ARATEREGOR W, WAFI)EZEESTLET S
RiNfn TR ERBANEWMRER, ZRBEAFIHFRE EHAN—Z A [T IAL LS
BA A ZeM, LFZEEFIINE AT TRORE, F AT RFLZNIA EX L EH)
T, MmFEIEI RGP IS G, B, EHEE A ATHRRR X EAE R
MEERERF AL AEFEIKREZ MG A R, BFRRXARE I H T XN TR EGIART
BB X KRBT _FXRIEFTAHLE,
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3.3 KRB £ &7 XA A A § 7 5B 69 %%

Cognitive Load Allocation

B 2ws X F5 X TFaikde Qo d kR
B2t T ARE L HH XTI HEAERNNRINE AT, IR L R AT 548 %A% R T =A
Y EaGikdm QA B AR, 4543 TN 48 7] T 69 B AR 4 71 77 K Kruskal-Wallis 45 35 5 47
R T, REARXFLEMHFALE RN AFAKFLEREREF 25, 12AINI R ATHILEA
MARAE R EEESEEF,

AEkmE, #F—, RERALIH. ARRTFIARLREHALETALIFS, AFLERME
— RN IR T AL F AT AN 1. BRPNELSH I BT ALV ERS S
AP MR, ROR T R Q425 NG AE L Biks A, B, AFITER
HEFE, 2R&HFIEGAIANL G afeta XA T, RAFIHFRBEL LN TR
BB, EA BB ITSFABREF I O TEFH P (LM, 2021). F=, METFsh3H
AT B R R R L LML, AFIERE—R ARG, FAXH LG L HHHEGIN
Fo BT B Ko

BAFIARBLERTUARIN, RRAWFE)IFFTXAAETEZA T A AAES, 28T
MARIR 3R R AT 4RI N30 QAT Ao AR Kk 0 47, Eikdm T BLAE XA THEFHT X, AF
AFWET RH0F I IE,

34AI 285 HE & 2 H TFikFer i 3 5 F T B 69K F

—

el

B3aiAFAde AT 5FIKEHNXFR
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[%] 4 he éﬂtF’lk#ﬂ whE Uﬂimé’va‘:?

AH—FIRRTF ] LHFENER 477?@151’3&‘?]’#%% FAEF, ATZAS5ARHFHEIRET

AL —FAY, R RKHFR ZH T a5 he /AP W E N AT 55 ILE
XFHBE., REAW, RE Al %A%ﬁ)ﬂii%i@ REdRAF I H W F NG, B AT ES
Az ey K R %E/L\#H}iéﬁﬁ\% fFaiZlF, A TE5FIKEaERNEMKX, ML
he 2, N 23 LRk R F3E AR5 )0 E FEOM™ . XBLHAE ai 4142 he 42
¥, FIAHEGFIBRNELAFIMBGKETRR . Al B89 AI QAN TR I FF )
FRFTRFLEZSELM., EHE5BIT, RAERIFIHEEY, FIAXHNE N TR RITE
fEMA, BB THLHEFEENFRAEX R, BRTRABNALIRARE S /121K
Ik & 89 K% .

3.5 HEARARBERI R B B KA 35 5 T &

HELG Rate by Support Condition

3133

B 5 &% /L AMHELG)F 5 & 8 R 55 ARk

AFRETFEAFINAGFIBANEF I REHFELSH 4B 5 TR AW Z —0 1z
HIEABENRERZ LT — LB KA 5 ) FHELG). 4R S5 T4, £ 10.7%4
5] &R A A HELG 52 5] %, BAF 475 X T HELG Z#iRBl RE, HP, AXH
M HTHASZE ) —KIk5 5% (HELG) #9rPl &5,

Mg, 4B 6P, AFTFARACENERNFT. SMERFT. XN 5. B 54847
BEBATIRAILAMER , &% - EF I FMHELG)# /TR A, Hidid SHa BT
PSR G AR, K mAedh HELG & A — A TIRAGF I H RN, ZRF6-F4
AUC #4974 0.83 5LHA, AT AR T ML S Hildo QAT IR R P 094548, T RALE AR
R HFI]HEREGAZE N - KBS D HMHELG) A KA T iINFmak . (Karalar, H. & Kapucu,
C. & Giiriiler, H., 2021)
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Random Forest ROC Curve for HELG Identification
o Random Forest Feature Importance

08 —d

B 6 MALEMAERIRA Z Y ) - & 5 5] # (HELG)#9 45

AF LR RThe, RERR LT RES RN AH AL AN EHKEALE LR,
10550 L HFTREEY 0T FAHR0F D RARTHA R A I MA, Al LHBITR
BB A0, ASIFANE A B AR U, FRRT A Al B R RIS s A R HIT S e 4k
SHHATHHEAT, RRBHRMEAZATRA 2R, KR FHADFIHBARE S
AR A

474 #
4.1 FIZHGTHFRABFX T Ao i # & F, 1B.BFHHF T M

AFRRAA Al LH., ZIFEH, TEIBFERIFOHEMFT, FIAHG LKL R
HRFERATREE, BFINEHINTFAMER, LV Al LBAGEARFINEL
FoTH=m, TR, al WAZSEERIEARAEZREIN, TAEEIFHNALLEL
TERABRABMHY . X—EREY, F3I T XOERAFIFRNAETERT % Vikde 0157,
AR IR 5 3] E e T B BN AL TR, X— R E5iA&e QPRI AT HIESFS)
HACEY T A B B —B(E D, 2021)0 BT &AM, MK AT E 209 A FMBES )%
REH—m &R, ERXFDHGNF T RHSBAE R L E,

4.2 FTFH 5 KFLEBAS f A2 F T I35

AGB L #—F 2 RR L H T X T a9ikde QAT 0 BB AT 9 K Rg Bk 0 57 K- A48
B, ETRE L FE/HAERIING AR, S AT SR IAF ARt L2 AL &
GHESF. BRmT, LA AlLF, HIFLHLERTELIH, MERTALALELMS, AL
FIEART 5 ) F 095030 %m QAT BAR 52 3) H 6 ikde R AT M e fii, X AW, ELWF)
XEFRRBA B Y F ) AP RS LR, R RARAE 1 425] K6 L s0A &Y
#o B, HXHFMTFIHGAIANE QT 548 X005 0 7K FATRS, KHAFIH
RRBF L LN T RBNE M, BE5BTFARRS TFI ARG TEN T (AFE
AR, XA EARINSR R T H AR A 2R 0 AT A AR KA Fe R AT R T AL, FFARAE LS ARIA S 01 T
MEETHE, I EE 2T kE. XEXAEERGTORT 5H 5 ) HHIEA R FTHY
M fk i Ry, 25N A FE N T RBELEHGHAL, A AR F I HEF IS
09 E 2B % Z —(Zou, B. & Wang, C. ,2025),

4.3 A1 ZH G HITELFF T AAn R 75 5 T W3 K F 69T R

MFERBGERERAE, Al ABFS5HITF XA RRS BHERS, 12 al BE LKy B
B ARG AR LA ER R Y, @ he AA A BHIL, ARAME LE, ZH AN
F R EFIIMBZ R ERAE T LML, £ Al THAT, AN RIT. HHKXIAL
RTABEINm AT EFIREEREIEGXZ, XL, £ Al XHFHEET, FIAEHMKRT
BN PR B T RE AR BN A S e T, Al FFRAE BT R B, KRN E S 5T &
AREWEIHHR, TRIEKTFIHAGITRRIRPORALE, ELEBIE TR
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FEBNB|EALY, RS aFEELARSFATUMIEFN T, MMILZIT, ERFLHA
B, SRR L R AT, ARIAF AT AL N AT EFI KRB ENRMXAEY, X—ERXLA
X4, RACEAN: LEHWNIAEAFA T —EHF R L GHHNFIKRE, ERTFIHFEEF, F
TR EEZRNAERGTEMR. BIiTT @A, FMEAURFLERATFLZERTE K,
X EN L ENARIE TR BRI AB N, 2EEZN LR T AT ROAKFEI T
AR R, Ak, AIAEHEANEZRFARAETAGRET IH, WATIHITAREA
B T RSN I NG F S B 69 2 &, (Zhai, Xiaoming, 2023)

4.4 KK Fe 5 77 % BE 2 % B - MK (HELG) FT#

AFEALR, AR —FiRAE—£EHE ) KAMHELG)E S 4, Lpy s
ARG 10.7%. REREEF I HEITNE ) Hilde RATHAR LA NS, 2L F kG2
RERIK, ZRNEBAGE N KB RO, AR 4954748 X309 HELG 523 4
FAABAR B, mA—F LA TRMNFIEGF ] NERS, 25X FH7 XK T ALK,
HELG I HF AR IFZEMHTRZAEFY, Zk—FPE TR KIA: B I HTXAKEA XK
MR Sh2R QAT R B FF A FHATH R ER LI, FIFIPRBIANRZYE S, LTRIENINE
FARRTRERKSES. X—LE%A, BERGLARAIRARER D FHR—ZZE IR
X, mEPTRIRTE A AH AL LA IAKZK G NS T E,

5.4:#%

LeRA, ATBTHOXRBERHFTETFEILARLT 50K A, mAETHENDY
N T RAGHA XBEHHNAFIRE. RETR XFFM4T BRI {7 K-FA8L,
e AR, SMFEHEXIHE LR E S XAELEEZGRER, MEAMNEFSFINKE
ERAHB[E—HNTE R, Al LHB LRI R FTENET T XEEAA B F %
B FIIBNERAFINE, BRFIZHAZHE /KBNS W HITF LA 52 B AT
APHHGFERLT, REGHRNMER, FEAIPFIFEAEHIFH. X— KA EMHE
ARK AL LHF IO RET —2 5 H, b, A A AT FFIREGH—A
TERE, R E—RF, FIAKEHRIFFIE—F—RAFTERAOTRNRZ, i
PR AR, SRR R AT B AR K iNde QAT RAL R & A — R M T AR A R, LI
AT B s mARA LA A E X T, FRFIFRARSE ), CTRAELSY -
L B HELG) R R K. ZRFEM, FIXHHFERBENSLTHIA) 42, &
IR FE LAY X AR AR 6T Fm AL, FHAAE 5 ) H S A NEB) A EAL 5 5] b e T
EEANF o
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