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How Does Learning Motivation Translate Into Learning Outcomes?

A Mixed-Methods Study of AI-Supported and Human Expert—Guided Contexts
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Abstract: Learning motivation is widely regarded as a key individual factor influencing learning outcomes, yet its effects
may be substantially shaped by specific learning contexts. This study examines how learning motivation translates into
learning outcomes under two instructional conditions: Al-supported learning and human expert guidance. Fifty-two
university students participated in an English reading and writing task and received revision feedback from either a
ChatGPT system or a human expert. Using a mixed-methods approach, the study analyzed how learning motivation
influenced learning outcomes through patterns of cognitive engagement. The results showed that a positive relationship
between learning motivation and learning outcomes was significant only in the Al-supported condition. In this context,
highly motivated learners were able to focus their cognitive resources on core tasks and construct a continuous pathway
from surface-level understanding to deep application. In contrast, learners in the human expert—guided condition
exhibited more fragmented cognitive activities, with limited integration across levels of cognitive depth. These findings
highlight the critical role of learning context in shaping how individual motivation is enacted and offer theoretical and

practical implications for personalized learning support.
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EFAWEFAMNFEHFR P, FIAEHEHANRERSF I IHLEFS I FAARLS
s) ey X4 s (Shemshack etal., 2021) o H ¥, FAHWAEANFFIFEHLAEEZEL, BA
FER5aKRANTANZSCHET S, KAUERBEAARLMBHFENGF ) HHEz —
(Schumacher & Ifenthaler, 2018) . At B AR A, KRR XA 85 3] shbua il i3 %ek A
5%k 5ikdeim T X, #m# R EF 553 A (Wolters, 2004) . K2 FRiEA XL —
BEIN, FAMNKFERISHFIERFTEAAE P ZUFIBNE, QIEINENAL T
K. REHNF I EH AR L FRBE RGN I (Lei et al., 2024; Mohamed & Alsayed,
2021) o FAMFI]HIEBTFT EFIRK/FLRGEZFEGXFE (Leietal,2024) .

REFIHMAT ZAARBFIRKOETERZ, BRSO LIS, FK-FH
F ) AW Tl R R AL AF ) R K. AR FIEA R RN, BEFARAEESFEI )
M, HF I REANT AL TERIKKF, LoFZMALEERF EMMAKXFE (Afigah et al,
2023) » —F @, FAIMAFHARABAERFIER, AERAFTALERGFITAH LA
Fr il AE AR I, BHZAXF I REIEENRSEHGEFILT, ST AR A %7
RO, mARLHENADZREG S ] R (Leietal, 2024; Wei et al,, 2023) o« 5 —7
B, FIREAEHNRFEERAIREFTEATEGRAN AR, SFIREREAFIFRER
Mre94E 52 . R R R A HIR BN A SN ART, BIMRF ] H AR RG0S 3] Hm,
H AN RE M A= ARG 5 )0k # (Acosta-Gonzaga & Ramirez-Arellano, 2021) . X
KIEY, FANMREHLANF I MK, RRAZE LBETF I FRFEAE RS LA XL
A G542, Bk, MAARRFIAREAEL T ITRIBGERNLHN X4, MAEALIRFR
(AD , #HHRERKAIG R (GenAl) WA E, EMEA MRS EBF I RN T EZH
R, BHFFHMED 558 (Mittal etal., 2024) . AL RSB AF I ZREABLIE, &
B RAR VA BGEAZPE IR, AT R 5 3] S ALEY A R AR AL AR AR F7 69 7T AE R 42

AT, RFAREGELTFE I HPAETASE ) EET . @5 5] 3424 A 4t
AFI K. Bhims, AR T Al ZHSEARERBFAMNRRAF I FRE, FRL
EIFFIIEENIBEANE G RE I LEEIAEATHER, B2 5ENEREIARE T
ST, ALK ERBEFE I NINAETRFRF RLL G EFHAR, ALt —F Tt TR
F I AT ) H AR KA R 7 @ e NP ) RO AR A T A

REVAFRCCKANRNE ABEIRITT FZAINEFZIRAZ MG KR, 2nGeE T X4
TR B, XTFIDMERRFIREFAZEARITRKIEER, AAARLSREL—
Wik, BYMAR#HF IFEMTAHIN—m AKX RRITRAEILER., Ek, REDIE LGN
OB BT, MAFRLHIEGAEREDORE, 353 FHH AR A 5 2] R
FAENE], LHERFIH AL ST RGEMIE, B2 WEE DT

AT ERFRT G, AFTREATAHRLIFA:

el ERRFIRE (Al ZHEALERET) 7, FIAHIMEF I KX
AREH/EEF?

AEEFRLEA 1AM E, FAAFIINELRIRARFEETOERGLEES, AL
2 —FNFIAREBREFEL -, Ak, RFAREERFZIHINKFOTRT, RE
FANPAKFEZHE L IH, RS AHNEF ARG IAZPATH TR, A ZFWEILER
B FH P il A 5420988 75 KXo

BERBIA 2: A RREAT R IAE | PATR B F AR £ 5, ESshhLE I E P,
Al T HEARXERBFHE T A A S IR ZNE EHGENFIE?
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2. Rk

2.1. FEAMZLSHR

AFRERE D2 G XKFAESLER, MASEEH TR —RAKE RGBS F )
T4 FRAER—HKFEAMART, MASEEEF ] BAR, 5 AR5 M4RET @ RH
—H, ARIZFPREGHXRBEHERFSEH o FR ZOATRT 1T,

K IR AT —TF A5 M &9 X1t 254, BEARFIRESABNEZEM K. EFRBFHE
AT, AL EHE BT RATNE L, BATMNELmEE R K5I . B —RHE
55N &, #5854 120 04, EZWET, TR S 55 T RAR 6 3EE S BEES.
M= A BESITINE, H84 60 547, LREAFRF AR FIFROXER S 2. E%
MEF, 25EMSBRERMIARGF I IFHEZ—: (1) ALZXHEHEHE =31) , ¥
A%t 5 Al 24 (ChatGPT) ZAHRBAM EHBITEI; (2) AXRERIKFWHRE (n=
21) , FAHFBIFBEALXFRGATBAAR YRI5 F. AAFFIRAES ] L HFeR4
TAELAEEER, BAmE, HRALTHENEIHH X, HFIHF ELHRHEFAHFTRS
BRAR, RRZAAET, Al XHFFEPORGEAEARKBEREIPN AR, MARERFE T
HERBMATERGE LA E2ERE., FRERE, S5ETREMNFEE, FRMNEHL
Fa 1R K -F 89 AL DL,
22. ZRAELH
22.1. FI

A5 4 Pintrich ¥ AR % 895 J A& & (Motivated Strategies for Learning
Questionnaire, MSLQ) # #k E #4772 % (Pintrich etal., 1991) , I TN . HR
B2 R AR T A ERE, ARYE AR S S AL 553 305 A R 69 R R BT T AR A
2.2.2. FIJKA

5 5] M AGE T S iR R AR AT, KRR ATR-E MRt . PR A 5 AR 4EaT 5 %
BEERGE, ARM—EXTHFAABF AT RGLIRNIE, St KK T8 S5 05
St gsz 28, ATREFIHFAREF ) ENT T R
2.3, LEHIELBBIESR

A BB F b 53] Shbde i@ 5 5] IAF AL, KR — P35 5] 42
VO LA AT oM. TRBIEETERR Al IFEEALERGEFH (HE W) £BITH
Baystitin k. ARBFIHF WAL LI, KT FAENEERIFELTHDEH
Mo RAMANDITHIF A1EE4 619 &, L Al 374 %, HE 4245 %,
2.2.1. BABIERY)E

AR I AER £ ICAP ikFn A 5AER (Chi & Wylie, 2014) 5 4eif ZH) o)A

(Gunawardena et al., 1997) #93it A mh b, Z45F )X LR ENEHTES RS, 4o
1o
% 14 WIBAESR

— B Y TR P FGARIR A% 4 AE
A ELA AR ) P-Q EH: FIAFIMAHELFTREE
w5 LY (Passive) ‘ ‘ N AEIHFFERI Y, LEFhm
Wiz &L F P-IS I, imAh 5 E R
%55 (Active) EF NP A-Q
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XEE: FIOHNEIFTMANA
IR, BRIz G ek B

EAELAF A e R ELAR, e ARE K
AR,
AL MR AR CQ  RTE: FAEALATRMAR
(Constructive) MM &AM C-IS ﬁi%ﬁﬁwl,iﬁﬁg%‘
MM E LB C-MN # 7%, iNebhHEED
B F) M AE AR F)E] I-Q EBRREE: FIEHEIH TN
kLG LFMHE LT I-IS WAF, EREE, RAKERE
(Interactive) AFHHEELEF I-MN  RAHE@“BHEEERSEA”, A
AN RS I-1A H2E5E5
# 48 (Others) E e S Other Rk BEHSAXGE, 05

W, AL S %

2.3. REDHR%

KA RF RS T R RE, BEERE TN EILREINN, KERXE5T
22 @ R AR S T AIUAE TR B 5 5] SR S0 5 5) B O

A E BRI 1, AFRESIELAHARLE 5@ EH, WRAR S I FREPF3]
MG FI R X R EF, FEIFAZTEDALRRF IR T TH AT M,
B R AAE AR T R R R A A T 69 4miR KA K BT AR IL AR . Bk
T, FADIKFETFEIHMESGEARTEHETRS, FFEIFRE oA HHIEIKD
WA K, ek b, SHFIIMEEAR (Al LF/ALERIF) , HR A&, ALK,
HE-% . HE-KWAF 5] Fm ], MG, *Twms s esminikFR-F£ R Kruskal-Wallis H
i, ATFTRBRRHN—FRALZAREEEEIKER. BEAEREME #—F K
A Mann-Whitney U 423 (3U)) #H/Tmmbic, A bsegiak b ATt —F KA
% RBEME RS, RIS DG E D RAZ M E R RE RS RERE R AL E R
R IR B AR DR ST A, B304k B HC3 £24E o £ 453 Aok
Ko

ACBA RN 2, AFRREBANFE D THA, A EHBHTIAERS T, £
EXBMAZAT, MLEBAREHARER TORDE LR RAAESR, FF 75%09#F KiEiE
HAT KA 5 — B 405, Cohen’s Kappa {874 0.792, RAmMLERAAKZHTHEMR, Ak
Eah b RAKIEGRIERDE AR Z T RBA, KL R R TG 50 % R &5
(ENA) . #H s EahibiE Pyl E AT &, FRBL LI ZMERKLEH, W
BRAR A EE Z A BRE XKL, @A RS EMFE Gei Sb ot 5k
X) , ENA b4 WM B & R ks 5] # 69iksm A it 42 (Shaffer et al., 2009) .

3. IREX

3.1. FIHNREAI ZHIGTHFE L F T KX ETEZGHF
MIGAEMGITE R A, FNRAANGRIRFEFRFELE T EF. Al-G P -F3)
$ iR AR KRS, W HE-Z 30 LA 89 F 3 40 iR 35 13 K -F AR 3 501K . Kruskal-Wallis H # 35

919



GCCCE2026
BRI, WAz ERREEA KB ERTENRKE, RARRSIFELHIKFA
ST &R RARFTRALLESR, BREE—F ol Ak,
£ 15 RRASEIFREAIATAE THIREEKFAERBBER

28 ) #AE (n) FiR IR AT 3 A Kruskal-Wallis H #% (v94m/d])
Al-% 16 3.13
AT-1& 15 2.75

> H=72 B =0. 516 B %
HE-% s s 7298, p=0063 (K2t L%)
HE-1& 9 2.89

# Kruskal-Wallis &4k 30 mk b | 3t — % K Al Mann—Whitney U #4232 (2Uft]) w948

Z A HITABALE, SRk 3R, ARBILET, ALS3ELE HE-S 3 mz b4y

FIR R KFEFE B R EKF (p=0.012) , HHEZAHE, 29 AL-ZAHHIAE 4R 5K

BFRFEZZH. ARAMNZINGILEAKRAR 2 FHKF, L P3postbsd REN I FRE,
% 16 TR F I FEEHINKFBAE T 500 R AIF KT 095 A i 42 R

2 bt 28 7] U %t pa ¥iEE
Al-3 vs AI-1K 140.5 0.422 0.38
Al-% vs HE-3 141.5 0.012% 1.88
Al-% vs HE-1& 75.5 0.631 0.24
AI-{% vs HE-3 133.0 0.087 1.50
AI-f& vs HE-1i 64.0 0.666 -0.14
HE-% vs HE-1& 27.0 0.054 -1.64

A —FRBRFIINEFIRKXZIAGXEZARGTRAFIRERR M AGLEER, AR
KRS AW ERA, SNFEIHN, FIARERER LA HITHEE, DEEA LSS H
89 )6 M 4t (Post-Grade) AR L&, AEA T4 aTM RS (Pre ¢) , FHUANFIAHMNE
4 (TotalMot ¢)  F )33 (Groups) A _H WX AN, BAKKEN N=52, EAEHF
B R*=0.338, AT HC3 #Aatgths £4&, sFF IR LM ERT 0. £ Al LH
Wi (5FW) F, FIAHNEEMNRGZNELFEGXR, RREERTMNRGE, F
SIFMK-FER G OF I HABMN T RILE 5 R, EARXRERBFHE (HE) P, F
SIFIME B MG Z B X ZAARKXB R EFKF, Fitamh f, ERERXEEEE,

% 17 A, FAFRERLR TR EN RGN0 IR

T % HitE ()  ARiE (SE,HC3) pfih  95% EiZ KM
AT A4y (Pre_c) E6) R F — <0.05 —
5 3] FhA 0.09 0.044 0.046 [0.002, 0.179]

(TotalMot c)
#3353 (HEvs AI) — — — —
FI)FHI x FIFE —0.159 0.093 0.088  [-0.345,0.026]

3.2. BHANFITFE Al EHEAEEREFHEFELTR KA R 5 244G
IEAR R 2575255 kA&, Al-high 5 HE-high A48 2L 9 2 R RE 69k 5 5 40 LR 45 4
(WLE 1) o Al-high B89N %n R 28 BARLEM AT b, EMH AV BAZ ST EA TS, &
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HEIARE N FWHI M SRS, MILZ T, HE-high 869K % R & 45405t 40, 52 A8
HIE R AN, AR GRS FW L5 R, AR— TR LRGN E FNRITEFE
P, KRAFR AT ENA Z R P HRAF S E AR %E L) FITTIE, R8T, £ X4
(MR1) %% £, Al-high 22 (Mdn=0.46,N=12) 5 HE-high #2 (Mdn=-0.46,N=11) %
B A& 2% %% (Mann—Whitney U = 130.00, p <0.001,r=-0.97) ; @i Y % (SVD2) #4/%
Lt, Az EFTEE (Al-high: Mdn = 0.08; HE-high: Mdn =-0.06; U=70.00,p=0.83,r
=-0.06) o X—ZREYW, AANRNELEMEF —(ELELERERXY), MAF HEL
AZRRFEF,

BEXEDES A TTE, MAZAHINT ) Hikm ML ZIE TR P SHFIE, £ Al
high 8%, E£##I P (A-Q) . EMMAZEEM (CIS) AR LHMEMRF (1-Q) F
HERALTREGBOILE, AARSWEEE, IXF ERNOIE LN, 7 BLETRRE
EAAZ MARFRAER, EET 5. ZABREEIHBR SN E LSRR, MERZT,
HE-high 889 M %, JE4E 440 %7515 (Other) R A ERERZHOT L2 —, H55H%
EEREARRERE, R, 2HRELHREELERAERE T O T ORAANEK, 5L
TorEAZE, AFmfag B iR,

T LR AR INIn A 5 R R Z A 64548 KT AR, MAENmILGGAL T XLk
BHELEER. £ Al-high 8, 55, gMHAEE LA R ZAHEAEL
iEEXF. 25 ERZET, FAENEEENEEANZIHERZE R, —FLE2
EAMEAe L, FHAPETZHRBEFSEREL, HRIFERGINRE 5%, W& HE-high
W, RRAmA LG BBz e EERTE R, REFIELAAE - AELRG L5 BT
A, fBiX kiEiE XA A6 H X R KE), ZHMHES S KRR LGN B AR ERAEZ
W, BERA IR G35 A TR

B 27 Al-high 5 HE-high #93A %= B 25 #7

4. Tt

LA RIERT ORI, 53PS F HE R IR 5 X AR . BH
W R AV, %5 DAEE ] RAZ A 0 E B £ R A AT L HHEE R, AR
AT AR B F AT, RN A% R, RR 5 T 4 S
$H LN EERR NG, KA, ARG R A DY

R, EERBRBTFEIRRATRBIFFIEBASME. ARG NS HiE4L,
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B Al ZHFEFY, GANFIEG AL EIREINEZNEY B R EASNEMKE
M, EF), MM B LM ENZ AR T ELWGIFEREERL, IREMEFIH
RBIK LM T RIFSEH/ND 545 BARAE X INIode TP, A AL s 4R 69 R AL IE 7
H5Fm, X— AN ICAPAEE (T H K Pkt 52N TGRS TEEZEMREE
P Te932 it 5K % & — 3 (Chi & Wylie, 2014) . M2 T, EAXERKFIHHE P,
P ) A& RS FINMN, Kkt 53 A24MEAR LR S RGARSFIE, EHNRE
LN EH R G NERI FRAZZ T, KB IEELXAZ N FE MM E
#E. I, HMILMARERFT KDY, SaF I HE Al LFHEF TR MG T 21
AITR#ITIRE 58, XM EF—F @R T IR GKRAL SR, & F30HEF )
HRBIMEREZIN, B EEERL NI, F—F8, AGAZFHFTRAELGIFNE
A 5HERA, TiE—CEE LIpHF I H 69 £ K174 (Ruihuaetal., 2025) . &
W, SANAEAIFE T R ESHLARE G ERES, RAEALXERESE T, WAL
R R FALE LA ZREGIIAR L,

t—F kA, KRB TN A G M E F LI 5] 54T LA G AT
RETEZET. RAARE, FAFREIFFTXGFEMAMAFIH =L F R, £
FIHEE R R KRR 42 F 3] H 450094 R (Doetal, 2023) » EAFRT, L5 I I
FikiBitiE Y ogilde S B AL N F 5wk nt, EERRFZAE RABHHIHERFIL, K
FIASHGNAA, E—RIART, MAFIIFREXEFIFERLTARR LA S
FHRAE TR AL AR A F 3] 3 E e 54 (Gasevic et al., 2016) o

KK, HEFCHE LS IHAFHIRGF R L BF S ) AR —Fr A8 st Fa 2 69 MR 4
PE, HARE R & KT ] PG T R R S KFHFIRANEF Ik (Leietal,
2024) o AFFROGKIEYN, FAMNMIFIE—FEB ANHELANF I RKXGAET R, LE
R&E AR TEIFE T IFNNmAEEN, t—FmE, MLTREZHNKFNS
&, KRAFRIBTT HIRIEERITE 6950, X —AA 5AF kKT LINFWHE 69 5T 5075 mx,
THBZYN, MRXAREE, ELXEZEIHRADGFIEET, FIFHTRIME TR
Vit ikl A2 B IE SR, AmE55IRE KR INs A T (Fanetal, 2025) o A —
AEA, TikFWETRERBT FIEREARAXAERESS A AL 5T RGE

i
5. tR A EREER

ARG EETEEEETHFGRHR. B, FATOFELAZTHSAR, LARAESA
S EBAMF IDFTHATY, SWHRTHEARERYE, X—RFTRIEKT ALt
A e ARFFRNTER KRB, £ E5HLGF I ZHRPHITER, UbhhLAgRE
EEM, Lk, AGTARER, AR LRI P, KT Kruskal-Wallis 43 )5 3t — & 1
ITT 24amAtki, 2A S T FITRE, TG E —LEEGNE, Kt/ NA 2
FHE (e Al-mahe s HE-S Sz A 69 £ 7 ) a9 2 4 — 2 %vh, &JE, A
REZBRERFHEESSANF D H N A 5 RGRR, MARERAF KA T ] H I
(dmeBosmin, AKANRARFTERS) SHEFHEIMNG IR KR LT LA
AR L, Bt— TR ARB F A F AT TR T LR H MR ERTIR, AEFF ] 54
X HAEAES] GRS N-FH T EGEEERE KK

B LAk
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