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Digital Empowerment in Compassion Education: A Social and Emotional Learning Model
Based on Digital Co-creation Whiteboards and Visual Representation
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[#2] Bl ReERBHERXT DS [ S8 KR G, #22ATRALENEERTHRABAL
WS ARG EEM—ERROR A ELEIR (CBCT) E#HZ LA T ANAGHESE (SEL) #F4
Ko A RRBUAAARZG, 4H4 44 LHEREZREAETAAN. EREATHAEZ LG FRIHEPRE S @,

T3 1E d AT 2.48+0.96 BAF AR E R4 3.3620.73 (p<.001), BAKAEE (d=0.94); WA SHIEE I BRAT
3.07+0.69 BAF 42 A £ R4 3.59+0.66 (p<.001) & PN — BT, 5 A 45 A% KA AT 09 BB 4258 5 25 (49%)
BERERANEGBEER (733%), BATAHKER XA XN SRBRGRE LEREEHL, THBHK
A ZFNERE SRR,

[MsdF] SRk, HEFLEY,; ReAREAEIR; AELH; RIS

Abstract: Healthcare education in the digital era faces a "High Tech, Low Touch” crisis, causing compassion fatigue
among nursing students. This study constructs a Social and Emotional Learning (SEL) model integrating Cognitively-
Based Compassion Training (CBCT) with digital co-creation tools. A one-group pretest-posttest design was conducted
with 44 nursing students. Results showed significant improvements in "Physical and Mental Energy" (2.48+0.96 to
3.36+0.73, p <.001, d = 0.94) and "Inner Mood Index" (3.07+0.69 to 3.59+0.66, p < .001). Qualitative analysis confirmed
a shift from "Fatigue and Exhaustion Cluster” (49%) to "Positive Inspiration Cluster"” (73.3%). This model effectively
facilitates energy transformation and reconstructs psychological safety through digital reification.
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EEHAAAHREATHEEAHE A EREABNBRREE, RSB R EERLE
A AL, AHMYE W EANKRBRA TR EHORERZGABEGFER Kn,
B2 BARMBER BTN B ZERE P, THERF AN (dehumanization) 69 /G#k. %
B e —He B, B A B #oA L4 sk (UNESCO) S48 S84 R 484k (OECD) % B PR AHE &
AR, LFREEMIERABEAGHELE S Y (Social and Emotional Learning, SEL) , #F L4 %
HURRT R M F e £EH, HEANRTAIRERBERAEY, RMEMH SEL S
MANT ZFRARARZ R FERGMEBR Y, LBRPAERZLENAEFTRARAZ LG OEY
M, AR EAGT LTRSS ARG ANENR, WfTERAAREGERMIE, EHEXK
F (affective education) 2| 32.& (empathy) #93% & T akif sk, ©R{ERFIARKF M IE,
LA AHEB RGBT EARGEFH %S B AR,
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HeEek—%H K, £BKRKEZKSF (Emory University) T HRAZIHERA RGP OH
Lobsang Tenzin Negi 1§44 & 6932 4= 2 5 35 918 (Cognitively-Based Compassion Training,
A% CBCT), ARRMGIEAPZ A8, 1H4 45225 H (Social, Emotional, and Ethical Learning,
4% SEE Learning) AEZ, AT —F £ 69 R LM A24 (CCSCBE,2025) » S & 46,
AL AER YT RIE, WA EB R GM 6984 3R IE SR AR RSB AR A N R AR
R, BGHGHEERAZIRSZMWATHEGBR TR T T AR oZHE, SHEARRARE
B, FHZFERITHAFRIFNETIER TEHZ R XTI AAEE Y ORI

AWFZT, Bkt (digital empowerment) #BA N EAARF I ARE, RAAEH
HELHH AT, AL G AR T EAZ LA G4 (Padlet) A SHFAZLEHFE, 3
AR H & B (visual representation, 4B TR AL E) K Zaxs 7 CBCT #HEAM P, KL
REAKZEHRFAARTHRAE, ZBEZES[ LML HRE, TERMEA
BINRGREZH m ey, TRBHRLEFEHCHEZAERARTRLYEETERE, A%
&S EH R ENENIGHIFINEZ I AR, A& AR ETHRILEB N 24
2d, WHABLREALEKFTORRANE S, U AARA R E EHE ORI
S HFE T LA AT SRR

2. CRERIEFH

2.1 FEFLGGHLIGTHES: BLFER TG RAEGRICE

EEHBRAP RGO BRI, BEPAEARREZRREBERET FBAEY, ¥
mEEE KA S IBAr sl & %38 B (Gardulfetal., 2016) . AFzdsd, TEFA LKL, &
ARG RBEARENIRELERZIEEOFELE %5 (emotional labor) ¥+ (Daetal., 2025) , #*
BRZBE A R, HEEF A S E A EHIEY (compassion fatigue, CF) ZIR % &
& (Michalec et al., 2013; Li, Kong, etal., 2025) . &S NMEGH 555 £ ARPERA TG
FERSLRS, RTRIINEEER. EESFREMAGR), EnAEYERESTHARNY
R, S4B %, Li, Kong $A (2025) 8 REA, ERHKFLAITHNN, HIIFLE
BERBNIFEAR R REGATR T, ZAaME L EBREGLIER S, AEIKEE K8 2169 Hik
%,
2.2 CBCT # SEE Learning 7 &BH#2 4B

HEJE EEE, BEHF O BHRBLGTER LS, S L HmEmZaigs
A 09 R a5k (Walker & Avant, 2005) « £ B %ZK 2 K% (Emory University) AT &
#3085 A B R4 (Cognitively-Based Compassion Training, ##% CBCT) , # & 7 [:2
“EEANZ ] . [BHEBLAWWESS ] . [HBakEw] . [BEAKEE].
[BEME&EE | . [WERREBEABE | A [ BRALNG ) E ] Sk Ko
(CCSCBE, 2025) . E## 546k, CBCT #:i8 £ 489384 Z 45 (cognitive reframing)
REEZREBRREARBGCHEA R, Mascaro ¥ A (2020) £ Ling ¥ A (D. Ling
etal., 2018; Y. Lingetal., 2018) #9#F X ¥ K, CBCT AMATERE F KK 49 B 28 AP 48
W, RREAGEKEAANRGR AWM. H4 48 (emotional exhaustion) LK 71
BIAG RE Ty JE MK

ok, EA CBCT # R tyité. 1H4 945324 % (SEE Learning) , #BEERA %
eSS H ey (SEL2.0) o HIRE T1% SEL #de%, KEBNTEZENIR,
A E B R A G DM, 2P HRAL ZRNOAARmER A (common
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humanity) . A, RESEHEIREARELTATHHHEANERZSLAN T, ¥
2 RAZOGEAZ T AR, AL E LG D ERNL,

23 REHBEAERELB: THEFEHTHARER

W E RS WA R R, BALR .S (digital empathy) 237 &k % 3% XK F A3 49
Bl 4233, Abou Hashish (2025) &9 AT AT48 th, Hide B) 3.8 38 38 10 JE 45t PS8 S0 3R %
v, HBATH., FHEEZBEEATRERBAEFR IR, RAREZAR LHEGZSRS
ARRAR S S H P, BAL T RRAE A AR R AR 09428, R AR R L F09384 T
£, Christiansen (2011) 32 Chang #= Su (2025) &9 EHFEA XI5, HBHFZMKF (digital
storytelling) SEALFEAM AIME, LBAEFE LA 0H A% (emotional engagement) o

G LR SR, BATEATRAANMF EABN A MM MRS R EM, &% CBCT #
SEE Learning AEABEHXFERLEBAS AT HE AKX, ERERAZCH T EME 508

(Abou Hashish, 2025) , {24z A A RIKFA MK R T2 H-FEHAEEK, R4k

WHZEEREMERES. BB B TFEOFZHRF N, oA FEMGE% (metaphor) R
AR I EAZ, AT R RHF AKX, NMEPR T B F ER S R R
BABE, RARAEESANTEERERE—BRFLELSERRAGERT R,

3. R HRALEAMA SELZREATHREZSE R %

HRBBGEFEHFORE, AHERXERT —2E5AREABERLE LA R
(Padlet) 9N, #Z AR AF & &M (emotion dashboard) %A E LR, MFH L

WAEFERERL RN, $IRE®RSES CASEL A8 K45 ¥ (SEL) 89 A KM Sk, AR SEE
Learning 49 = K4 K. P REE BT ETR, PIFEHERZFLERAH AR
FALRE LA F RS B JBAE, RHaMAF 2T E NI, RaXRTEES
A @A . b — AR, AR LT RAZR G, KEPFR T Decety 2 Meyer(2008)
AAAEAPEAE PR E G EFEETFEA, PEELALLHEETYARFEERAE
R RE 7, 7 Re R A B B E 69 BLBE B (perspective-taking) 3f 5 & b AL & 2 H Z B 308,
3.1 RERIBNGEREK: FHEAEKZRAT

ABEHRRBHERGRE TR, WFERIZOF G B REFRA G R IS, KK
FREENFEEEAR, I EEFHERERAETSRERTINCERELEE, 228 F6GOE
KA, BHiR1EL, KRERAEEEA O (Padlet) FEEAFRKRE, FHHEERNLE
WEEEERFAL, BB Emoji AFHRKXAEB R, HEEFELELEL (B 1) . Ak
e FRGE, Emoji SEALT BRI AP KGR T HREZOINERWE R, EFHE
ReM Ol T REF A AN AL AR, A ME CASEL 4EZR I SEE Learning 18 A48
BoF A% 2 M 4269 B KK (self-awareness) A& 77 o
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AERR
(FREERIREE)
smam

1LY

TBLEERIR -

WOVIEAKEE(EREE)

(Mood Meter)

| gaga

EGRR o - all B ERIR
(EEELR BRAE) S 5 ; X (118 AT AFHREE)

1. #fz &R G4 (Padlet) FE&XHAFHREARERNREAATEABEINE R

3.2 BRiF A4 EH AL I8 T . B R AR

AR ARG E @A S, Fz A Gtk (Padlet) BT TR ERIIF L4009 )
eddt, AR ARRER, HEEDE— S ZRKEHHFARERGHERELR Y, BFEA
ThY R s, R T{EXL )& T SEE Learning 58809815 FE X, SHEEET
CASEL 422 7 89 B &% & 72 (self-management) $ZM & w4L49% 2 (responsible decision-
making) o HBRAZAN@AGRIEF E B, F Y LIRS de AT L R BT N P 8 g R 55
P, EAH A SR EHEFE S LA ERMAE B RS, kB ey 4488 A AR
rREg B KK, AR KAEEHZ AR,
33 RLEFFHEZHEAN L : F4BHEIEENRER

HBRPEF 4R a9 H], Padlet F6 LERT AREH H NG RAZEEB %, HE LB
Ao 1 A RO BAL FIE 4%, &5 8 F kR m A BMAT R AMKARE Z & R %
FR, BRI GRIL IR R Rk RE, BAER RSAE LAY EAZ, BH LA T CBCT IR ¥ i: A%
SHYERI AN L, TERT SEE Learning ¥ R ARG R4 D4, £iB L T RIE A KA
HAAE X, FEHFAAMES RSP, BMER CASEL ER T g RR

(social awareness) $EAFB#BH 37 (relationship skills) o &A% KA EIF L EAZ P A

89 BIE B 2% (peer scaffolding) , 5 H H AEFRBNEAGBEY, RERFLEEA
FayLEae ) (=8 2) o

513



GCCCE2026

2. Padlet F4& = H‘?ﬁlij g iiﬂumﬂ%ﬂPHﬁMFﬁ FREAELSHE G

4. &%

4.1 IFEHBIEZEMER

AFAREBRIEARKN t RE, FHHLRMAEEEHFA )\"T‘@Eiﬁlg"if EREZ
Z,BRBT k), FEARARBRHIABBEFZRS, EFHEEHYRE ST, F
A H 2.48(0.96)8 £ 38 £ 3R 14 3.36 (0.73), t(43)=6.22, p<.001, %z‘é\k»ﬁ%g d=0.94,
BATANAE X L ARG IR R ) IR AR 2R . BIAF, WA H 45380 B3R AT 3.07 (0.69) 283
RAZEK 3.59(0.66), t(43)=3.84, p<.001), BAT AF S X HiE»A SRR R #E
e BTN R

1 REARA R

A B AT E & t d
& 78 ST AY A = 2.48 (0.69) 3.36 (0.73) 6.22%** 0.94
PN ELE 4 3.07(0.69) 3.59(0.66) 384k 0.54
#*k p < 001

12 HBREEEZS FHEN

UJJ%L WAZRBEFHSATER, SAFERE I RBAL NS, Eay: AEEHEit
RS BATH 49%00 % A bk MABERE, HaieRess Mxm] . [#He]
(k%] s [REL] . xkt;ikﬁbi%—x [FARE | A [BRTH A £THE, Ruh#
394 4 iR EEE A RSOk, BAANN, B T33%M P A M E E AR, MeE
GAZRIAE TS ] rxi']}é’(’? 1. THAE] . TEF]ETER] . bFgHLE
BT BAZBRAE T EAR A AP ET A ISR, TRELEARR I,
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4.3 BLELE: FEHEZ MEHY

§ AT IS BHE — 5 B T AR MRS, TR BT R

LOWEASRE ST ERMNEE T g, $EET [ HAZREREREN
ELF, FMAZHEMTLHGER, WAoo @2zr] | [ ELRRE HE
& E L FE F I B BERF GO FERCR

2. ARAMM Bde: EBHSE AT SRR K, TR [ £HA RHT I
71 [ BARGG D FHEM] . | KR EL THERAAFRTRGERL]
[ - FZF P, EAZAERY G CHMAIGEEHE)F] &

3. RCF3E SRR AR M F A4 Padlet ST AL FHEH 3| R ERHL T
B, do: [ @5 RE T, ERARTRIE, CEGELTEhtrEn] | [ LK
WEHFFHAR, RKLEHEL] o

5. RERAEREHEIRBRAL T

51 AEEAMIGERBCRRCHEZL L EH

BERARE FHREGE A X L2 A2, REHBRER, (0 EHEPTEL
A& A E R (art-based performance anxiety) , F ARG S B AHd £ A HGACE, 44—
PB, HEEHOMBEAEAFTEZNAE T OR2AE, KFEEEFERAERFEG LR
Al, 1524 KT AR REFOTE, RIFEMAME, ERMEREHOE, HELT
L PR E
5.2 BEIEHEMEFHEAE: SHREXEHEBEL

A#ERXF—BEEZNTHERL: ARETHEFABRSFER, X0 FUHEE
A OEREFRALTARE, AFRRERERE), BEZERTAREEZASF. LALAS
#rEREZR, CHEBETAFREEF P, AREABIEORZALER (cognitive scaffold) 2
WRAELR G A C, wBWAEMME T HERILVERBRATH SO FESE,; §HEREL
FAIE, FEHERARIBFMEZTELE, £ Padlet BAZ-FERBTHRET, EFLAHARE. £
mERANSEERE, ERATRNET,

6. HIWFARRE

FEAFH Bk % R A FAZ X, R R F @ EsF S A, 1K B (High Tech, Low Touch)
BEEA. AXAELRKRKE KF 49 CBCT (R4 A4 AE4R) $ SEE Learning R %
s, BRT AL AL B IR A B R B AR A9 B 38 S s 3k 091, 2R R A FILE &
HF AL R RBE N AT AAAEAM R E4, Rie CBCT 4L d N 169 21| 4R 28 4,
HWFAWFEREFLAEEN [l AR, TRBERA] B SEE,

FHiBEHHAZEE-FE (Padlet) SEFEERARFATEAY, AKFRIA A GRESLEG
WaEUHREE®, HEETHRATEFTOAEIR, B AHoEesk, TILHE
B RFAESE T R LA BRAL, SRR AW B AR IR H A @ HEe R SR, ALdi
WERLTEHAFOFSE, AT NAEREFRHE, Mt EHALG oK, LLT
Bl it AR BT, EmERE LA LHERYOTHERESR,

M E AR AALEZ (Generative Al) 89 E G5 E, HitdfTiF Al BBRARKZZTHEA
B HFAEFFLBANFTERST, CRATITHERRA MR E MBS R T @, KAk
AEENA, e Al SHBI A A RA T & B e B R HE, HEHAET GAL HEw
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ARTHLAZHNN, WEFRFHRMABETOMA, 3 AT EFEETWOHELR,
BiEAE L HEARR BTN FRRANTEEE . Bl mAI#&#%#&%F&%W
&, BARREH ARG REM LD %%,&#%@i#%ﬁﬁkwﬁ%%ﬂ%m,ﬁ

REAERAME DI ERBAREOFEBZNRARER, DAL EHEREED, A
AR F L, RE—BUAABEL, 2K abéﬁg'ﬁfr%\%o
3% Sk
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