PNEMBAHBT TR EFIRXMREL RHFX

Construction of an Embodied Learning Model and Case Development in Elementary School

Robotics Education

REL!, R&HRY, /!, K¥r=z!
LEMKFHEFT
QERKFHEFIR

* oakleychen@foxmail.com

[(#H2] WMEAHFTAKRHEBTPLE 2 XE, AGETFTIFNBASHRTERGFRAKSE, MEL
AR BRI R, B2 AENRFRK, ARG, ENBSAREFY, FIAFEFIMEAZT@EH
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77 ik Ao it HAGAL & F ikt .

[X4E] EH55]; WBAKE; FHENRE; ¥3I45

Abstract: Robotics education in K-12 is mostly traditional and lacks effective teaching models. Learners face
challenges in understanding abstract concepts like building structured robots. Embodied learning, which emphasizes
active interaction and multisensory participation, can enhance learning experience in robotics. This study proposes an
Embodied Learning-based Computer Programming (EL-CP) approach, tested in the LEGO program robot, aiming to
contribute to more effective robotics teaching and programming activity design.

Keywords: Intelligent Pedagogical Agent, Self-efficacy, Creativity
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1.3]

AALRFR (AD BHR, MBARFTRHTH K- 12HKFH Z2XE, FOBANLIK
K-12 $2 42 R 4% (Zhang et al., 2023), ARG LG H, MBAKF T H LOHF 7 ARAF
A S AAEFEE A 250 RESFRTKREMIE Ak iRF2 448 (Cheng et al., 2013; Zhong
etal., 2019). A@m, BT IAEARKARG IR AR, F 0524 TaELEANM
BB A, oh, MAERR, AEREREEMEANNEKRZRLR, CLERETH
WAL B RIRFN LS Ao X 2 [/ X °T Ak 2 %70 5 A £ L3S ARAZ W 69 5 2] 0K (Sullivan & Bers,
2016).

FRARIGE, HFEHETTHEANRALF L+ F2 L6 E X £E (Zhang et al., 2023).
Hi, ALETFR—AESEGHEFT X, FHEVFFLELMEILEE, BFFIRALFIN
F AR AE, BRAFIFNFIARETRE A NIRRT RM LG F 2 M (Shapiro,
2019; Zhong et al., 2021), VAL R LWL T RARSF IR FIABBERRETELLHE
77 % 69 A 2t (Johnson-Glenberg et al.,2014). Hit, B FF I AEXFFH I FFEAHF M
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BARETOIETHERE . Ao, FRFFIENZAXFMES, MEEFEAMBA
RGO H A EEA A, B, KFRRE T AT AL F ) 691 %A (Embodied
Learning-based Computer Programming, B EL-CP)7r ik, ¥ HE 8 AT &R &S HmALE NiRAZ,
ANFEAR, BT TRXEFES, GAARRKB T NFNEARKFOHTERESEZS5
%,

DMBAKTY

B AFKE £ K-12 BB 5% & (Zhang et al., 2023; Zhong et al.,2019), A7 &9 5F 70 & I,
MEARTNREFANF I AR, REFEAALTFINRBERLEEXT ENEA
(Bers et al., 2019).

AP BS ARG HRRRE, BREZHANEAMSE A THFEF, UL AL
IRAe B A8 K& (Bers etal, 2019), #RABEA F @, HHENUBATHSAAHBIEAN, EIM
B AARAME A (Sullivan & Bers, 2016; Jara et al., 2011). £ B FhFhL B ARAZ T 1E F R
BB ANRA KRS FEGNE AL Fodo iR K-F AR FE A . Loh, HAREH, FE
BAMEAERILE T HRARENBACHK S 2R, EFIENTRBALTRSH6/EL
TARRFANE] B, HFEL ARG E ARALIT T B 5269 & % (Lawhead et al.,
2002; Chu et al., 2022), Ht, AFTRKA RSB BENSAZHEAFRITE, #E2AFAE
RAE R BB 5| 7)Ao LA BAIIE AZE R

3.EHF

1% Gk BN H ik Fe & — AN+ Hid 42 (Calvo & Gomila,2008). & 52 5] #5269 K &,
$ RN AT B KiE, B L AN ZERNETRERINS, BAT A, Fikie
I35 e N Fn it AZ & 49 % 5% £ (Shapiro, 2019).

EEFIR—FRALGANFELOHFTFER, BRAFXIFIRES I TR P ORBAL
589 & &4 (Hung et al., 2018). BiLiX AV 2] 75 X, 5 3 4 7T A i BAR G R OE 2 AR &
MEM R IR, Bk, BFFITAAKE ARBE—FE A G M Ao R EW R Tk,
EFINHGHR, KffeF )R M EZ IR TR, RERMNH R E IR fe B A
(Hung et al., 2018;).

LFR, FEMNBREHBEEERE T LB FF 85 £E. Hlde, Melcer #= Isbister
QOIO)F R T —NEFFIER, OiEFh, stutE, WHiAM., 2iE, B, FX7
KAR3FE L/ £ A, Skulmowski #= Rey (2018)#9 L F ¥ 3] X kL iEmA%LE: S A5
(BPAEK-F vs. mK-F)FetE 5 ES(FREHNR G AR BEXLN T XEF I 454K, BIBARY
vs. AR, R REAKTERET R EF IS @ME, HAHR M A AT LiE Ak,

— R E TIAMEAZITLE G F ], Blde, Zhong F A (2022)F % T BH RE42
BEFHOTRHENBALLN 67 L BFRFAFIRREHLNY R, ERET, HHEL
FB L A A AR F KPR AARI R TP FREEFNE, LERGR, CTURGF
A FIRG . FALEREAFIEE, FRBENGINE . Kb, RS AARIKELE
MBEAKFFRALGFIURZFLAOMBAFL I RG . Bk, AFARHTATFALYS
S MEARALR S Tk, AHEE AT F 0 RS RAENEARAL,
4N FNBARELLIFIFTEFL

B HF)RRAFIHNmIRTE] ., FHREKREEREREG—, FEFIHZEAHF
KO F RSP REFLZALES), ANSRERENGLE, A TEIFZGREIREM, &
WTR, BGFIRRALHARERB Y DFNBARF VA LEQPARETITSRZ. B
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s, AFFERET RFF )AL, HESRHIES, RETDFEGFORE, ATA X

5 Ak, MEHLFABT P N ENBARKPEX, OHEUNIENE: G, fitde

B, MATH, RS (B R, AREEET
/> BB RS TN EERTAE O > BIBNMEREA;

"

S5E; > BB A KA B2
> FEBTSAS SEIHIEAN AE, HEAMFSSTH
HE. EIEA
> BITRTTOIRER, 315%
gmns \ LB AREE.
™ RS y
EL-CP
i oS ean
> SAERRAIERRE SHE > SAETHOES Y,
“Eéﬁrﬁﬁ- >$$ﬁﬁg%§§%§@§?
> SAHTEE, ARIFE, FHREBE
> FAEIRERIREIEOHIZEA é%mwgmﬁﬁ; g
| fra. ) > SERERIRAEE.
B 1 EL-CP 7 ik 95 5] i$ 42
4.1. FABHK

NBNBEAELFART P INFEMNBRAKFOMEN . ELNE, RITFTREFIARZEF
GO, B ERSNEFRARE TR, €A BLBRGKFIHE; 4K 5 A,
HE FFAIZERERECARIRZBMER, ARRE L, FILNERBNEGSF ] FEHF
HMIFFABTFERLGEGIBEAGAE, §EBRIENEGF ] SR,
4.2. IR EREF T

iR BHAEE T RBESABT P D EMBAREO LGB, ERUE, ZIFiEE4R
FRAE G TR, @B ARSI GeFH. B) WEH, RE, ZIFALZE5E A48
SRR EARAK, HiEFAE R AR EHN, BHEMBAINSF (P ITR. FRE.
EHB) e94M, o, B FFARECMNZAGEMZL. §EFHF AR THE EL
0 F R AR R A L BMBEALIR, E TR, FAFZARAMRK, #EE. USBXA
SR A EBENBAG BN, I P, BIFEF AL LT RIS, T
A E S AR MBAGIRZ MR, REFNKRA, BELRE, XTERTEHNE
AE i AL, A% G A AR R R AL I BE A 1E, §AFBF AR
HRarZ st EMBmEENEANEZ MG A & LK Z,
4.3. ZEXA GHIELR

NAASERESABTF NFMUEARKFPRAERINEGEOER. AL, RIFMHFE
EH52XE, FAEASARRTRESTR. AriERy, FALABIHN LR GeFH.
FR) RIZITMBANGAHERIRAME A T EINARF. §EFFEGFRER 5 Emi
B A ELNEE, AN FEREREFUAEFARIBAMNEA, HBETX], FALERSRE T
FHALR RIEHME AGGIEF, HHRNTEALE TR HITT ALEL B HFEREHFI,
4.4. BT 570

BETH5 MM ENEIZE5RBIRTHINRERFAFIAR. EXTNK, 2FE
ZHBFERE T TOMNEAMES, FF#F LR FRAT RPN, FATUARTTA
TEMBEA—RKFEREH TR, RTERE, FLEEEZRER B AATGIE AME s,
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S5.8FEBFER

AFARETEFFIARTFINFMBAXHKFEKX, 2L TEEHAEFH, 433+
AAENZNFNFRFAFRAT “RIEMBEAN” WHFED, BB DFLEOIRETAZE
B HR 2 EV3RAAMB AL, FIBAGARGF SFEZAALR, FARIBIE AN ENI
2k R 8% 5. BAREHNRAZE L4 T,

5.1. #FALESL BiHH

CRRIEMBAT AL HER D FREERRSFRTME LT “HMBARES” &
HHEREMENE, AEARDFEEHABAIFRERGBAKFZAL, ZOFHEMEA
HEWRE, LRAFHZRHARIESE I ARG LELE RN, ZRINT RASHBENEA,
ARHFNEOIEINRF TRESRAENZANER Z ik, A, R RSHENEAGE
i, it A e e BAR L RAZAE ML R ANB AT R

ZRNF ) BARAE: ENBNER, BIBGIBALZS, THEILBEAGHERAGIE
AW EF, BRFIXLBEFHC; ERiRSHEFINE, TREAIZIHENBEAZMFH L
AL ERE I FRE, FEBERNEAEITORIBARAE T &, B ASERE, AR
B MAEZIB ASERE I TR “HEMNBEA” AE, AR RAIE AR SHEE, BH0EH,
BRI G SRR S s BETESIRNN K, BdET. 2 F 50, HESHETE AL
R, REAFRE, RAFEAGS TR,

5.2, HFEEF KT
5.2.1. FN: Fopu BEA—ALHFE

Hh, HITHAT —BRIEMNRAGNMN, HFFEBEGRIENRZAGHE. BT X,
HIFEEHET “EHFH” T—F)HE5. BEHAIBAEDFH ONING, HITEFF
A EHFH, BRifRBMEATHFONE. RE, MAFERERERLTER/NEML: “4
AL AR IR ? o C AR R TEDFHG? 7 B 2 275 £ WA IR FEA K
FEMEAM D,

Task 1: Dancing with the robots

PO Eah—: MMMPHHEA—E S
NSNS

IR 7 _
=1 B

Think about:
What are the parts that make up a robot?

B 2 5 4 WA IR AEAT BRIEHL I A 1E

522 foiRE5HFEFT: REME AL FIK

B, FIFLFAERFFARATHTE, 225 E La b ARFHOEN. RE, K
IFANBT REt EEMAREELAE, AR ANEMBAFHE T2 EH. RE, ERXF4E
RBAGFHAEAESFE L HMBEATEOETR (LE3) . o, RITLFFERBAX
FEEMBEAFHZ AL, FHRMNEERGALTFE EMEONBAFHZ N E
SHEXWIKRZ, B, FAMNRIEATHER, AASBRRBETNEANTAH. £l
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2, HIFEHFEENTH, THRMNBFARLRFHERNUBAFE L LS EHIEZALE (L
B4) ., BETFNEAFHEE, RIFLERRLETTIRANEAESNFEGTHRLF. £
FAEP, KT FFAEMREE TS R PARE GEFHHE (LA S)

“REETR" FIERR liﬂﬂﬂ FIERR

The task st of “the waving arms” activity st of The waving arms” activity
Group 1 Group §
| il e & - m_s e Bk E L
it L e e % — wen 8 &
weA Ly L L wak fo el T —
1. Skeich the arm lask
L e kSN
7
(1

%mm*& -

JFI!h-ticntush i
DR CHBABRD 534N ¢
in el 2 L B

Dw

WA SE 80 A Mmoo PR

[ N
RBA B” & @
R o ot ot s et . e b
510 () et et e rot “senncry argans” am e { ) ke O S N S IS O Y iy

B 3 A% 4 i S AP 4 T 0

B S #H )T 5| F5 4583 FIRA LS R 7RI sh1E
5.2.3. 7 ERXAFGHIELML: ZANEARE
Hk, ?i)ﬂ%e&&%%-a‘; KI5t RS FH A TR B FE PSR AR FA 69
H4%. ME, FARBIRGIEAEDTH éﬁﬂiﬁwfﬂ’ﬁ Ao FESE IS N . ARIBEFNAEIR
B, FAMNBETHEAFTHGOHE, FL2% THRENSAENFFHREALZR, B 6L
KM A BENIE ARF T FRIZAALR, RFERHHT ERRERAEZRD, ENATE
Z ¥ L7 % EV3 Classroom 69 ¥ SmAZ 84, %0 B kM B AES) FH OAEF. B
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TRTT —HF AL EV3HESMEFARGAZT T, R, RAARESF LT,
A RIF R ENEANEIS, BANBEAEDFH . FEMNARBHRL D THES, LETRK.

AR EIERR
The task list of “We are choreographers” activity

Gi
’IOUDS 2 i _"}_...___—
@R g g Eraatn: & & _

1. The “choreographer” simulates the actions of ‘ge dancing robot”.
— H R R BRI LB AR BB

2. Please describe the actions of the %anclng robot's arms simply.
= WRSCE MR RS LE A F R

L A3 MeATAAR | Rk @ Aot B eiAT
#IB . ey gR

) @ 5
> AY9k4 R IRTRAR

3. Draw the flow chart of programming the robot's arms.
=, BB AFRSE0RER

FHE A — S A WIS A

i X EV3 Classroom Software s

A WE P X
u Progral}'lming blocks

_ The program created I_a_x__ggude_nts (in Chinese)

L]

B 7 —m% 4 & EV3 3 F S04 4 6942 5 15
5.24. G iE0: MEANIERGH
FAMESEETTRNOGMBEAED TR, HITFHBHFTEEMEA—RKE, BT
A FESES (LA Q) o i, AETEAAY, SN AARENT L A0 ) 0 094F ot 1718
W FF AR R . 5 A 7T AR R & i s Al B T 89 1E S
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B 8 —F AR THE A G Z I E )

;-

6.45%

o2

K& G E#FH . STEAM #F 49 R dit, AKX IR P TR 54, +
DFABEAKETRIRR . AT RAEGEFRT P D FIEALFR
X, TMKEFIFANBEALRF R SR TIE, RNRAFIH FKE
KRR EGEATHFHRME. SRR, S1F 41, DUREN AR S TA,
§EARARKE T PN FENEARF T ERERBEA E5F . ARFLHE T A
A TR XA A R R F B R, BRI A8 X RIS Ao

BH LA
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H—MFEIIRZAER? F3 IR TR NI K F LT ) G Fe it H T4
8% "R 5T
Which Scaffolding is More Effective? A Study of the Effect of Scaffolding on the Learning

Achievement and Computational Thinking of Students with Different Levels of Metacognition

AERHL BB REG 2, XNMMEIZEELEL, REE!,
VBN K FHE FIT
VT
SEBPILRFREEHFT R
CERNMTERERE LR —F
* liweiwzu@wzu.edu.cn

[(B2] ARG ERITFED XREAANIKFAFFAEF ) mGih it G rh, BN T ENFE
WHER I LFALETAHMSNANER, HWOREFEL 13 (n=41) A25E5% 235 (n=42) . £k 1%
BFAERAREAE] IRATTR, FR2HEGFEMNKAIHFANFE) ARHITFR. FRERENA,
EtERgEMm TR, FIXREDEL N K FAARLLERN, FTRLA K FFERT, LHA
FIXRCRERF I IRIAATRAMG AL ELEME. Am, FIELREBARTINIKF
Z A 6 K B 2] R A B #R

[X423]) HHEZ4; £ IR, Liks

Abstract: The purpose of this study was to investigate the effects of scaffolding types and metacognitive level on
students' learning achievement and computational thinking. Eighty-three fourth-grade students in an elementary school
in Wenzhou City participated in a six-week experiment and were assigned to Experimental 1 (n = 41) and Experimental
2 (n = 42) classes. Students in Experiment 1 class were intervened with the reflective scaffolding, while students in
Experiment 2 class were intervened with the supportive scaffolding. The results of the experiment showed that the type
of scaffolding interacted with the level of metacognition in terms of computational thinking and metacognitive
tendencies. For students with low metacognitive levels, supportive scaffolding were more beneficial than reflective
scaffolding in enhancing their computational thinking tendencies and metacognitive tendencies. However, the
interaction between type of scaffolding and individual metacognitive level did not have a significant effect on learning
achievement.

Keywords: Computational Thinking, Scaffolding, Metacognition

1.37 %

K& FAR R R, THEB4HIAAR 21 H2F ) Fa9—RE L2 E 44 4 (Bocconi

& K., 2022), i+ H B ZA) R HEAAF R ABS KRR, X AL EBAR

1T H 89— & 3] %4 % 5 (Wing, 2006). FF X HIRNA, HH D42 F 4 WM EMNTTRAZL
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St & %4 (F Joseph Agbo, 2021). 1E 4 Mk P A6 Kadifez —, THEBEEMALED T
A E PR HEAG A A F KX & (Kale et al,, 2018).

T H B ESRPE ISR SR, A RGESEY aaI,. Rm, EFFRAT
M40, AR AR RO E 0 7 Kok BE B AL, Bk % e, Bk — A TR4oid e fT
Fr— K B ey B AR d ey T Bk, X F R A LR R E R (Rijke et al.,
2018) AR A, R EXAELNHETF, FAERRTHT RN T BEIEEE K&K
(Denner et al., 2012). B, FHARE AN TRALFI) FREF I IE, FhFIHHKaRE
15 m MR, Mm B IR fe /) 173649 9] 4 (Zhou et al., 2023). X ETF R T —AF I X2 F R
ERFI IR, BRIV, MRTABTFIIRNFAERT, BTFI I RGFERME
PREAFHGEA A F B A R I Y RATF49 A (Basu et al., 2017). LI, FFRAK
M, FEIAZTFR T AL B 5 5] LR TAT AR & 5 £ 895 2] 58 Aesl) 71, LT A S AeA] R4F
®E kAo 7 B 1+ B B 42 (Tikva & Tambouris, 2022).

TR L KIEF) I RGYrh, RAPAZSZHFRTET AR LR ERGHEH
(Kim et al., 2021), AFRIERA, TR KA 695 2] LR35 4 6970 & 748 B 49 (Atman Uslu et
al., 2022), #lde, XHFA I RTLGBLR T G EFpF R F N, PPBIREXTHESTE
89 7T A6 3512 69 $2 7= R A B 5 A 3K R B i 77 % (Acovelli & Gamble, 1997). B ZA & 42 W) =T LLFF
BFEFEE “RETHL? 7 XF “KT—FZELAH? 7, 51 FFETATHFTART
B % (Chen et al., 2023), ¥, HARXIT, FIIRKIZRAFATHILLEGRE, F2F
FIORRFAEBHAL, AFRFEEREIFRFIIRAREAFIIIR, BAXAHE
R 5 S A GG AR S iR Fe LA e B 45 55 B9 48 35 (Kim & Lim, 2019),

TANFAE Ky — AP IR B RGN G E S, EAANG NG P AL E BIR, RS AT ER,
G0 R BLAE R L FH NG 7 Fa B 2 69 R KT (R A R & Zhang, 2022). AT R A, W
THFAELNFRKFRR, FAGBREAGEN A LT, Aa R0 5 3] R &1k
(Huang & Zheng, 2021). 7TikFaK-F & 09 5 £ MR P ARG AL ) & R %y, W LIk KPR 0 5
ALEPAMEFTNPTREEZHFY. B, A3 RE Tiksm KT 5 4 52 R8T RF 5
3 X & (Kim & Lim, 2019). % EFFiE, ARG AR F 3] LR XA KB LikFa K -F 49 5
AR E T R AT
() F3) X EERNRE UAFm K FFAEGF ] RGEAER FH0?

Q) F I A REAAN AR LIAFK-FF AT HEEMG AT H 0?7

2.5 Bkt

2.1. FE5 L

BT NP Q3 LFAL LT AMSEAGER, N-FHFEHR 11-12 7,
MOBERNYE, AP —ANPERHER 1 (n=41) , F—ALAER2IE (n=42) . ¥4
TEMME LA,

AEBIER AN, B E R TN F R AR IES T, Rt 2ARE T
NFrK-F ) Ak & AR B, AR B —{2H ViR, F IR 5REAEAE
2.2. I HH

AFBERTHITALSHBEHMA P OFRLE LEHRHEM PRI ABMEN T 2T
NE. EFBIAET, &I Acovelli #+ Gamble (1997)895F %, X FHFAF 3] I R UR T/
TAA T X, RERERIRAEFIZETEZETHRTF. REAFI I RKRLH®
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%) 42 |

E. BAEANEK, AFIERMET LA PRI, WS ) A 5 Ae RS
& 3) it A2 (Chen et al., 2023). PAT LA F R4 £ Fdw &k 1 7. EAHQREF TP,
BFHEIARBIFI I FREZHER. FREIRIEGITE, H#RXBELA 4 FHFERE
849 2 I 52 A B9 3T FEAT A T Ao 5 2o
k1 I HFAF g TR T RREY £ kiR

XREA e L gnd ERFH K BN ERE
IHEAR IR R/T AL AT Fh R IR R
5 ALIR BAE M 4R BT
B4 A 45 5
BB F 52 %] A2 SR A g AAL N R T
B % T 5% BB IEN R D
B KR I R

RBIHFUELRERGHEIRGZR, FESFIAR, IRETOEARA TR 2w,
& 2 X AR fo BB RO AR A B

ity BOBA R IBEFRER
1 ERHNE R TR, KRG T RAEBANE N EAEF R
BLARELE 21542 rE
EENERFOALP, RiBE HTEAA KD ZRAKNGE
TAAEA? To
AFRARFE T 25187 D FIENTRF T EM
WA ARAE AT IR R I T
o
2 BAENEMGTAZY, RBBT  RFEAEAEGTE,
7R AAERHARR AT 2R A2 PERBEEM KD, 2B
EELEMG LAY, FBET SO,
1+ 2 1B R ? BB AN RAE GG 3 B
AT IR B T A 2 409R 2 R RN E A GE S E S
WA ARAE AT IR R I T
o
3 BEAENEAGTAZY, RIBE T ERITEEE T AL,
REEFEA  faEA? B FEFA G LHT 5 T ik,
EELEMG LAY, KRBT RERTOIRETAH,
A A7
AT RRFEE T H 240987
WA ARAE AT IR R I T
o
4 BERNEMGEAEY, Fi&2T RIRABANIRERE,
WHOBATH 42042 PERTE A QAL FAe

BEREAG TP, RiGH T
f+ 2192 ?

AT IR T A L5007
AR R T IRE R I P

Mo

7 ik
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2.3. FFX LA

A0 & T B @465 3] R ATMRAL . 5 5] s G0 6 MXAL ., B 247 &) 19]) KA &
TINFR B . P, FIRGHETN, BNXA G LR E T OHITELSFEF IR A
EHA, KETRERIZAMBRERERANET, EEESWFRFAEMKF. AT/6 MK
AL e 10 EAFR, HEABFHA>AANRGGELEAD, HA+5, £t 10045, ATEA
KA EM KEAR, B4 ER K.

T H B4R & P A 2 % B Hwang and Li 2020)FT F K69 k. ©d 6 N A 8K, KA
SEEABFERIELSTE (FF: EFRAE. AE. —M. FRAE. EFTARAE) . FIAY
Cronbach's alpha {5 % 0.763.

TINFe R ) 7] A 7 %% B Lai and Hwang (2014) i FF R e %k, @4 5448, &
Cronbach's alpha {& 4 0.757. FI&K A 5 aF 2R #TH0, MMEK 1 E S5, RAKRE

“RETRRZET” “RRZE” . “PL” [ “BE” A CRERE”
2.4, FIRAL

AR ERFE N, FRH—RK, FRBAEAS 4. BF—R, 42522 RATN A
MR A, EF_AZFAR, RPN FAMNFTIRIR, £F, FR1IHEGFAEARARSA S
SIXARBFTA, FR2EHFANKAIBFZAF ) IR#ITFR. EF~A, FETRSE
M M B, FHIAE B M ) .

2.5. B A AT T ik

AERRERFRF, AT ESTR ALK 5L, RAELRFRE AT AT,
A& RS TINF R U IN S 4, R 1 5130 5 TP 12d (3.8) ATAsKTF5, 1K
F oA TikFr KT, FI23F o T Pas (4.0) A il KEe, KT ATk
KK

T AFHNGREZG, KEDTEE 1S TARKTFE 16 MERE, KT
NFrtl 14N R E, 1AETFHEAZA 04 FR2EHTNHKFA ISAAELAE, AT
Nt ISAKHEAE, 2AEHHEREN 30N, AALTFHREN 604 . FIst HH Nk
3 B

N

& 3 KIax R ILAET R

X AR TLINFr A MNEXK
SEh 1 BE & TN Fe 14
% LIk Fm 16
B3t 30
R 2 4K TN S 15
& LIk Fm 15
Bt 30
Bt 1K T IN Zm 29
1 TLIN o 31
Bt 60
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AT TR LR R A RN KT A S R Mok, ASLR ARE & £
WHIBDAT T b AR RGN A E S, B 3 H ) E A RA SRk TR
ER. QX BHFDLRED NG KT, BEEHEEHT DAL

B4 A S RN E L E IR

¥ 75 An BB A 2 F p n’
AT Fr iR 1023.897 1 1023.897 2911 .094 .050
TLINFa 48 21.311 1 21.311 .061 .806 .001
HELR 443.659 1 443.659 1.261 266 022
TLINFa 4R * FE28 314.317 1 314.317 .894 .349 016
Error 19345.627 55 351.739

AR Tr 2RI R AP, BFRG T @, F 3] LR AE ALk RKF 2]
A AR F LI R(F = 894, p>0.05), HAF D LRI Tikde kP RA RIS 4
FRG LR FE R, b, FIXLREEF=1261, p>0.05)FLikkKF(F=0.061,
P> 0.05)% % & 8 4 5) RE A A B F Yo,

3.2. 7 R BLHEM

AT THREDIREEA TN KINFETFETEMEG R EG R0, AFRTER TR
B E W £ ke REE WS £ R0k SHw, BHESEMATE, LRED
Fo ikt K F 218 f e R F R EM AI(F=5973, p<005), AHLAHREKEER
0.098

%5 F 4 B HEMA B F T E oML R

. A AwEk An  F P v
HEZR 3.179 1 3.179 14.720** .000 211
TLINFr o 4A 012 1 012 056 814 .001
HELR * LiNFe 41 1.290 1 1.290 5.973* 018 .098
Error 11.878 55 216

*p<0.05, **p < 0.01
I oM AINF K P F AT GEME G EE LR, Wk 6 iw. EREY, %
35 1 ¥5(F = 3.658, p>0.05)F=52 58 2 JE(F =2.783, p > 0.05)5 £ 69 TLikFe K-F 2 1+ H 2 447
W) 7 )RR R £ S,
% 6 ik R -Fab 2 A i B pAR e 69 18 % RS AL R

T Fuke AWE HF F P n?
S E 1 ¥E w819 1 819 3.658 064 061
(RLER X %) @R 6.042 27 224

B 437417 30
S Ee 2 ¥ 408 .588 1 .588 2.783 129 041
(ZHAZZE) w5709 27 211

%it  561.083 30
AT F ) X RERIF AT B0 R F TS AR
¥ Fat  akE HH F P n’
RATNFa K miE] 4.247 1 4247 18.527*%* 000 259
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APy 5.960 26 229
Et 474.083 29
B LINF K- dai 151 1 151 744 314 018
A 5.687 28 203
Bt 524417 31

*¥%n < 0.001

R THITNF X RERNSE AT DRI GG 5 £ MR RTIAF KT8
FAEF)IRFHERNRRGF] IR, THEZEMGREARFNWEF(F=18527, p<
0.001) B TikFn K- P9 F A EF IR PHEATRGF I LR, THEELEMOGRELH 2
FMHEFF=0744, p>005). XL, MILTAERKPFSHFLE, FIIEIHFATL
g KT B 5 4

H1A5] XREAE LN KA F AT SRME R L EAERNE. ZERXE9,
RRAIBFRFI] I RGFAREARTAF ) IROGFAELA X HTHE L EMG. I,
LigF EBA ) AR, RTAeRFOFAGTEEEMEGKEN LS TEH TR KF
A,

HRBRES 0GR FTEN
b3

BRI

ikmai

B 1% 5) X A ik KT e it OB AT ) P 09 B AR
4.3 541

AFRAFERT F ] X REANRE LN KT F £ 05 5] s it H B AR &) Fo Tk Sa
ey #rh. FREZEREN, Bt FELEMGFTiNtim s @, ¥ XREEETALK
FEAEARLENER, FTRANKFFART, IHFRFIIFURERFEI IR AAT
RO E LM EFe LilF R, R, F3) IREAFo/NMRTINFK-FZ A 69 E
st ) A R FH R

BF M, RPARLER, FARGIHALBH X REA, Tk K-F UK A
ABEAF R, IAMIMETRRTE RS INKEF R PR AL, KR T L2545
A 53] Fmags ko

EHHEBEMEREL, PWERET, IREAAELN K0 A ELFGME
R BARRB, B XFRFIXRGFAERLHELE AR GRS ] LR A F 3R
HHEBEME . WEFATZAN, B BRI T @, IHFEFIIREREHF] £
RPAM, X5 KR KIS E (Atman Uslu et al., 2022). Bk, T AR Z HAR F 3
IR TRAFAETHTHEME G REALR] T BAHKEGER
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I, RAFRAABE—EEHRE, Bk, RTOHEALZTER ], THRIFHFELLEEX
RME, RHEBETLTAT KFAZ, LK, ARBORBANESE, T IBREAEX
HFMF AR, IROTHREAFATHE, FERTEHOERLERFRIE. ZAKRH
FRAH R R RIS W], O IR L RA S A ) AL T AR,

BE LK
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