GCCCE2026
ICT RATHIFARKFEAGEPEMNNEZE S

The Construction of Imagined Identities among ICT Pre-service Teachers in

Teaching Philosophy Statements
N EIK, Rk, RRE?, EEES, RIER, s$uT >
'FhEEZHAFR
2 KFHF 53
SRITMT K FALASHFEFRE

* jininghan@swu.edu.cn
[#£] #5324 %E (Teaching Philosophy Statement, TPS) /A& IFH L X EFOETEH@AEK, HEFR
BRFEE, NARFIMATEMARRLACRET T2&E. AL 24 % ICT BRATHITE TPS LA A
oAt E, FRAFARFITAECHBEZEMNA LA @GR, ARXKN, SE5H LR ZAHBMR. XK
FEORTFH L, BABKAFARFERALZEAHRRERF OIS B, RNCEREALERF HR
PRAXLFZHAERK T FAZRFRAHAFTHEFSZEREZNHF LY. FHALREITE T AX KA IRAT IR 5K
550 G M E T,
[X4aiE)] BaTs07; BE I, HFRR;, HFHEAKK,; ICT K)F% LilR

Abstract: The Teaching Philosophy Statement (TPS), as an important written genre in teachers’professional development,

provides a valuable means for teachers to reflect on their teaching beliefs, clarify their educational values, and construct
their future professional roles. Drawing on TPS texts written by 24 pre-service ICT teachers, this study examines how
they construct imagined future teacher roles and the challenges they anticipate encountering. The findings indicate that
the participants generally portray positive, care-oriented teacher identities, emphasizing the cultivation of students’
digital literacy and the use of technology to empower teaching and learning. At the same time, they also recognize that
realizing these idealized roles in real educational contexts may be constrained by multiple factors, such as student
diversity and institutional structures. The study concludes by discussing the implications of these findings for pre-service
teacher education and the construction of professional identity.
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1. AT%

“HEHFDHORANMRAER B R T A LSO AR THEEHRANGHRE Y, 585 A et
Ay MM R (Norton, 2013) o ESFHFRZGKT FF, ¥ F 15 ICT (Information
and Communication Technology) #/F A K AFH R FE LS AR —, ZELFABFRK
AP ICT BRATHIT . AEIERIRAT R T £ LIk B A ANEE HARFIRGAT 5k
FE, BEERERI AP, X—FAR ICT #ITRL A ek R @ ls it 5 B & 5.

HEEATRAE (TPS) ARAN—F T 2GR EHBHEN X, LEEHITEXEAHKS
W4z 2 AT £ A& L (Tlali & Lefoka, 2023) o BRATH T % /£ TPS W & ik Had K k2T A5 £ 49 40
HER®, ERTHFORLEZAFHKFELE, FEBEMRYKE BARFIRLING XL
# 24 A (Kanno & Norton, 2003) . #LA #F 503t ICT BRAT# T /£ TPS ¥ Fr 269 i B X
AXEMIARL, AFREEICT BRATHIFAE TPS P EMOGBE Sy, FomLERREKSF
B T IIX S G Ay B TR & I 69 DR .
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2. X#R4ZAK

2.1, HIFHIA % Gy

BTG RBITHEARLOEZ A AR E A TARKRTRRA ARG 69 BIAK,
XAPBRE G A EBIRAHTF T EZRARRT. STHHESFEHRET EZAA
(Norton & Toohey, 2011) o IRATHITFAI A F F 2 # 0 L w AR T4 T IAZ P oy F LN
5 R ik (Norton, 2013) o A, T FRIFAEAFAEZ I FEREEREZN. EKF%t
SR EPIR, FH T4 EE (Gengetal.,2017) o BAT, X TIRATHITAE T 44 T AT T
BAP IR GG A AN (o FRITIX PR A B T AEIRAT I AR R A A2 M09 8, Az
S, BEREE, FHREE R E L H M,

22, #FRAERKE (TPS)

TPS & —#r s LR T 5 R BH e+ LiFiE ki, RANBAHITIERTHEEESE, A
BT EF IR BB B EARIIT G, HAREANAARK S E & L& (Tlali & Lefoka, 2023) .
RECHFTAZ TPS BEZEHFERLEHXFEER T @OMIE (Ren & Han, 2026) , 1232
AT AT 8 i3 TPS ZMATAY AR IIT F 4009 Kz A Fko KA PR AT B A& 4R : 9
A1 ICT BRATHF A TPS b M TARL B R GEIFH? B 2: ARAIEEZ I,
ICT B AT T 77 HAF & 1 AR 2 e 5%, 2

3. BT kAR AR

3.1. AREF BT %

AFRAEFE - GROHE BERFAAR B IR, FF 50K REA S, SRR RA
NPT “F AR F T RIZ T HF R REF A LA L. BIFROEETEE, ARLH
IR LA R B Wi AR, 24 LIRATHIF AR A ARG R

3.2. #ABIE

R HAER B 24 4 ICT BRATHITIE B 49 24 4 TPS. 1+ 4 B ot, @A AFH R4 T 48 % 3]
FHRE AT B R, oA RBIZERE, ERLASZERL TRIRE A EE, A%
B AR ERANAAN R B4 TPS 29 1000 F, HF A L£RT NI T . 2T KH,
FE A ERAAL RN BN FEFAE 120 04T A TR, FTEBFHEATR,

3.3. BT

A RKEREGRA Bk, 94724 L5 HIEE G TPS LA, KBTI REFE
5 K582 (Duff,2014) , &%, FARHE S ML TPS LR, IRITARILK K S B R 4915
&, HRT bR, MG, RIEEDESE L BRIEEE R, RH KPR A H
M X G T4, BMmDEHA P GERNE,, phidfEd, ARt dIRImEDT
G b B FTRAT AT, R oAT A, —RB 5T 1E K.

B 50 KL

4.1. ICT BRATR T EH FEAGE P EMNGE L T

411 BRFHEREFH

FEARRAANR S ERARRFANKT E R, ZRPATHITCAARELBEREIZ, F
AT CBAR . B, I —RAYIERIEM . Plhe, Tong AAKF BRI LS A LR
THEBR, TRFNALEMBBERZIHE LML R, KEVNHEFRFRFTER, S9TRATH
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IR B (L45HF1EEAHRAERE (2022 ) ) SEES, wXue BB £ S5 4
BOEH KRN $ABTefotedl FR 5P, BRAMAFAEIRKGIE S,

412 Al EFIREH

AT ERFHAHK, CRAKFAABNZT 2D, BRATHITLE TPS PARREEX LHF S
Ao Tao A Al BRNRE ML, AN LA mA ) TR E R B 5] T wAEFH AN, Hao
N3%A, FAEAEMEAIGRN, LERGFERELETRY, FELERELAIARNENE
Ro Hui 3t —F R B AR KX Al BIKBA MG, el TAKRFEAEFLEEE, HRETHR
T8 AL, AL F P A iR S AR AN T,

413, REXFARBAIXE

HOBATHITAE TPS PR BHRERXFARGEAX, MdTHLRELETHE, £2
BHFFAERBEOFE] ERN. Tao F AR EETEEABMERNT A ML, Ze LIEHK, LFH
DEFANF LR XARGE XL EEGEF A SRR E B AE—ZRF, TR
BRAA TR AR A G HF T4, LA TFHRFERIERBDARYEA,

4.2. ICT FRATH T A 52 L E A R F 4 B TR0 & 1 69 Pl sk,

42.1. FHA %A

BT EHRRKFHAMANGSE, KIAMF AL, RRAANF, AERFELZHDINT.
Xue 45, REAERKRTHEMBRAR LN, EEM A FFH LR, BoLigd, ZiREELS
S%H P EARAR, HRIEAF KB, I, H-FRFEERRKRRENN B35 P KF
FRLE, BRTEFAML. FHALLERMHFAZ LI FAHETEMN, ELAF4EHK
FEKRGBARZ A GER R TR,

422, HFRBRRERE

AR KEEFREE 2 Al HFHKEH, ICT Bar# I E 2L RIFOHKF EH i 7 &
L& X HF. Am, AWARBRMGEETRE: —REMEBFE THARKE, 4= Zheng 15
b, HOEMAZRABEASENDIRR I EF”, EARILATEERAT, —2 AL
WEBITRE, Lu 2], EPM Scratch FH &6 F iR, NEFRINELS S LA FH
HFBAR, Seob, AL R SRR IRE T 3 Rk,

4.2.3. Al KAk 305 09 52 SR M AL

BATRITEIZE R A Al FFIREH, s Al EHRFRERRS, BEAI#ANRETLFTRSE
Pk, ARRFIFTAEEM, Yingdhh, AINMAFARZRERKIFHK, ™2 ZRKEIFMLIR
ik Al #F BT, HARFAMEI S, Yang Al , HARWEE DKL, 2T
Al FFAEDRFTRTIZA AIMA 27, BARAAIERAFTORZ, Huii 458, 2R ALK
KGR AL ARG, def T % A R R BER ), MEFEKE.

S5t 54#®

AR, BATRTFEMNORE I D E— AR L ERAFRTAATE. B, K 5H5%
WF A RK, A FRERE N AR iE [B3E 5, X5 Xu(2013) BB 93] 45 F 48—
A RENFEN S EHERZNEREARRR, Bz RFFPM, XHHA TPS RELA &=
F oA A 6 E AN, AR ROBRIRAT T AR a9 A, PRk B R R A A LR ) A 4G
NFmo RAFFALDE— 5 PR T BRATHIT AR F 0 3241 - JE B i (Ren & Han, 2026) , i#id
AT HEIAAAPER, TUARRANEFABALZRIF I ZHEEE T 20, FRLAN, RATHIF
AFNERB L IR PAEEFAHLLEN, BFETRAL Al R FTF S EHK, Lk
RINRTHITHE H N AFATN RS LA a 3+, Rt L FhEMNEH#T, AFE
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B0, £ ICT BalIFERT, A RTHABTOERNE T AEF L. Fld2, Yunus FA
(2010) sxPFAEFHNAFASEERE, AT T TIRATET L X EFAHALLN HE T
B, TP TR BEFHAREELRER S, La¥md AR E S WIHE F 2T
TGRS o AR ARETAEEHER Y, SRET AR, HEBTLIREL
BAFRERERETHER. ARFLTY KHFALE, HPMRER S EAAGOHE, A#E—FK
WRRIRAT R TR Z F MR &,
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