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Abstract: As a core discipline of the natural sciences, physics plays a crucial role in cultivating students’ logical thinking
and practical skills. However, traditional physics laboratory courses have certain limitations; for example, constraints on
experimental resources and conditions often prevent them from meeting students’ individualized needs. To address this
issue, this study developed a physics laboratory learning system based on immersive virtual reality and, building upon
this system, designed an immersive VR learning method based on the 5E learning model. To validate the effectiveness of
this method, this study conducted a quasi-experimental study in secondary schools, comparing three approaches: SE-
based immersive VR, general immersive VR, and traditional instruction. The results indicate that SE-based immersive

VR significantly improves students’ academic performance , self-efficacy, problem-solving skills,and sense of immersion.
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EFPFHNE, HEZ-TEE RN, Bk, &1, F. BiEeiRe, S TELAFAY
B4 B YA A AE T £ £ 691 A (Istigamah et al., 2017). A, 43— A RARFINA 2 LE
B FAZ—, AT AFSMEOBRELSER T RERFIIHFLEM, XAFIHF)T
A2 9 69 75 (Zulkifli et al., 2022). R B, % % #IFL 2B S R HF 77 KBATIIR, B
do: BRI HFAAL PR Ok RFR IR, 2R, WEEEEREEFIEEAD
F, MIRZFRAUELFAEREDFHFERGIRE LM, AFLREFERERIL T2
4|5 # (Basbug et al., 2022), £FFAR S S 5RE, FRFENHFHEZB ARG RN
(Khaerunnisak, 2018). E ., EHEBET P RAMFLBERLFERBEFADFEROIH
RLFEE, BAMERLRREY, FAEAFESIN BN EAHELE TR —TF @, F
At B Tkt FaAEEE RGN0 E), 8RR RA FR
(Canright&White ,2024); % —7 @&, 54 &P TANE %159 T X T B A puk it

299



GCCCE2026
HE&E, 2 K THARMGRIZH 5 MEAXM S (Araiza-Alba et al.,2021). #k, %
4 BA T AR F A S, 1A R T E R E X A5 T g AR R PR AE s U] 69 32 AE
1342 0 A TR

T EF LA K, ¥ Immersive Virtual Reality (IVR)HE K 8k A2 52 IR # 5 4 K Ho AT i 52
32 % (Huang et al., 2020), B A BRI T F S 4 ZQOBA T BEARL, A TFEL
W, BEAR S 4 5 5] #0R (Araiza-Alba et al., 2021). AR, 1A IVR H A& EaA
HERTHABEFIIEE. WIVR EATRELEARATANILFA A ABA LS ), faxt
24 095 5] 3 R %A ST (Dubovi, 2022), 4 B IA AL 3 B R KA ek &2 5] 69 PR
(Baniasadi et al., 2020). Ht, FIVR R A THFRE P, TE2EL5ELHHKFTEREER
Sl FFARE, ARE LT A 7 & 69%A(Chang et al., 2020),

SE 3R £ &5 B EA S 54+, % Engage. Explore. Explain. Elaborate. Evaluate Z
AR, AR LR OER, FEABTFIH RIFEFImn 553
(Bybee et al., 2006), i X697, KT SE F IR A GHE 7 FMHINA £ —FF 5 AL
HEHTH VAR S & I AR 69 35 77 ik (Bybee et al, 2006), B HC A —FP A & A FARGAEL
A, BALFAEIHNKRELIIR, FSEFIBARTREANTFEAAFIILATHITAE
Wk, FREZZHKFEHRE ) (Abdusselam et al., 2018), LAEBRSZHFHXE, 4T
UFARTAIAETHZNRL, A TFERCAARE LSS ] A EE LI F (Ruiz-
Martin & Bybee, 2022). BT L, 4 SE FIBE AT REF AN FAF ] X £ F L RME
F AR

S EFZHRHEW SE FARA G R TEANFAF, 45 (Salyani et al., 2020). K5
(Bahtaji, 2021). #+5(Guven et al., 2022)%, A RLEL LKA T ZRZ ARG A bk, 12V A5
%% SE A L IVR Mg s, wikV XEZIVR HFREGRBEHF Ik, AT HANX
—%f, AFREITTEATSEFIEAGIVR 3] 7k, AFF L EHRREPRITE
NEFe AFMIZT EZQGRH L, BRI FFHATAEERITL, AEE LTI A:

(WAR T4 3 77 kAo — A itiz X VR 52 3] ik, T S5E F MR AIIZ X VR ¥ 3
Tr ik R H REBAR B A Y 3] AR AT ?

Q)R T4 3 77 kAo — itz X VR 52 3] ik, KT S5E F IR AIIZ X VR ¥ 3
Tr ik R REB AR B A B P R AR R AR ) 7

Q) T4 3 77 kAo — itz X VR 5 3] ik, KT S5E FIMRAIIZ X VR ¥ 3
Ty kAT RS AT I 5 A B B R AAR ?

2. BR4E A

2.1. HFF A 5GICER E IIFE

WM EFRARFFH—HY, CEA-NOEEF S MR Rl Emst, LEEFAF
8 7 F £ 3 R K13 iR 69 52 FH(Sobari, 2016). AfmFA AN REFT @IEEF L OEE, AF
RAEW, FAEAENDILF ) P EiRmE LR EESF R A LS RLF A (Zulkifli et al.,
2022), mtFAE O KFFEHFRIEF I HFL THANGRAL, TATFEALLHAOGHEEE
49 & LA & 89 iR (Zohar & Trumper, 2020). $L9F, F % FARR R REELEG LS E, BAH
AFARER SHF AT EEOMNEE S+ (Basbugetal, 2022), XMEHFFLEALRLIT
RER Pt ARt F K, HFR, HEAREFBHEFBERE A THZREP, AL
IRE I B IRE], FRFRXEN, T HEIE T SRR RBETHES ZNFEET
HENE, REFFOTAN, HFF LM ELOMWEMA (Jian-hua & Hong, 2011),
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B E, IVR ARS8 i = 4 STAL S B 52 4 S8 MR 4 A A, CAIRE P A 0957
HE, HE—RARE ERZE I mG. Bikiks 8 (Liuetal, 2022). BB, IVR HAKL
Ab LR A0 3 5 B0 33 M AR R A 52 B 2 A T8 8 S 9 A

EMIE (VR) RELSTEMBARE L., T TEREFEOHRRAMEZ LT HIRENHE
R, RBARN P REERRGIIZE S LA (Krassmann et al., 2020) . Estes et al. (2016)¥
AR5 ARZREIFRZXAL, AFRZXEMAEBFTHEIRIAXNETEEL, LAERL
P AR R MR, TUIR KR UL FAARKAR S 30 5 ] T4 F F (Meyer et al., 2019). 4]
42, Huand Lee (2017) 45, RMIFE 5 A TREARBSCIXINE ARG HFER, =S
FAYNRELAGE, RAEAELF, FERAALETFHER), Am, RTIREZEIAHFHR
RaRra g IAR g £ 5 2 5b, HFREEF LR HFE Z(Meyer etal., 2019). #]4m,
Chang etal. (2020) #9#F &M, £ VR 3] P RARFLIFRS, AHTRAFLEGAK
AL B b F P L AT . Yang etal. (2022) @9FF 7K I, A TR0 X469 VR 53 Kok b4
RpFAETHF, FARGFI ARG A, £IVR#HZF P, B LENHFRERET
TEE,

2.2. 5SE #FHEX

EAM E ) AR F AR 2 HINT 5352, Narayanetal. (2013) #5424 £
R—MFIELTANERIN TR IR ELEMGFE I EL, A TX—3i#, Bybee
BT SEFIRA, ARFILIE, LS, KE, BHF. a2 ANH, RAF
A5 S Py TARER (Bybee, 1997),

S5E F A BRAMINA A A5 FRAIRTEFEA, A7 FARAYIEPRFELERE
RAEL ZOGF I MA, TF AR F 3] 6 TR F IR 7 * 15 # (Martin-Hansen, 2002).
Liu(2009) & #L 5E 52 S # A% — 40 2 69 5F A F AR A, B A B RN TAHSEHSF Y+
AR AL A AT iR 692 E, A BN F AL B RIFR RS, R, FHEAKeST SE S
A6 EAN T B A A T3 &N B 2w 3 (Cepni & Sahin, 2012). 12220 A #F 505
5E 5 5] AR 5 TVR 4845 &

3. AT SEEAMNTEX VR Fik

3.1. £ F SE BEEIVR ¥ T % %

EBR 5, FABT VR ZBROKFFRBEEANERE, KRk AT Mgt s,
AR ZAFHENTF DTS MG, FARGERIER TR 5 EAT 4R 48 X A9 194 it
FEE, AEIHOFIZHIAGEKER, P, FEAF2EZ2FTFRE LV HHEL
B AR S 4T B FF, K @R 25wy Bk, B9REMR, FAEE
HEMERREFRERALE LR, FATELSFAATHEMFILERN T XL
K RE, FEBERXBERBEHNG TR FREELE, AEARNBETHERALL, %
HAERHTFAEANRRE ) 2%, ZRMEBME, HEZLW BT T TR EBIRE,
o B 1 P
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= NPC: Ve o " front of yor
NPC: Hi! Do you remember how many forms of water there are in your life? Please choose the of the expenmestal oquipment i the operation area i Soat of you
correct answer according to the picture in front of you

¥  —— :
S et p .
Exy ol
) (Desker X

- NPC: %8| TRIEIZISTETROD i o KA B 3~
Guide to recall B {BNNSRRy R o
*

B 1A 5" M B 5RKE M HE IVR Fx
BB DR, A ZRBRENBARINGEEIAZE TR EREN, FBEFELP
BT RIE, RN, FALTORORITHAMXRIERLEFE P MEET .
G, FABINERAPTOHFIME—F EMIIRAESR, RN EHMSG LM, £
W5 E MR, FAFEZAMFRIRTRAEARLGD], Ak—FEBF 8 AR, KIT
N ARIE I F 3 £ 8GR 5 3 R INBAT RN, AXBFHELF, B2 T,

B 2: “FRB I B em L I B IR BT R

3.2. FRIE

AR KR 69 T B 0365 5] AT A= 52 3] 6 s BT IR L AN B AR AR 9] B | 9] R AR AR 6 1) o

F 3 ARG MR G TR, ATFMNE AP A IR GWILIIRKF. ATRA B N & 016 6
WA, AL, 118 KA, #H5 100 2%

5] A2 % AR %) 19) & 5| Al Lai& Hwang (2014) £ 22 B4 i R = 7 &, R A a4 %
¥ %, Cronbach's a 1579 0.78, # H L+t 6 %,

B &K AE P % 5] B Pintrich et al. (1991) A KM= F £, RAF AL T ., £
Cronbach's o /&4 0.93, A& B &%t 5 &,

4. R ER

HFIRG. AR ERAR BRI AT T, ZAFAGTNHLEE EF,
HHEEHRRL LS, HATBEEEREBIL, BRYKBAERENT 254 (ANCOVA) b
B=mEnE R,

41 FIEH

F )8 ANCOVA £ R L& 1. B 8T, ZWAFIRGENELEEELEER
(Fean=11.63, p<0.01). LSD FELUKLRE T, FRAITFH THEF A I fodehla 1, H
EHM] R ES TG, £FAATSEFIEAGIVR 3 R ERAFAFZ IR S

302



GCCCE2026

2R K AE
ELEAAHF I RRE N R T 20 ER
Group N Mean S.D. Adjusted Mean F Post Hoc
Experimental group 14 78.86 11.4 76.98 11.637°  (1)>(2)
Control group I 16 65.25 16.8 65.45 (2>(3)
Control group II 15 53.00 10.9 52.64 (1)>(3)
wxip <001

4.2. B HHMAER

B ARG ANCOVA L RN .2, R I, ZHAARKRREN LEERE 2
£ (Fan=11.93, p<0.05). LSD Tt RL R D7, FHMIES T8 feifdl a1,
Hiz#hl0 ] S FF T4EFA 1, AL T SEF A IVR 3] 7 ke REF4 g Rk
BRI\ R Rl

& 2 =AM B AR R F )G PI B R W T E AT SR
S.

Group N Mean D. Adjusted Mean F Post Hoc
Experimental group 14 4.44 0.28 4.38 11.93°  (1)>(2)
Control group I 16 4.01 0.43 4.02 (2>(3)
Control group II 15 3.56 0.57 3.59 (1)>(3)
ik < 001

4.3. [HEREREE S
o] RA ARk AE 71 69 ANCOVA LR L& 3. R BT, ZAEFABXE) BN ELEESE
#2% (Fean=16.89, p<0.05). LSD FE5tRL R I, FHMIFEZH T4 1 fodfhla
I, BEHRAISEGTEFAI, RALT SEFIEAL IVR F23 7k aRAFARA
fif kB8 ) 75 d AR R AE
R 3 ZANEAN B RARE R AL ) B M B B GG T E AT R

Group N Mean S.D.  Adjusted Mean F Post Hoc
Experimental group 14 4.48 0.23 4.45 16.8" (H>(2)
Control group I 16 4.06 0.41 4.09 2>(3)
Control group I1 15 3.60 0.51 3.59 (H)>(3)
ik < 001

5.9

AR R HRFA LT SEFIERE IVR 3 Fikmes, &t T7—&%ETFSE#
SIARAV G TVR 32 3) r ik 0 B T 432042, VAT MR AP S 5] ik A2 4 F2 5] K. 19
AR S . B ARAARAIIEA .

51 FLXIEAI:

Rtk R AW, ARAFLEFIRG 7@, IVRFIFTEHRTERSED 7k, @miF5E
A IVR 3] HTEXERAEE, X—2 25 Liuetal. (2020) ¥ RLERE—XK, it
B IVR A= SE B A A B TR#F A S I w09, XTRRLZEA SE F I EAE T
Kk, BEAARLFRRARETFANEINLA L, RERNSRRE R, RILZXF DR
T ey Bt — 7 3E5% T 5 5] R (Mystakidis et al., 2014) .
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5.2 LA 2:

HREREN, ERFAFARAMEEN FTE, IVRFID TERTHGFE Tk, mik
FSEFIBRAWYIVR I T XA ERZANEE, XT—4%4F 5 Araiza-Albaetal. (2021) #95F
RER—HK, AU IVR FERBERF AN I XBE T HIREETR, Kt =40 E
R RE, B, SEFIBEAPHIE LTI — T TFRAEEFI) NERIRENE
), XTARALFEREENEHGTERE (Allcoat & von Miihlenen, 2018), & 5% 36 40 649 77 1%
RP, AFARIRBRBEENIMNFIZRE], BAXRTREHNGHEILE, AR
RIGI K, RIAEFHIORIE, "Hip kSRR, FAEAINTZFEI HZANGLHMNE5HHR
M,

5.3. BFL A3

REREN, ERAFAEARIMBE T B, IVRFIFTEETFERFI Tk, AT
SEFABAMIVR 3 AR RERALFE . X—4F 5 Linetal. (2022) 893 4R —
H, HWABMEREF IR TRAF AN O KRKAER. ITRABALT SEF LAY
IVR A A HFALEEMIFREFTRAF ISR AR, Filid R AR TR 4%, A
MR )28, BN, XAWEMERAEARIKE., BHflmlEh feyEss )3
A2, WHBTFAE 55 A it ik P A GE S,

6.2 53 1L

AR FRT —#ETF SEFIABAGIVR 3 H %k, HEER R FTdhigiad,
BRI RISIE T X 7 AN IR I BRBER. FARERELAA, AT SEFIEAM
IVR 53 ik A MRS AN MHEF 3], B h ERNMUR T FARBT3)F 54 LN
KEBNZR-GF M, FIAXE, ARAEFT I RE, LS IVR BRARAEKE 2
A ag ek EAIRIRIE RE B, B aymEBAT AN, FHFE PIFHIZM IR,

SAHFRARL, KFRIEIVR 5 SE FARBELH N R FTWESH, BIiET 253
Tkt A, XA, £ IVR PRALSENHKFER Ao TIR#EFAEGmIREN, B
BFIARE, FEFHREAFEAP S, KREXAREE, IVREZRKES AR RLRER &
A TS &4, Fa— AR LR R, =) et 2 &0 IR H

ARG LE—R AR, LIHEFERER ), FRARERSE, UARFRHFERET 4
HiRAE, Bk, KERARTHFRRFEA, KPEE, HRFZFIFTERERATRRFEATE
FA, At —FRiE LA A AE A, B, KT IVR 535 Rk K F AR A 645
&, LREAB— 5T ME.
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