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Abstract: This study developed a Smart Scaffolding Peer Assessment Platform (S2PAP) by integrating peer assessment,
Al feedback, and a pictorial grammar book to investigate learners’ experiences in English writing and peer assessment
from the aspect of gender pairings. An open-ended questionnaire was employed to collect students’ perceptions for the
use of the S2PAP. Results showed that all learners recognized the value of the S2PAP for English writing and grammar
learning. Mixed-gender pairings gained more diverse perspectives whereas same-gender pairings focused more on
language forms and grammar checking and were more likely to feel review pressure. Different gender pairings also
showed different reactions to feedback expression and support needs. These findings may inform differentiated support
design for digital peer-review writing environments.
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N=3; 483t N=R), #ldef LY H £ 7: [ TUIRKFREFZOMR Y, LTUAF KLY EN
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Mhms, AFORETRAZETRRIME, RWARTAEAM AR P L TiE—
R E R ACE  fA R

MEZT, BEBFALSARABELE R Al IBRBREEWHBIE K (FEF 3 N=3;
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