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Abstract: As virtual reality (VR) and extended reality (XR) technologies are increasingly introduced into elementary
school classrooms, immersive learning has shown potential for enhancing students’ learning engagement. However, the
extent to which different interaction designs consistently contribute to learning outcomes remains unclear. This study
focused on a fourth-grade social studies unit, My Hometown, and integrated XR live-streamed co-learning with VR
instructional materials to examine the effects of different discussion formats on students’ learning achievement, cognitive
load, and flow experience. A quasi-experimental design was adopted. Participants included 74 fourth-grade students
from three classes in two elementary schools in Hsinchu County, Taiwan. Two experiments were conducted to compare
face-to-face classroom discussions and metaverse-based online discussions, as well as learning performance across
different classes under the same immersive learning configuration. The results indicated no significant differences
between discussion formats in terms of overall learning achievement or cognitive load. However, students who
participated in metaverse-based online discussions reported significantly higher levels of flow experience than those

engaged in face-to-face discussions.
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K% & #t K % (Virtual Reality, VR) . 32 /& K32 (Extended Reality, XR) & 7L F & 48 B 4
Aoy bR i e, TR RXFE B ALK FHRALELE RGO ERT ™. AEAALTFH
FRHBEAHENREHEE T X, REXFFEB MM, PIFLZHE S RE R, REE
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BEEG R ZH Y, ABARAZHEENLALE R YO, H0@E A ETRFIEER
AR 4509 zi@‘éﬁiiaﬁ‘%ﬁo
W RBT, RZRFHERBEMR., THBMAERRET AT GELAES, Rad

A FH A LA L RAEAMERHTF, BEATRA LRI PERS—. MMAFARLHEL, LixX
HHEARFEEHEL TR E—RE, FUETINLHHR. REIEFTAUARETFHZ
MleGAL g B M X, FTRBERZXEH T X R,

HEHF ?%"“P, iR NG H WA H 9, V/(’f/%l@#%/\#l/%_ﬁﬁg’i% BB, MEE4 LW
EAFHFFENERE, FREDZH I TR ETLEMERERZTH., AEAGHBHR, T
FH{LAREDERAGERPEFLHHRF], TRYESFEW S ER RS Y AL Am,
BATSH 2 AN EF P EHETAALTF TR LdmI kAR mmdak, LEERINET
Wik, MMEE Eifmfﬁ%ékzo

Ik, WiE K G F AL AR AR EE BN SRR, 25 IR S TR
—Tﬁ 5‘“975Ua73.4‘ﬂé4']' IETFJ%/,QQ %‘?'Qﬁk(‘&io .ﬂft ﬁé%‘igﬁ&‘xi\ uué‘uﬁﬂ‘ﬂi'umu'ﬁggﬁéﬁfﬂ/’
WHARR IR XEBHFTHEHEAE, AT EAE.

AA LR R, AFLARNEGER (ROTK) AHFIH, 46 XR LB LFHR
VR # M, HFARREFTHH X HE ALY R u»?"ﬂéTfﬁ'bmqu%ﬁZ’%’gﬁ, i % 18 o A AR
B R, PR NRE REFH TR FRAE

A G AR e T
(1) ERZXEFHFHFEFY, ERREAREALFTHR LARRTHE LGS Y K E
A 227
(2) Iﬂéﬁ%ﬁji&%%ﬁz”’ &4 WS A T SR AR ?
G)EMBRNEZERNFHERET, TRBEAZZERK BReATASRRGTHELER?,

2.1. REXNFEEHR XR £HFT Fo4A
iz N ¥ (immersive learning) 1445 @8 &4t ¥ 3% (Virtual Reality, VR) . ZEE T i%
(Extended Reality, XR) FLiZ XA, M AZRBS R I MWL ERE, EFHHF
VA — AAEALA 215 H B4 (Radianti et al., 2020) o ABEA AL F 3 -F @18 & 09144
ﬁmma,%aﬂﬁ““kkLM%i%ﬁwﬁﬁﬁ Wh B 5B A R LR A RS IR, A
B3R R 7 E AL I AR S5 B L R 69 AN, de A8 4838 L AL F (Makransky & Petersen,
2021; Radianti et al., 2020) o
R, FAMAT I 48 iR X BAT L IELARRA L H RKL. S BHELREAT, L%Q’J
Ba iy R RGA B A LR, TROIBREEHZEE), HEFAREATHREZAUE
(Hamiltonetal.,2021) » B, HFFHRTEHE [ HMES | Ha [ #HEXH TS ], RHA
NZREHERLSWENSE AZHB IO L HH, FRALEELHEF RS (Radianti et
al., 2020) .

22, RRXEF #H7it & ZH %M A
HELDBRAAREREL YRR BN TR EHE., HAFTH ﬁiﬂf"r”“ﬁ G
BABA. RBAEER, HREZEKELHE (Chi& Wylie,2014) . £iZXEHHHE P, TH

B F AR VA B S B AT R SRS B L A ST AR 9 S A AR, T B FEH R
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MESKELMETEALTHFFESHER, TRUAZHOTEHELENERERZH, M
AT MW, LFFR AR TEBRERLS (avatar) EF B, KR5S H 4t

AAFRERR T X AR ZXE T FOBENAT R —HER, LEZRPIAZFHTS
B, SHE BRSBTS AR A R

2.3 BAEHERAIXZRNET

A4n A #7323 (Cognitive Load Theory) 45 i
kR EREHTRLZARBERL, HYTEEA
RiFRXFHREF, £F OB T IR
B ok M EAZ (Makransky et al., 2019) .

AW AT R BT, IR A H QR A XX T E DA, A IATEIRR L 26
SN B AT, PLEEMEEENE; RZ, FADBREEAME, MTRIRZETRSK, £F
H T (Swelleretal.,2011) o Bk, #3385 &5 A AR LZE X LEHRFHF X,
BN FRAE S E R £ T RRJR A,

2.4, wREHRHBIZXE T BB

A I2# (Flow Theory) W Csikszentmihalyi (1990) #%i, 5% 38 & 1B42 P & BE 69 DK AZ
B A R K EEE B, BHELA[EFEERNGRELR, WZXE HIRETE M2
R PAG SRR, BRI DS E R, RITEHH G/ ANALL (Parong
& Mayer, 2018; Makransky & Petersen, 2019)

WEALIEE, CAMRAESFERK, 2HETHAELqE T H T LA B B

(Csikszentmihalyi, 1990) o R, SR IETRLARFRIASE R, 8 FITZARERFEEA
g, ThEFEELREHER, RhPEFH KA (Parong & Mayer, 2018; Makransky et al.,
2019; Mayer, 2020) . Et, FEARALSARLIRES HwX, HIHALLEFELZXEEF 6
2.5. i

o B SR T A, UK E B O RH R D HA AR, ® R B RSP R
HRGEBRERFCHEAESTAEYE. L, HRHATREDY ik AR
SRR, ERALESHRK. A, ARARLEZEFASERT S, L&) R LER
Blatem i N FH R, B QBRI E, LA, KFRTAR DAL AR AT TH
B, &4 XR BHEFERR AR X, £—F IR XNEH O HR, A48 M oF
KD,

, FHENIHZREEAR, #HFRHE
3 (Sweller, 1988; Swelleretal., 2011) . &
TR R BF 3G N & Fr$LINE B AT, B FE

3.t 7 ik

3.1. BFEKF

A AR BER B AT 50 3% 3T (quasi-experimental design) , 44 XR A4&E S VR iz
K#M, WHARRFTRTAHRNELZHRK, Ao THOAMRIBE, ALOLEH
BAEE: BR—ILKZEAETRMME VR 2HFTHHE, pRETERHKEAHRALFTHE L
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WZGHER, BRI AMRBILZAEEH HHHRERET, LB ERERZEY

L0 F
%%,u%@%“ﬁxﬁxmﬁﬁﬁa¢ﬁ%zr
3.2. FEHLHE

R R A BRTR R DFWFAE L, LR, ARSI A A2 AL B
HE23 AL CHE29O A, &3t 74 Ao BUEBE W RAILAL € 4R IR T ITIE, %iﬁﬁﬁ@@i
RN VR R XR iz XZYRAL, HARETA, CIRFEREZLAEREZHER

BEr— 2 HIBE AWHE AL, TREAWSF B, FEh—F, WHF B IEEWHF C ¥y

Bl AHERE—EERE =, ARIERELEE —HE LR, BREFRANERKEZ R
B, SRIEERAHTRE, B 1 .

BEr—
- ~

Hewm R

! XR #4645

TR wi A Wi wHB B T wmEC I
............ T
“ Y,
TEh—

B 1 & FRIEAZ M EHE
3.3. HEHHEFERE

AR (FHEEFRAM) VR £M, FRERDIFHALGER [ KK
] BARG R, BORFAESERFEERERE R

AR EAMEI: FEWFREAEERALNEAMEN EL M BEEH,
HMIK 11 ERERURBABAER L, &8 [ XEFF | £HE [ ZH TR
(Hotspots) |, 31&5£ 4 2 i F4d2 it (iR, 4K %) , $H/ESEEE
5, MR L s B A LR R KRR R

#HERAE (L35 —HE—RE) : %ﬁﬁ%i%ﬁ;apmgi%%ﬂﬁ>\%ﬁ%;
(2) 15 #42 VR KEEITH L WHEHME; 3)15 palizdam (BRALFY
M) o BAERTIRNARL, B4R A RS — &

FAZEAZEH: Fd VR LIRGBRIRH, REF AR AR E L m i LI
o R EAER [ BREBIALE L | LAIAZ, $EBINIZRERFEEH [ 144
RiE k| HIEMBEILIAR,

34. FX LA

HR LA = 0%, £HRAURFRAZDZSEZ KA BRFE, FZFETHMA
MEEAR PRERED. AT, LHEI Cronbach’s o 2% %4 82, EMHMRIFREE.
B AR ERBEZAERSEH B PRI SHEHA2E, #42 Cronbach’sa 143K
% 88; SHAMERAACKREEAFFLAENETEIMAE, BANREF Y LB, #4 Cronbach’sa
%# 4 91, BTekRAHe R 8K,

3.5. FHP»H
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FRAAZCERNRY, R XFHED, FHRAFT IR RELERE, FLAE
DI AP REER, ETREETRALAR. R 441 LT EHMNT, BERERXTS o
= .05, EHFERZSME, AS IS A ATRISLAZR TH, RAREIRA t RE, URRK

BANKL A ABE B E LOFEH, Lk, ALBRAHEB X2 21, &\ﬁ&
A& RAT, SaVARTA] “#Jn@m%n]«zk t AT, VAREIR B LS A ARG N NATZATHE AR B
T—3; FaTAlREBRF LR, Al %%ﬁﬂ%%@ﬁﬁéhiiﬁ”,uwﬁﬁﬁﬁ%
BATEALEZYRHARERE L 22,

4. R

AFEARRZNFARYABHKEFERET, FAAFET RN, B ETRIORBRZ
BUSER, PHRATR—EETR_ZAFTER. -

41. FH—: FRFNFZHAZETEHAFTHEE

HE XR B4EE£S 44 VR HMZIHERK, BAHAHTR—FTHRA (FHHES
W) E AR (i?ﬁff%?«_l:afaﬁ) EATATR B AT A EHAR AR t #XA ERBET, MEFAEAL
TR AFABREZTREA) WZXEHEDHK, mAARE)FEHEERA (p<.001) , B
AR R G Z i AT E IR xifi@%il%'gﬁktxi, 4k 1 BT,

X 2BV ﬁ@,mﬁéﬁﬁiﬁﬁﬁﬁ,@ﬁ%iiﬁ%% Ldm G AT HAE K EBAF
B BTREXSEYRARTHLERBE ISP AL BB K AR, SREEAPITLE RIE

B'ﬁl‘ma’f AL Z AR SRR A ERBET £ ﬂ B R e e X 1 NN RS N B
% ARl (p<.05) , BTRAFHNHY XA AR ZEEARNZREFBAFHIN
AL, Hk 2 T,

E—F bR P A Z AR R, BItRK + R4 RBET, HBAEIT REAL KK
ARy RLLAMAAR LR EBREEZR, BTARFREAHERN ST RAITEAR
I‘ﬁ BB E, MAEAEAD I ATENPREBEOTALIBRBEEZE, R, BSR

i E, LFERLTREAICKRE;rBEZHATHEIRE (p<.05) , BATIRSEHG

uﬁ%i}%&kﬂﬁ%ﬁ,ﬁ%3ﬁ$o

\E\

& «—{\ P\ﬂa

%1
A, B HEE 4L [R5 | 5T EAZ KRR t #7245
. % B -1 S AZEE A adwE #EpE
ToEA EA XK D) @O (@ @)
(M)
(n)
AT 21 6.52 2.02
ki oy 12.21 20 0.000%*
%A 21 13.62 3.12
N ATl 21 1.71 1.19
RIEAE 12.03 20 0.000%*
%A 21 4776 0.44
A EraAl 21 4.81 1.69 7.14 20 0.000%
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%@ 21 886  2.83
ARl 23 6.87 240
P 13.67 22 0.000%
%Al 230 1291 2.02
. ArAl 23 191 1.00
B# E#EA 5.41 22 0.000%
%Al 23 357 1.04
‘ AT@l 23 496 1.97
b &1 11.68 22 0.000%
%Al 23 935 1.34
H:op<. 05423 [*], AEBATER,

%2

A, B HEE L FE [78An G FFE | TTERZ R e 42 R

-~ # H AER RAEK FHE BEEZ (A adwE #£EplA
' bl BEA  (n) M) (SD) ® (df) »
A7 98] 22 5995 1222

ki o 1.86 21 0.077
R 22 6464 1084
7 — AT 8] 22 3232 5.78
A ¥ 0.17 21 0.868
NN O ] 48 22 32.55 4.62
Hd = A8 22 2764 8.35
N . 2.57 21 0.018%*
INNE1:4: Gl 3l 22 32.09 8.72
AT 8] 21 5852 13.29
ki o : 0.18 20 0.861
%] 21 59.19 1244
) A — AT 21 3290  5.10
B 3 -1.22 20 0.237
NN ] %8 21 30.71 5.12
Hm = AR 21 2562 9.58
- N 1.08 20 0.292
NS 140l - %8 21  28.48 8.96

H:op<.05AR3E [*], REBMFEE,

%3

A, B #EFELE [ EE | TR I Kt #2427

AAEH AR AR FHK REZ

L8R

tiE BadwR ®REpA

BE HAE () M) (SD) ® (df) »
AT A 22 33.18 5.92
N -0.48 21 0.637
8 22 32.50 7.29
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AT A 21 32.81 5.67
B ¥ a4 2.48 20 0.022%*
4 81 21 37.05 5.47
H:op<.054%3E [*], REBMF £ E,
. = TRAXERRBLIETRAAETTER

TR —F B RMER G TR ERZE A, £4F XR AH LS HLFTHE Lwmk
BTHEFEERR. Batih t RELERET, HEFLEAARAARARALIEZHEEZEL (p

<01, AP ERa—ARABESATRE -, AXLHAMAA LR EZRAMBRMEE (p
<.001) , BATFHEEMRNEXEERET, RRAKFEENTRVEZLGEH AKX, o
4 P

* 4

T30 = ARG AR Z B 2 AR Kt 4 HT &

U A REAK FHE BEE tE awE #ERpil
#% (n) M) SD)y (o @ ®
FER 4 — 23 1291 2.02
4ia 4> : 3.42 50 0.001%*
FER4 — 29  10.28 3.23
. T B4 — 23 3.57 1.04
RIEA 0.80 50 0.426
TR — 29 3.28 1.46
. T B4 — 23 9.35 1.34
LEHE — 4.60 50 0.000%*
FER4 — 29 7.00 2.14
E:op<.05423 (%], RFHE LR,

HEHREE TE, MASARBmATEAARAE)REREZ LR, BT ARRLESLREY
ﬁﬁ*mﬁ%%a&%ﬂﬁﬁ?& HEBERE, Rin, B[ SHNOEH | oL, TREA_ZFH
BEHAERE— (p<.05) , féfitw@“ﬁ’wfﬂ?mx)\éww*“ TR CIREALRS ,é
T, MEAZAEMBRBCRESARERFERE, BTAMBRLZHHAT, CAEKRELA — <&
TP dek 5. k6 P
%5

o — 8 A0 B 7 & % KA Z B 2R Kt #E pHT&E

B EHA # ] HAK FHK BREEZ (4 awE ZEplE
HE (n) (M) SD) O @ ()
EHia— 21 59.19  12.44

48 43 T -1.47 47 0.149
TS — 28 64.86  14.06

B — T — 21 071 5120, 0.042%

SEY ) K= 28 3450  7.02 ' '

AE = Eha— 21 2848  8.96 073 47 0.471

S AR KR4 28 3036 8.97 ' '

E: p< 05423 [*] , REMZZE,

142



GCCCE2026

%6
Fht — SR BERAZ I Kt 2D E
7,38 RAR AR ZEEZ A ghE AP

A B HR
HE (n) M $SD) (1 @) ®)
TR — 21 37.05 547

e n 1.96 47 0.056
TR — 28 3375  6.07

3 op<.054%3E [*], REBMF £ E,

4.3 &
BETR—ETR_ZIERTH, REXFHEES XR LB LFHE VR HMHRA ZIR
ﬁ'*"i*"“”ﬁbﬁ( HERTERE N AR ET. TRFTRVAAEE A ERERLBE

2R, 2 AFHFH LR AERITE A CRMBR. b, FPEKRAMERILEXE F I, T
REF RN TRVEEERSE S NALE, BTrRELRAFHIORE IR AV EIR
ZXFERKHERRF

5. /AR

5.1 e F R85 EEE T2

S REMA—E ) EEFERREL, AR ERATHE
REHARKXAZ BT EREBEEZLZR, Am, EFE
(M=37.05) AlBEZFEATREE (M=32.50,p<.05) .

A LR R, AFREAM Dede FA (2005) WX —H, BTLFH PO EHR
& (Avatar) R832#55% 6976 B8 %5 & (Social Presence) , xﬂéﬂﬁ&ﬂ HENRNE. £
0\ ﬂ'uiﬂﬁki‘ﬁé’@jﬁam, E"f"h%%‘f"bﬁ&ifﬁff%&, = A F%'f&?']‘%ﬁﬁ@‘ﬁ@a?am
B L9 AL B 48 B (Social Surveillance) , 1% 3 & 8 /2 7ME 5 ¥ 69 B R ARE R,

R, AIFEENOR, CABRORAERAZEZN LS RiK. E*F/ET Makransky

3 Petersen (2021) #99LiZ NG H @ F 2R S ANEERNEREHKE BRLTELEL,

T EA [FR@mE | (Seductive Details) &, BP4FH &8 Z M 74 E 53835 b ob JF b Bt

Rk (il 346, THAR) , BEREHIEE S 5% (Mayer, 2020) . E4F [ 3L 1K

i | R R, HEEST [ BATRROGLEE | B[R LR EMT |, SREKSL R

#, EAFHFEF EER LAFEE A AT B3, RS AMRNZHRREAS
FAE, mAEEIF G ERATIRAEG &K,

52 HEWNRBRELHEGEE

ST MM, AFTEAREAEMRN XR HARERTT FHHH KT, TRk
B FEERBKBSHE ARG LEBE LR, 47T Radianti A (2020) 49825
HidXEHOHE AL IEGHM R R, E—F PN TR EZERR, B B #E
AP AHBAEOTHREMEANER, AREZEES; RZ, C A ARENITL
FREZERERNE, WAL TSHES) | HAFBEEFRS. LI, JEEBRA QRS

?i "T 'EJ’ ?(—tvj» E%{C
/E;i’@éﬁ'u mu’“‘g’ BE, TFwHH
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RE, R RALRA T A6 S IR 00 3] B 3, R B AR 0 M
B, ses RR e IR X W AR A [ AT A& | ZH i s, it
KA B L [ 2 RHE S ] RAEERFH AT,

5.3 FHER#EAGE Y

BRI AR BT AN, AFREE: (1) RAREN: AFRRETRLT,
K AE (N=74) H AR M, KRR TIHE KRR AR/ AE; 2) FH=F: 2R
AEHBES, AT AN TIRBEAKGFOTEREER, ARTHRANLEE S
(ANCOVA) #AT 2 mENLHFRT. FHRXEE: (1) #FRE: ARLNOREERARKZ
R EE, ERFALHAZ ARERTHE L, 2) 28 %4 xR IEFEHF, VR
HRFHBRAARAA 15 58N, TLHMEIAIERFEANZFARGTAER R, EREHE
FEZ oM,

5.4 #4EHEHE

HEmE, KARBHEAFTFHER LA ERAZER/AT LR 4THBR ) OF4H
SARAETE SR DH B ERFNE, BRRRLF BN VR HEMEFH/IEH 692
4, TRELSHELGFTRHR, HARLERHR DINZXHEHARE T THLH, Aohibk
B AHFRABEOALTHEEE R
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