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AR EE R E L.
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Abstract: Generative Al chatbots have been applied in writing instruction contexts. However, existing studies focus on
whether Al enhances learning performance ,with limited attention to feedback roles Al should assume in collaborative
learning processes. This study integrates generative Al chatbots with different feedback roles into the Think-Pair-
Share(TPS) framework to examine effects on college students English writing motivation and outcomes. A quasi-
experimental design assigned 90 university students enrolled in an English writing course to traditional collaborative, Al-
supported collaborative and Al-challenged groups. The supportive chatbot provided encouragement and specific
suggestions, whereas the challenging chatbot employed Socratic questioning to promote reflection and argumentation.
The instruments included an English writing test and a motivation scale.
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1. 3%

1.1. FFEH FHBH
KGR —AEEAAR, BERLT MRS TED, LEADARD ., HF
HGITE FHE R F RBAZ (Kellogg etal., 1996,2013) , E W ZHFERRIZLETET #
REVE, HABZT AR NN FEEZZET A S, SERETRIEL T/FREER
s B (Li,2023) o AWRET, MEEEUBA AL FGERAN T R, F:8FH%
L%, FEERAP TR, LRI ALLRSTRE, ARAZMHELR, L, Think-
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Pair-Share (TPS) % w&ki%:8 [MBR] 5%, Bk, MM OF | &3R4, A 2R
SLHESLREREZTHES, LB ZEAAKEHEFT (Mundelsee & Jurkowski,
2021) &

B AR FEL F T EMG, THEFLANE Y HHEL Y £ (Hyland &
Hyland, 2006) , A& KPR FHFRT, HEARE SEDFF @EFH T RENE
S EERE, BEAEZBEARALE S ENMERE K (Yaoetal, 2025) . R, EFTHEH
SR, PARTREAB TR GARE, RS EHOE@BEERFRY, LHFTHEAH R
RELE, EWMEEEARE. MEARK Al GBEE, WRAEBEARTRENSEHE.
ARG, AL RSB AR IFE T 2R EOH, WS AEABERAS, &
HE—7ALE ERA S Y R A & A (Apriani etal., 2024) o $bdb, AMEWBAEF R IR
i, ATIPRBEARREDHAEE T BEA TR EIR DR : Al KEREDIIRE, & EH
EHRRBEFR L FEA a4 (Yuetal,2025) o 2 BTAF Al AR S B iRAZ, “THE
HOAEZ R REMEE LF R .

R, BAFREZE P [RGRIEWAE ] 3L T AT IR WAF ] 2 BEHE, &
Vi — S Al AWM BRI EO AR OSACER, T, SHFALEEAIRLLE
— I HNBRIE REZRAREEEATREEETEREELNEZRRYE,

R R KT R 4 0 RAZE A RRIE R, e SR @B ) A TGS B R 4R
F LM, KA S T RALE BRGNS EHIARMSIT, LA BaTst# [ heikA
Al 945 | 4o T2 B B AL H R A Z B EF A0S A, 402 EEZESEMIES
HiEHE P, Bk, AT REEAAINAGEZEEY, ZO9H8AE (LFE vs BEA)
o %5 TPS JEAE P Y B350 ] 28 ¥ a3k, VAR RBEA AT e AL WAE A &3 3T s W4k
A B AT LT,

1.2. SFXFEAE

AFRIEAZ EFHRFTZ, Hhfiikrh=4: (Gl) B@RHEWMFR, (G2) Al £
HARAWMAELAE (G3) Al BeERA WAL, KB AR FTZ A 5 A4 T
(1) BRGRIEWMAEAL, Al L HRHAIEAE AT BRI FALERELAEEZSES TR LER
TEHBEER?

Q) 1REREAELL, Al X F AR Al B FAAEREAFEEZSESERZ LR
TEHBEER?

2. XS A

2.1. AI ## % 698 % - #-#F (AlI-Enhanced TPS)

Think-Pair-Share (TPS) % Lyman (1981) 2 Z &AL 4E S H Rk, %8 [ {85 %%
(Think) ] . [&##F% (Pair) | 2 [ 2329 F (Share) | =SB EAL, 5| EHERY
B MERESLR, PAARHHHGIREOPNAETH ZSH, BFRRAMGEITR
EMARF, RAMNTHRELNHD>F.

PAr €324 32 3% (Social Cognitive Theory, SCT) #9BLZL R A, £ HAHMBA. T AHILR
BZ MK BAERAGE, ELRET, FHEETEBBRROAANT ARG LI R4, i
Ao A R A K AE (Bandura, 1986) o LB A5, TPS @& S L H RS &
IHEHMNEERE, RESTEL WX MERE I #4], B rRAES RO LR
S MOGSIEIAL, HABKIRIARH LRI HNE T H LEL L H AR (Mundelsee &
Jurkowski, 2021) o A, TPS ZEAR&E # A5 7T 4k @ Bs & T P8, 4o1%%4 TPS AHF T L
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M EEE S THEK, OHEENEEEEEZ BRI, MMEHTRERSETY, URHKRZ
HAILEAPHAFFEL AL HRA AR E . L8 LR RF, HLFHFTRE [ Al 37869
Think—Pair-Share (Al-Enhanced TPS) ] %% . Lobo-Quintero (2025) #9#F %45, M Al %<
&7~ TPS 9B HE B, T AW EWR A B ERREF WA E, HRREMAR
T ZABBRGEEE, IFFEAETEFHEIN, RARAGEAALIAYALFT L
.
22, Al WX MBEAEXFGIEET F 4908 /7

KB BRI R IR ITAL A — A S AL LR ) 09 S T, LH A KA IEAF
T, KR IEREENIGE, EmTRYVERXZ ST HLG4 KK (Yaoetal., 2025) . £k
BT, Al F @0 KM S AR ALAL 24 T Wh B 2 AR B AT S @45 09 & 2 dhph T B,

I, EREEAEBAZY, FATEMGERS, ETHEREETHRIIHEE, HmK
THE BRI AR, ERTAERDHENEGELEHE TS (Yanetal,2024) o MAEZT, Al
RWMBIEREESE, REFESTEAE, ARERNE REE, TREPIF LA, A
MG Y HHmwEHER N E R (Yaoetal, 2025)

gk, Apriani A (2024) #94F A6, AL W KA 2 A 69 BP i @) 454 ) A B AT 2 H
Hoa L2 YRAL, TMERRTSERIL, TFREKLSIHE L R EARFAHES,
2.3. FEhH#

A5 A Deci $ Ryan (1985) Ar#gihZ B & & 27 (Self-Determination Theory, SDT)
1 B RRAR S H e 32m Hwk, SDT 54, S TR A —ERE [ 8 KECALE | PrEm ey
2, AR B G THEENESH, Kha ITRERRIFRAGIEDMH, L E L
Ko ARREHGNESE, RIENEDE, KEFTEEAATHAFWEBEH LA E
A AR FEBED T AT B LB KA, RIEGLT EENKRFTLBALR
T8y, mAFEAINER S REHFEE (Deci &Ryan, 2000)

BRFEZERST, RALRAEZEHZONLEDERAAMGER, STRBET, AR
BagRREF R AR, ABAMUEF EEMNRARAINMENE T ZRKEZ I NLA O FOIHEIRR,
W mARAFEH N (Teng, 2025) o E—F M3, NAEDEAEI I EAHER RS Y R H
WIEM AT AR EHA IR I BT OOM, ARRBEYEARLEABLTOHT, R
TR SRS H H AL R, A A A RE L N ASEILFEL (Liy, 2025)

H, KRFRXMETHHRIIKARBEANEGHHGEN, LE—FBEFTTRE Al D4K
RAfTHEBCHEERKGAL, EnBELEHZNTELL,

24. FHAGER#B

EFYEAY, BEAAARES TG T RG], LT 2R AEA DS Y ELMHEB AT
ARREY AZZ M £, R AETHERKE (Hattie & Timperley, 2007; Nicol &
Macfarlane-Dick, 2006) o £ RBHFE W T, AL LS 77 XE A LT 2 RKREF
Xo ELHA @47 @, Kim. Nallbani 3 Stovall (2024) 4§, LLM Fp X 5 AT % 18 p%,
EAZGE S e BEX, ABBHEZRINEREZOREARR, Hllod2P2E0%
71, 51 E AR R A S Y BRARG — 0

A, F—HEDETRLEPER @A, AR ETARANRL, ARG EGBAL
v, REEHFRITRTEEIT, ALK XRM (Socratic questioning) Z—AE% 8 £ 4%
R M 5| E 2 HH R EEARA LB BT R K, RIUE S H HFIRNIR T L4 LR Bh ey
Y (Paul, 1995; Yang, 2012) o ZFAESHHF P, HBARBERADHETEBIFFIRE S| TE
AR BEASIE, BREALFEM ST (Changetal., 2024) .
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3. AT
3.1. FXH£

AFREAE LR K EHY [2
ok —3E L5342, BHA S RE
=4 il (RERIEWAE) . B
%), g 30 A
3.2. FLXZF

KB AR T BRI, EATATR SR A LA G R B W 4. AL % 3 TPS Wik 4
AL HLEA TPS MhF4L, ARARRHAF AR XA FHDRRZ Y RAIVE, FLR
7]‘%-’}&1 1 )3)1—7]'_‘:

Ae 1, 390 Ao TR SR T A 2150 4

& B AR AR RAL Zk%—”i;ﬁﬁ%%%g’ P
Ban— (Al LHRME) ETRE = (Al ERAH

FY DM

. LM/ XS
o Ga AR R
o HEHARME /A AR
o BARERA
v JoSEiE4F

- B

B 1R E

A RZERAARAE 2 . BAERBZAERD THRAXLNELEEZREZH#, &7 H
BERALS . AERTRZE, ZMEAFETHRAZIKXENE. AERELOMSHRE, X
RGO, F4M £ ZREFA Pair R Z LR X,

RERF —EEATATRL, AT 10 942 AT LA EATHRRIZA, FAETE SO 2ENTRAEA
FESEMAEE T oM E LR, WEIRLIBITAHREE. FB3H 60 niEz BHEAL, AT
40 54 M AR EAT BAER G, K20 2455 F 5 A K TPS AALE Al T B34 (ERE AR
), VAARIA B R385 A T o

EXRERMNAS =2 FWRAES, FBEIT K60 9482 REFELE, EIRAAL
4& Al Think-Pair-Share (TPS) Wh7E5 H Z4k. £ Think B8 (15 048) , FAFTHIMHEE
VERE B 3t 5 AR F A0 7 6B AL EL, Bl B b 4E BIAEAT AT T B, VUERSE A ANBEA
AsmJEALE A Y Ik EM ., BEFEAN Pair BB (30 942) , MARKFARZI I ZEREAN
B, Dy AT M Z 3, AR RSB IR SR, & Al AEEE P
AR ME L, NMER AL TE; T — (Al L HA) SEkha— (AIHER) A
WAL FE—AERERN—B Al REBA, FAALRBREFTRE AT L, BF
BAET R, B ALET LS, AT ERMF AIDENE, Edm L@t iR
MZER, AIRBRBEEEET. P, Al AFREZ ZHERTAZURER &M A0S
WATHE, BB EaEERIEXEHR, HYFAEARTELLTERNERLEAETR. £8H
T, AlARESLA RN, §AFARABRLRER, AEZIEHRORBIKES, &
E—F AR T AR R, N AR ER R FAAENR, RARS L B TREZMSTER, A
Sl 5 4 B AT ARG SR, AT SRRV 4L 2 R S 4R T35 B PR AR AR 5 R X 42 ] g 4T3

&AL

[ RS TPSH 4k 4 ]

[ AITPS £ 478 45 40 ]

[

AL$ F 5 TPS 1) e 4 ]
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3, HiBiRig A EEMN XXMM, RESABTIREZ L EHEFEME, AEEE
7&‘!’ Al RN ERBEELMEE, nAMHFAERABREREE T 5, 71 LhRHL P

RGAEZIEE ., TAIKEAIRAZR, $E—F2RKEAHH LR EITHARARS
ﬂl#u%aio AW Share FY B (15 éE) , B EMAH AL TR LR EZR FABBEELT

SEERMEL, PHHFETREEDEER LS, R4, L4502 R TPS L8 /EA4L
%, BRBBIEHERE (Fhhi) Al 94, BITEAZESIT, UAFWHIERAE P i
M EENABAES, BFAHKFTTEERRZIFERIKE

KRR EAFAF BIBEAT 60 D 52A A2, REFHIRE L RBAFZEFGERI K
BEH, M ARG ATZARE .

[ EAkEERFEL ]
! |
[ FERA, LRAFES ]
= Week  Gomin [ FAMEY . ISR A AR IE T D E R ]
.g ( 10min,50min) l
“ Week2  60min - [ K KA RTRE, ARTPSHART J
( 40min,20min ) !
b Sagc:
ARBETPSHRHE 4 Al XD TPSH 1R Al P BB TPS I 4 4.
(n-ao) ( n=30) (n=30)
Think (18 A €3 [ #ia&ﬁ%aiiﬁ.ﬂ/\#ﬁﬁ'%wfﬂs ERE AT Al TR
15min -
= {tﬁ]ﬁ-#h,&i&lﬂh
£ wee Pair (FIAREE) | ALK 6 b 8 A6 SR, Mismpnmrrme | A
g Weekd4 ‘ BRI o R W, AHELER, Ry T e
&  60*2min 30min
|
Share (&85 ¥) [ Jnill#iﬂlﬂt!iiﬁﬁit, EL P L AX g ¥ ]
15min
[ e T e . { -----
=
g Week 5
@  60min [ EIEHAERN ., FFH MR ]

2 [’)Tibmlﬁ}_.
33X LA
331 Al HXHEZA
AR Z Al B R E A#EB Google Al Studio 47T F 4, 4% A Gemini K A3EF A
VEAEGSRE, AREEBZERTARXRCEEAIBDEZER .. LHREEDHRE, UE
S EHREPEARNERRZ Al MAE X, HETRE, HiB API NMEHMHEA S22
LINE -F &, 25 B fBeF 82 ak 0 R 5 A @, 1F A5 A4 Pair I BGEAT RIR W Z
BN T,
EXHFA A% E ARG RTAVEALDREHETRFOSZ/EIH: A4
PRI EEAELRF AABEZINE, AREEGRAL; LrkIFELRF THEZ &G,
ok BhAS R R TR AR AR B BT RAEZ ST R, AW AT RS
BB X GG L — R I HFNBER, BLABGTLFAERARE, UEKEE ERE
IR AT I
AR E 3, PeBA Al Z B BRI AT Al IRARAS R AR M R s, H AR TAVERLERE
u [ M5 | AZEH X, TRPAHHEABIEZFWE, ST g T E MR,
SARBAEN, AlFELAZERES ERER, AKZBRERPIFE, BHE P LNA
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R—HHBRIRMA, S FARALRAEZI B AT HIERF, 18— FR4F LA AR
EBLEE, G AR RN AR AR, IES A M S F IR K,
3.3.2 FEHFAK

A5 i 3B SRR E A FH Rk, Lo AarRlEEga, AEAFEz ¥
M, ARAARGCHRIEREREEIRES, ERAGEOREZORRFLANETEE, BHR
WZNERE, AN EEE [FPERBREAZERXFC | I EALMELFoRR, FE
NE (A ESmep I 4) | a8 (ZTLHREmARE) . LEias (98 $4H%
WEAEMN) | FEEMT (AFHEL) . AREP GEXHEAZE) S Bam. 47T #A4%
HOWZHAEREEFEENARE K, A E—BORBFEEALET & 0-5 53F45, 4
#2545

BERGE SRR BB R —FN, A REIREIFIORES. Bk, EREEREA
RTE, BFARZEABREBRETRILEATEEToH, AL XMEATETFSE I
S, DNRBAZP WA F B4 HARA LT EIT M ENH, REZHIFPREZ LK, BF
PATE B E BB BT, BB REIRSH L0, 3+ 2 AR H R4 N 48 B
1A% (ICC>.80) , VABRES DA MG A, EREFNEIREPHEZZALE 1 5, AGFH=
2R REFTRELIFR, UGS REZ BN,

333 FEHHKREX

AARZZEDME LR A NED#E % (Intrinsic Motivation Inventory, IMI) ,
FZRUFEEE AT FS PO TR OREER, TR LS T OB RELIEZ. 22
FAARYG 8 BR R, RLREREARA Ryan (1982) AR Ryan. Mims #=
Koestner (1983) ¥A0MAF 7, TAEHEGHF THFE RIS IT R F 2 A LB EAIR
FAl AEHSE A TPS MIFRAZZ HE, RERN A ARFARFES EMMIAET, 0. f
# / Z%  (Interest/Enjoyment) . %% B4t R (Perceived Competence) . 1E44 / A H
M (Value/Usefulness) . /& 71 328 5k & (Pressure and Tension) VA% i %
® (Relatedness) , 3t=1,

BER LA AN, KAARHREREFTEAREZEMST, WRHEANES AL R
R, A3t am XL, RABESSHEER (1= EFTRAE, 5= EFAF) BT, A
Cronbach’s AR A B Z N — KM, UBESTEZEEST. AFRAKLEANNGT.
BRI KA, FRF T8 AL AAN] L [ XHA ALl $# [ EA Al] TR
HRE, HEAZHOREEEZHELE,

3.4 FHBIZ*
AR AEZFNETAIRA RBZEFLF AN, ERAERTFEEL EZESAT
(Analysis of Covariance, ANCOVA) , =443 (Ara) 2HRAT, RI=Z40F4 4
FHOMELEURALFHRRAGEBEELZE, AREFTMA—RFTHA—,
4. AR RERREHK

ARG S AL R BB AG EZMEF WX, 48\ 3 457 40 B 45 1 A%
R, RAARFAFAZFZEFEGERKALH DM, ETRDHEAE T H, THAEH XM
BATRERNARAZAEZFH MBI 2 AR, MPARI KA S AR T a8
FARITREBTRMANEGE, EmRIFERK. BT, AEDHAETRERRMEG
LR E FNAR
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W AT @, AFLATAIRBRAECEZE | A, FKILT 82 RA Al 93
WMAEEEHRRPORRA, A Al AV EFH AR BT ARAENERFR L, R
AL T E BN E S E— T HEFH R, RF, &5aRRETH, 2 AFEEREA
Al T EB AR @7 X EFHEWSEERHLEAL, EnMAB LTRSS MIZZ
Al E1 85 & A SRS Ak A P 09 2 B HAE R, A ALWMAES B P @4k #a‘w’iiﬁl AR o

R, 5%%%‘%%%&%%%714@%] Bh, AAERARRIEAR - KEZRBHHE

éﬁ“%ﬁ%"i RARETFMERR, FRERZIMRNEFRMFR. LK, iﬁiii AL X #,

BAZEABBT TRLIRTRAAZELALD T AFSE l?j"’ B, BE, AFLEAEE
éf]#%%ﬁi*g" BN % 24645, EREAIHRENINGEE M%ﬁi BUREARAZHE
MARFTRPER Al WEF TEHZE SR DB ENFERE,

AR T — T PERARAAARR, AATBRERANB RZERALZEZIEEHE, U
RAFREERZ —NALE . b, KRR TIKFA AR Al D4R AW ES E F 69%
B, Plhe b SRR EZRT 5T R DK, AT AL ETA’M’F”‘ HIRR P R A2 R T
Ko RE, BRARFLMANZEE AR RESHRBRFOEYER, RN AR AL
LHBAE T AR I A AT EHEN, AL REMFE Al SN ESH O ELAYE
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