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Abstract: With the development of Generative Al (GenAl) and Self-Regulated Learning (SRL), leveraging GenAl for
personalized support has become a research focus. From a learning analytics perspective, this study reviews the
theory and applications of GenAl-supported SRL and reflects on equity challenges in personalized practice. Research
shows that GenAl can promote cognitive, metacognitive, and motivational regulation, yet its effects are influenced
by learner characteristics, and algorithmic bias may reinforce disparities and undermine agency. To address these
issues, this study constructs an equity-focused human-AI collaboration framework, proposing an actionable system
prototype, a four-dimensional evaluation framework encompassing interaction, outcome, agency, and affective equity,
and a teacher role model as “equity mediators”. Future efforts should integrate multimodal learning analytics with

explainable Al to serve the equitable development of all learners.
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AXATF] (SRL) RiAF ) H BT AR, ARz H, B RERREZREEA
THF ), EBOHAURM T Lk B2 5RF EA42 (Flavell, 1979) , & “FR53” 6958
e BREANHEEFTRT, ARAAIFREE NN CRANAREFE. ALK A
HEH PR REA T AN RS B 3R IEF 6908 & 242 (Roll & Wylie, 2016) o A m XA L
A% (4= ChatGPT) ¥R kAT HIRKE “EM- A&k - EH” 7, S, FiEXH
I EBRET TH. RibF “SHEAK, AMAESTHR, ARLBAHLLIEYH
AT, X B R RAVAEAR T BA 2T, FAENEN X HORIE . F3)F e £ 7
ok, ARELPELGNTFHESGE, B, KLEERSEIRT: GenAl 4o AT A 3 5 AH74Y
W5 G EIHFT, FAEEAFIEAT S, FAZLEA-F6 SRL KAk,

2.GenAl B8t SRL 9 Ao, RABEZEFIOHAA
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MAFREEZRTHRNEL, Tk A RETELEME GenAl L #H SRL
A, R, ZFRIA KO, LM F ) HFRHFIERITHSRANGEZE, XELFE
SR KRBT K. F ) 5 (Learning Analytics) X B I B /MM EMHALS S TA

(Siemens & Baker,2012) o 5 J 5478 T ¥4 Z RIAFEMZN S F I H 2%, AHSN
{8 7& T SRL 32t 69 4h Z A A 35404 T 0 2 69 A5 ATIR 7, ARt A ASPEAL T T4 4% 528 A sk
Rim, CAFREIGE, FIAMHELRTFREFTEETOHEN AR IR, GEKRTTE R
EEH OB Z P A (Dawsonetal., 2019) o« HEASMAEA T SRL 328 P 69t Z M & 44 A
TN IARRER, Am AT RS R EA A, A XA T Zimmerman ¥ SRL =
B A (Forethought-Performance-Reflection) , F+4& /N -FHAA, #E T @ ANRRE
W] R BARIARIKRAE (LA 1) o ZRERN A2 @ 5 5] H 4 AE:

(1) A B TikFmte . B pATF AL GenAl W95 E LA (o2 B LA, B FIEE)
FoR BB & (e RABITRE, BRITA) , RALTIAF R k05 ARF, BIARIIREIE:
R PEARE] B (G R AT 2 X RS SRS vs “e TS BOE ANV IR) L BT (B
HFENWELAES5HFMATFEAR) . ARLEEIRL (Wi iTRAERE I HEEHEH) .

(2) MG HFRER: BISpHATEFOFEREZX Bz A, BEHE) . RENKEK
BhIR F G L AAL B AT L AR S A BAEIN . X — AR T LA B Kok 2 B 09 A AR,
BP0z, RABREXEZARERKES GenAl A5 P FERRAZEZ 0 H L, AdmEM
#5) #hAL (Deci & Ryan, 2000) o E—X &% 2| & Kb Loy FAER (Xia et al,, 2023) o
BRIEAR L HE: KBV 25 (2308 GenAl 1P 49k %k vs AR T) . £5BHE (B
SRR G FLEER) WM G L AERSMIRAF 3 AL P a1 R R
INNEI SR/ O IS

(3) ITAHERekthE: B PIIREFF) (e bFHR, REBBEME) , D@L TR
g F A X, BARIAROIE: AR SN (EAR]. AT, BRFFR TR RR
AR | R ER (AERIMGEGREEE) o TRAAEX (F GenAl #4469 1R
RAFZR (GePApMRT. BiRARE) R RAME) .

X —FARAR R G915 & 2 T 52 5] S ATARR ST “dm ks B AR89 7F*T (Baker & Inventado,
2014) , A B LA-FHIFAERET T2 Ak e, B RE F 3] AR (do
BT R R AL R) £ ERRBIR LGSR EF, T ARABH A R LR L HF AR F
JRHE

HERRAD TP ERSHEE S

MR FHOFRR KR, ETRHFTNREZN L& E 7,

AR PNFNE, FEMETAMENEAREERM LI, GenAl 898 AsRA“L LN, I
I, Pl ERFHFFERNDDIFFHEA, REELHAEPRES ARRPFE. LK,
FI MBS IMELE T, @it EkFEA L Al ZFHHK, Bk, KBMESIT AR
M, A BT IR AL A A SRR AR, AR R LA
WAT T, RAEAAMMEGDE L H.

HEANBEHFTONHL, ToaENit ) KESMFIETHE] F. GenAl i@F A THIHF K
BRI R R BATE H A, RO IR HIRT . F 3 AT AL IS
AN Al 23 A 25K, BIEFEESH A KRBT I RR (e iE 51,
A RAIR) B RERITE, R, FRAETRN, TikFhe ) R4 P AT EIR TP
T, WAL EEIE N T RIS B M A E /KT (Fan et al,, 2024, preprint) o T it F & 5
IR ML, B AR M I A58 X (Kizilcecetal., 2013) , XM E T— 77X 8 Al
R AT BRI MBIHE T,

ARSI ZHR AT TP, GenAl N HiE £ “h RIEF JREH A &, ol BARREF 5]
FReF MRS, A, FIASMNEANEFARI: BEISTFELE A TR TR E QT
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MRE, AT RERERGREL, TAFELRORATFIOARRE. KM
z;;,‘%y’yu’tﬁﬁﬁ%%i/ﬁhﬁ?fiﬁ?"‘773!51%Efi?ﬂxg\%éﬁ Al RTEBERET %ﬁ%fﬁ’l}%, HARAZE
BTk mAFR RS D 40 ER o i At

& E N FRAMBRESR: ZARESBSHEF

PR N 5 AR 35

RAE LR ACAMH R A #0s i 7+ R W) (Molenaar, 2022) , BP 24K G 52 5] % £ ARHAZ 69 AT H2
T, @ GenAl #EFZA KL X . XA T Zimmerman (2000) 9 SRL =M HARA
(Forethought-Performance-Reflection) , &4 7T M Al (XA 5F %53 #4% (Open
Learner Model, OLM) # K : XAl 1% Al 894 F £ 9K, OLM TP F I HFA. BIEA F 53
#A A (Bull & Kay, 2016) , AR R E&@E & H & L5 R MHIZIEE X0,

FARARM G5O

RARARRADERM, OEZANBOHEH:

(1) HKBREE: MiRFIIAGME LA, XL E (REEE, KBEITIE
F) L KFELAR (RELRLZAR) . TRHRTE (RBGEEH L) » XEHIENBEESITRER
45 ¥ HF

Q) FAPMEERE: FRERKEHNAFIZF IR E5HERE REFH 2.1 TRE
AR AR, B R ARBEZLAE (NLP) R E MR &L, & A /K728 A7 Rk In ik
#E”, R, @i pEREA (elfad R XA FiRAF A PT4 SRL BB (AL,
o B, %), X—3A2P Rk E TN EAT (Winne, 2018) . % E RN E NP
MHI 5%, 2 ETRFAHAK (WARBETHRX. A28 ESBRLN 2R,
o) 2 3% R E AR L,

(3) A FRERBE: A GenAl M AMBAAZ S, RFEFIF BB EHS KSR
EREE, AB O RBEMEH": TN F i DR F A RABLEE, AR5 F
PEAE Gefr B RAEINTEHATA? ARAFEZAERLZLZLE? ) ; FLikFht 7] K%
P REFREPERRFFHEE (R T EZH, £ 54 M? ”) XM EFL
IBBAEATRAR YT I ERES L) RERGAIE, AERKEBALG L K278
He B o

B BUR 5N rRIFEER
AN, F I HAFIEGN-FHEKS
GenAl f&JKAt SRL #9429, AMHAKEEHT N F BRI GEaH5NEKR, 2K
A=A T & :
(1) HiEdm R : GenAl BATREIE AL, 57 RAF A& Loy L, FERAEEFHKRT
3% %, BIREARMALA, FHRCH XKL (Tsaietal., 2020) o
(2) ReshtEiZid: & GenAl T E T FRABEREEE, TRAIFFIHFGARES. &
BERXAFEALEFNER, LA TAFEREMNFIEHweAHBE,
(3) #ABWRERE: FI)IEKEGRELE RS AIEA, BB L5 KIEHTARFEA,
BRZATCT R FRBARFA KL, ITAENGKFHA,
LR Pk & AR, AL IE GenAl 69“% 7R 9549, LG8 B “iif R sk, EATA 4
T A
NFRRIFEER: k5484
AAEZGB AL R R 5 ) H B3R (miE T H X, AL S, MA) X LaRNE
5, RANE LG FHF R LRI AT AEH AN
(1) RENFMH: RERBREHAREMEN GenAl AP R IR EREHFEE T, LRI
AROAEIIER KR, AR, BBCRMNELSBPIRE. KBFERRTRAAREZAE, RKAFT A
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247 (ANOVA) i B mHE £ Fo. ZEERBREBRMNFE R F KT LAZIK, NRTTRAE
AR EE®ER .

(2) RANFH: RERRBARAFEI AR LG EFRAGTH Al R4% D IA K. BRI
WOEFIEE (BN EE) \ R REEELESZARE, HBERBRTAIBEMNAGSF6
TAREAE, KA F AL AR AE T Al L3 TR FHRGE R £ 5. HIRAL BT
AWFIHE L EFRTILEFE, NWEKARATRMETRA £3E,

(3) aeshtE P XIE Al R GRME T M2 KRG F D) TN, BIRIRIR 046 Rk 4R
9] & Eb (X ke fT 0 SR ATXAEBIRE) \ RAIA R L5 8 22 FME (250K vs
WK o FABRRTHELARAGRMEFT], KALASHTEFIRXIZERITZH, &
FEERG R R Bib e R AL B 2 F TR, NIRRT ERBIAE,

(4) WREEBEA-FH: Xz ALE AT KR #HRSEZKRR G h, LAIEIREIE A KK
RRTA, BREXE., BEKTFEBERE. #HBEXRRTEAL, wRE5HRTHE, RATA
ME T £ SATHE ST BT, 5 TR B R RAE ALNANE R R, SEEKF
EF LA, MWRTRAGITELFREGEGI AT,

ARFTE: MENF. ER. REGANBE LS

HITAE: KNt s TRy -k

# GenAl X & SRL 895333, HIFERN-FREANE WAL, FITEELEAKR
8 Al ZH, LIEEM ALILH ., B RELER 5IFEHR KPR (Ngetal ,2024) . X &
KHIFEEWA ALl Z4c: (1) $IEMERE ) RS I o4, RAREEST; (2) Al
FERREN: RH GenAl Hrh 9% Al ; (3) 2HATFHEH: RF/FAPERBRRRHY
Rk (4) IR ER T S AL B AT 4R BARE R vh . ABULTRR) & R R PR CIR AR
—FIR—R R IR, AARET AR KR AE P RAFAZSATIER

ARFRT G

AT AFRGELIEREIFHEERE, KERFRTAUT FEEAN:

(1) RETB R F 16 GenAI-SRL % %: B A THBE ALK, £ Al RIE &0 T 32
fEo BB Z-FHH A, RAF T R AT AR A Qe ETHR. RAL
&) B EHRR, ARAARALAR L.

(2) BEAEXEITE5FIERBIN: HAFIEZAGEAMZE, LFARBFN,
BEEZTHTATHFIEZER, FANARULRRGN A PO ELqERETAAPER 4%
B AR,

(3) 5RALHITAE A TR 4B T HE WA C: RAFITEIES I o EE., 2FALZ
PUEIR, AT EFNIFART . TR BN R EEREIFFH R CAD R E IR 34T -F
FrF R,

(4) BB ZFALEEMAIERNA: BEKFF. FIHNF. ALFR., BEFUR
A IEATAA, ERFARRKRE AT EHRAEMERALS ELFEA, ARERKETIR
5 THE L 2OARL B AR,

25

A RAFIPHAABER, RET —E2 @0 FOANMBIIER —QIETIRIEN R A
JRAL, T AR AAR. T EARITA EEA, RMNMER R RAEFIERIE, &L
PR MR IR e bk Sk AR AERE THAFE I EGIARERK SN T LA,

BE R

1%, 18 K 5] BEAL 89 A A ChatGPT/ £ s XA LA S8 3 52 5] 69 ok S RIS K 52 3 4
(HA AR ,2023,41(7):151-161

Bk, AR AXALGREE & F IR Bk e HLB 3 12[T]. k4, 2023, 11(6): 6390-
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