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Abstract: Grounded in Organizational Support Theory, this study investigates the effects of a regional language
training programme on university teachers’job satisfaction in Guangdong Province and examines the underlying
psychological mechanisms. Using a three-wave longitudinal survey design, data were collected from 332 university
teachers drawn from both public and private institutions, and analysed using multilevel structural equation modelling.
The results indicate that English language training has a significant direct effect on teachers’job satisfaction, while
also exerting an indirect effect through enhanced perceived organizational support. Furthermore, teaching efficacy
moderates the relationship between training perception and perceived organizational support, with the effect being
more pronounced among teachers with lower levels of teaching efficacy. These findings elucidate the psychological
pathways through which training influences teachers’job attitudes, extend the application of Organizational Support
Theory to the higher education context, and provide empirical evidence to inform regional education governance and

teacher development policies.
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T1(BeforeTraining) Teaching efficacy
POS (baseline)
Job satisfaction

12 week English Training Programme

T2 (Immediately After Training)
Training perception

3-month Interval

T3(Follow-up)
POS
Job satisfaction
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