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Abstract: This study integrates digital e-reading and a pictorial e-book to construct an "integrated inductive and
deductive learning environment (IIDLE)". Additionally, we examined the impacts of cognitive styles on the use of this
learning environment. The results indicated that most learners’ motivation was increased. Holists and Serialists
exhibited similar positive perceptions for the IIDLE; however, Serialists had more negative feedback, especially
structure, format, and navigation details. This study’s contributions lie not only in the integration of digital e-reading
and a pictorial e-book to create the IIDLE but also in proposing a framework based on the findings. This framework
can be utilized to design personalized IIDLEs, which can satisfy the needs of diverse cognitive styles, thus further
enhancing their learning motivation.

Keywords: Cognitive Styles, Inductive Learning, Deductive Learning, Pictorial E-book

1. 37

)

s
ﬂ\*‘

TRAMEE é’aﬁ%i%, rzai#:;v]%#%ﬁs@é%%é@%z'sééif%zf(Rossiter 2021), H .,
HE Y EEWBALLIA T M Lk (Dalil & Harrizi, 2013), 3535 Uik 4589 & £ &+ A A4
g, MR e) T %u%%é’aiﬁﬁ*l;ﬁ%#% OIEHRE, B, AR, 9SS EEe, £
HRFBLUEOA T —EE R AN EEREE, EMRHE .‘ﬂ.ﬁ%"?(Hans&Hans 2017)0 7 —
BE MR f BB M. HAFRBEEFNETEmE, ILEOELAHRA AR
3B B AR, E — 3R B85 T & I (Lin, 2008).

BERBCET LR E BN, 0288 Y 58 ARE AR EE L2 A3 7 (Aja,
2022), QLIEIEMABA S, sV K B R 69 1 5 (Al-Mekhlafi & Nagaratnam, 2011), A
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EREKEREWE K, @ELDBS G (Apolonio, 2021), B E E B Y F E 4 Hedr A,
i i % B 5 H Sy £ F & (Anjomshoa & Sadighi, 2015).

BB —J &, 54 X% H (nductive Learning) 2% 4 X% ¥ (Deductive Learning) /& 335 X
FayHFBAZ PR T2 A & (Noveria, 2021), $SFAXZ HRASLEH o 24K %, MEd
MR BAEE T A S, & mIEE E 8] (Rungwaraphong, 2021). 4w, £ 5 & TH & 2L 0 3H—
RRFBLF I ZEEE ST, REFZHAERAERI ., i, FEXEENRAEH
FAT S AR ALR, S H H BAE A 2 AR F R FE S M A (Obeidat & Alomari, 2020), #
BIRF, HEFTREAZEFRLALFHME, REMMLS, AAEZKFAETHRBELER
Ho

EMAEEE RE AT RS AR R E, GHXEERRASLALGSL AR £
SHMe, 287 EERENEH, nEGEXEYANRALZE, BEEIRRTRELEHES
(Xin, 2012). A3k, HRAFRET EMELES, RALEZ TR PREME, RAZETEY
RERAR. FEAN, AFAHEZREFEIARELFMNXEEREEXSEY, LF¥Y
£ B 34 I3 L ik e A B

PHEMNR, RARELSETHERBLEEARES [ RL5HEMNXEEFXNE YR
¥l, EFHFNZRAAREEZLE, REUETUEBMFREL TR I EBIEZE L
ERRA, mBALG AR R ob A E AT e KAt b Bl 8 S S B S 3 EE A LAY .
¥TZ, ETHFNZAARIUTHHXEE, LA RAETREEXEE,

TFRFTARE S A G, Pz, B2 E R, HARFEEFRAHRELEY
AFJouetal, 2016). mFAzig AAEZ TS HBAE P, FFARNLFHE KL TR, T
AR ST IE 8 2 R (Sino, 2024). AR, T MAERZFH T HLRME T iefEe) Lo Ee4hit,
AR REL AR S T A, 7 [ R REEXNEHRE ]| 08T %4
AE; RANFHELAESARYE, RAMRNEZERAGLEAE—METHEZM,

BAL G H AR R HF RS BTR OB £ R M, @38 #H% 3 (Chen & Hsiao, 2024).
P %) £ Z(Chen & Lin, 2024). % % 4 (Cheng et al., 2023)#=232 47 B 44 (Chen & Chen, 2025)% .
HEPRmERTERT T EEETRIZE N, EHERIEEE AT X691k AF(Lugli et al.,
2017), RsmBAAR S TG, FHERAFINRE W ERERAEU XL LR GHERES
H, 4= Chen $2 Tseng (2021) H3F T —HRGE LU E4EE 5 F B R AR OTAZ3EE A &
FEAML (SEEL) , AXEKFAELEDFRE, MHFRREMMAT 6 FLase LT E,
RGERIGE, RRASEEMEARR G EARERE, FUESRALSAFINREE L,
HERA N 0E AR,

Z #%, Chang & Yang (2023) M4 T —RESFRERZ OB LBERXEET 6, A
R ZERBFFOMBRLALMBRTOF LIS, TRERE, RPN FTEEET L
SR AR XERHET, R HEHHEE R, BIKGZ0 QFTHEEGSFY
e, mApPRERFANEEHEFW, TREImaRXERESE TS HERARME. Tku-Silan
FA(023) MET —HREREIFIN ARG AEEASEFE, AARFAEFELEZE
HETRRAERBGE Z RGBS ARE T, RrREE5E5) XSHRPFRMZ R
HEPNREHERERAF, RERAEEHEATRE 2L SHE LFREIKT50 A FT0R%,

bR 613 AT BT R R B R BT S 2 A RAL L R B E B A
A, B AFRGFTFLAAT R [ BB iedo TP EL T ek [ RAGMHRXEEEFEXN
FHER] ], SHURAARITIRFANARMA, 252, KL AR E A REG G,
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SR X LIRE X FERL] , A

Eob—BEE s REEET R RAR A RE S [ #5504
R R EHILARNT W38 Im HAS

RIEYHFHALYRE RN, F—EaER L
AME R [ S MmAIFEXNE TR ZH%E,

2. B oM XBREXNNF IR

AFRHET B [ HLENRXBEEXOEETRE |, CAREHFEAFHAXE Y F

FEAZFHEN TN, REPELZYEBILL, FhT:

> AR FE—REAEFTPHTAG2 BFZELE, LFENLBRBESZTHFHE, 7
Jm: [ Welcome to Al Land! EF Al K AR |, AHFHERGEALAHEZEZHA
LFEHRF, EBELFEIHK, ATUEANFBELFET A, LABKR T RELFI,
F I Lok, §FHEERE MK, WBELFW L AT T EAZTH
(B 1), BERERTRARFHE T H X ARFHEFLERD, MARMEELE
MAl Gy Az, FHETAE RS B BRI FHEZLERAE 2), YHERAEM R
R PME T TETFHXNEE, W T UL FREF 8 R 308 .

> HWEXEH_ME RN XERIEREBLEMAE 3), PleMAKE3H., 249
Fek HFERE, BARBLUEHSHRAEA LS AR (1)ER- AT HF
B ARSI 338 AR AT, VAMEIR S H H AR B A EQ) L F- A L F AN & & T
B — B A BN AR, DB T H A IR NG R AT(3) R B VA AR v iE —
PR AR R A AT AR, M AT A S B e R BR 2 A4 R, TNBP AL B ANF AR
EEAZTREALN i O T B RRE B, UMERS A KSR L EMARR L
o R LR RIS SLEARE T H TRLPAE, LRI T ET AEZEL P
AT — B R gLig KBSy, T AR EAEAZ R E B 1A AR 6 A A, LB
BEART IS, R UMERMTA 25095 E .
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B 3 e XLk A
PR, WESEEHRRAEA T HIFE:

B EORMXEEEXEH L

AL THMARXBEREANES TR, WHAEBTTRHFANTX, REFLHED
PIRR L8 LF A TR E R SFH AR, H4 DE AR A BT AR, Hldef) s3]
F XY, ERRAELT X, RAFEAGSEEEZRNE, & —FRAFHRBERDK,
U I &Lk

WL FRFEF RN FEE, #4532 (Dual-Code Theory) (Paivio, 1991) T VARE F $2 35
T % W 893 R (Wong & Samudra, 2021). BT Ak & H IR BEARIE Paivio 49 #4532 3%, ARTH
{ptg A0y, RAIFERLFTHEGR T, BB EBRELFTEAR T ZIREA ZERLSE H MR,
A A AUR & 20N T X, FHEEHFROEMARZENE, RITZMERIEL
Ho
B FESEER ) E R

4» Raj 32 Renumol (2021) f& 3 SCER = A o 45 b (B AAL S H ST 3R I 8 R % & AL
B EHRZERNDEREREET AR, THRBELRAEERE, AREFETUAAR
EERAE— RN EFLFTRNF LN EZLEEL, UL AT T URIEELARF) TS H
Rk, REESTRE S HH6E KESEH B4% (Shemshack et al., 2021), VAR BABALE £ F 42
B o

3A T ik

3.1. FELA
AT FAL B AT B R B TH
B 2 E RdFiasm @ A& M A (Study Preferences Questionnaire, SPQ) : #t. T E & Ford (1985)
A4S, ROAPRS EH 2 s B . AT X (Kuetal, 2016)48H, SPQ £AEHZH
HBmEA L TS, LEAMHE %6945 E (Cronbach's a=0.67) » Hit, KHXAER
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SPQ ##HF H Heynsm A, LHAEBARFIN A, SPQEA 17EME, HH604
WAL, SRR EEAR ARG I AR, FEEFEBARAORERS, AHEESL
BERAZEE, RZ, FEEFINARBEGAEES, AHEALFTIREE .

B AR XMAE: ATRELEERANACHB T AEHMA [ ERL5EMNXEEXNEY
R | 09BLE, A REF—HRAME, i HRAMELES, LA KA — (1)K
HERE LGB AT AR LT H TS, QoW EREZIERA5E, )%
M BB PRAF 094E B Ao bk Bh . (4 ATH A4 K Z F A\ 0915 B e b 2h ;. (S) AT R &8
B4R BhAm bk BE, BB A KA B Z B A AR DT H H T IRAE R EAZ T a9 Sy 8 1L,
FBR AR,

B OATASERA: ATRIEA 10188 F, AEFRAQESK, 4255, #9594 100 5,
ZUHRETRITRENFE R PEIFBATOFAANTK, £ TFTEEDELILEEHE, A
H G H 0 R BR R BLASAE B AT R AR R AT AR, MANAR], LA BRI
AARRE), FHABLE A S A ag g,

3.2. FLXRAE
ARG LEEHEAH 12568 EMREZHRTE, 2H1E T LA A ELmRE

AR ABGERIRIER . AR, FHHEALIALE SPQ, REER LS LERA LT

AERH, REBANBRFEEL L BHGEZBEBL RN 2K, HFETRHAHEHE

[BAZMXBEEXOLHRES | B, ZHFMELAMRP, LG R4, S

WG ATRA], BABMK A AR [ LM EEEXNEHRE | ZHAHKe £ %,

BAAL S HEE R Google X BILG WA M &, AR EMPIEG4E B A,

x

KRN ELSEOAAKEfpT TR, CALZATHESLETHN, 2AHETHT
@, BARAHKEMEFRESLH EHMMER [ B ASHHIARFEXNGEHIRE | 09Dk R
B, REE—FHRMAHZFFLELOGHEGEOHBEPOLEELAFE, 2T HT T,
AR EDATH AL AR FOMET, RABLTEBRASHEor7|RE T EAEMeT
BB E, VMRS E R TR s BAS S R A GBS R, A RE
AR LA, FRARF [ HLEMNARLEEXNNEHRYE | EARAGRREES
H o H R B BAEFEHH 0% nE K
4.1 4 X (& By 4% dy 1K 4 %

KRR 4ERBAT, ~Me TR A ABEZHZLF T AARSOEFTDHE, Eafefi
HEVHROGRROFE [ LEEHMRSAER], [FHELKBERLEITENLE ]| 5,
R RFEB LR AZE, EPARLETAEOE TR AREBERE, RADEGER
Qi TARNERGE LE RS XA F kg |, [FEELEOHEETUALAEH] . &
FmRp M EEASL T Efop | ASLEEHAMEAGD R, RARAERmERGEEEIA
F LA ERBLR, Blde: [t e Fest |, [BELE, TURERKIAE

2
it

B R | o ARG E & B VT AR G S —BUR B R AR R A IR T Al K
#=,

MEz, I EeRmABREXNGEERE | BT EAE /TR AL, mALL
R REG T X BARE, b [ F5RMXRFXNEERE | AR IARRE
EL ke, BWMALTHRA, RS EERAN S THEH TR EEEl#E W
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AhE, b [ EORMAREFEXNE TR | RELHXGBRET X, TMESE £33
AHEE 4, LR MIAR L ERERME S F H R TR TR EmE, L mniRit
T g B E k.

4.2 Bfo B A% E B B B

T 41 TR, ¥RASYERFIASL TS LA MG ERRE, pAAMNEE
(22T mr@5AER, AEdrd, ¥RAZEERFIASE H2 ERB &L
HeammiE (EHA: N=28, F7A: N=29) , 2807 d@, mAHRETAMGE
BRI, w [ A@mFEEHERKRRKRBETZONE] . [HRIELE, TARKRI AN E
kB | AR [ adEtE, 2HLEF ], WERERE [ HLHEMNREEENNEYHIRE |
89148 25 7T VAR R AL 38 S R AG 09 5 H B R

B—7d, ¥EAEPE I AEHEMLAMEN G @RE. ZRAENR, FIE
LUERBGEBRBRASAENAL YL (EHA: N=22, F7E: N=26) , mimiR
ERINAEEEREGEBRBREZHE, BILTAES AW K (1)L T A HR (N=8)—
Blde, NEHEBBE—, SV HHIEHTL ARG EFBN, QNE LAY H XN=5)—
Blde, FEAHKR, XFE@YAHTH, 3@ TEGTFTN=10) 4, HERRRFAE
BTN, BREREAT AR, 4) BERAZWIEFN=2)—Fl4n, H@she93EMET5A
v, RIETHKS.

LR 892 35 Chen & Chen (2025)F7/F 2| 6945 AL, LA R FINA LY EERBLEEH
AR L RREHBEHIE, RTRRAFINBEEEBARREE, nBLEEEERESE
ARSI, B €8I bk % a9 4% (Chen & Tseng, 2021). HAZ S H AL FHEH
BB R, TRABERAZEERFIASEEZIELR, AEFRFRAELTG [ EH
oA EANE TR | AANBLEZF T RAARARGHEZBELNETEZIE T D
o
4.3 BB HEF I H TR B

BT EmBAE G BBAZI, AR BRMENE LA TR ERLG G, LEAS
HEMEAEEER, CARHEANBRERDHELRL A G EAK S FIEN=17), |
S, [ 4R 69 AEARA Ao LI BARRGY FAE | S [ BhaE 44 A R BT Vg G Y 445 |
BT B S vy B (N=19), 435 Rtz flERmEHRAALGAGE, Plde, [TURA
BBAEREBRAR AR | Ao [ AR A BRSO 0EFRAG S REFGEHE] .

AR, IR G EN T REEBEN=22), FHFINA LY ERALEFWEE L
AT M, Pl D] [ A A2 Hek, gAR%N% . [FRAMNE, AT RE
M, BHMF | FBE, LTREAAFINASHEMHEAARLMHNEGRME, M T T
MR, REA BB A A TP Y %8 (Hsieh & Chen, 2016). RH, 57| ALY H 05
BB LSWBEREN=12), Plde [ LFTLERRR EHRRARI A [HlaFF T
LR —REH |, BEERAEKIFAQIO)FAZIER—H, LHAFINALTHTE
S S E AL EE B

LAY E AL AL G T AP, TR R MRS E E F E AT AR A
AHEELERE, MFIAZEEREETRAETAFIEEGM L., AAZ B R,
Bl § F R 033G A A R AR e BAS 5 W B AT L MR T o B, HBH Y
AF AR EABEAL T ROE R LA E T 2R, ® XREFW B SRR T

100



iy

ARFOFIAEEE R AT RETME. BRME T LR AR RIFEG A S
FHI 5| RS E H 2 G S R
4.4 RIFEA X S HAESE

EmmESE T HEHARNRAME @I Bk, BRI ELFNXRLEEFEANEY
B 091E 2 % AR R B(N=30), 4o [ EREEHRLEGE R | . [
SRR, AEmR] . [FHFFERBLFNALRRES | . miAEEig26
RIS R A AEREA S EEN=18), RIEFINAEZEHEN=12), AR, [¥biH
KRS 0 K095 FRBE | 09420 L7048 KB | (N=35), #lde: [ 04k B 69 A4k & 2 K
RFBECsa] . [TUARREBEREATANAE® | F, mEAE k2 e)EE R3S
R AR IIA S Y FHN=21), mIEEA S Y HN=14),

BERATEF —RBETHAR RV EF A HHMN [ HSRHNREEXNS
WRE | IR, AL FRFR 42068 F, CHAFFIRETE ALK S A DI,
Rt fab s 474 [ AR MXBEFNE TR | HHR L0042, mZ IR K —
Ao B REMXE T, BRXEEOHIEK S Bitmin e g, FRRSE Y EBRALELF L
Bgmen, AR R, SR A AL IS B S A A L6952 (Wang et al.,
2018) , lde FALAZAZTMEEE. Blo) A R 45, AITRAEAE I NEIRFF,

FHEAWL, FE— BRI ERFIRA I G H H 46 B 65 B8, VAEARALTT 69 & d B
B, mERLLFRZLY AR AT E, EHRUKEFBLETETE, EOMRB TS
KA ZH, # XM AL AL o) ik (Treiblmaier et al., 2004), FHAFE R LS ZE [ LA
AEEEXGEFRE | BTAHFFIASLEEHRBATH@AETRAERKX, AR &8
Wy, EmMRSEEHE,

5.45%

AFRGESETHRFREEAREL [ HOFNXBEFANE TR ], KAEF
F 0% E oA FUBLR, R R A R R PR ST e E 2R,
BHRARERBET [ HOFNABREEXNEFRE | TURASH LEENDHE, 2
AR AT HRSE LA B LR AR @ 4], ABAEMEE Lk, R TRSDH
Zoh, MAERIBAENE HHEHREHRE A — R ERRA, R ELR. NEFW. A
AR EHE NIRRT — L amBE, GIESHEEE, & X\,

g A F- 3 B4
5 & @A Ry B mEBARR S o HBEXE
i A FiRER e % A L AR f B A AR
S S0 h::4
- 78, A £ 37 1
IRAFRLIE A R AR R AR IR AZ 5 5
i VIR AR ISR - BB Rl S A X for 5 5L 46 4 5 B
WWEx - F R ABES B S
- PR F AR AR FH oA E
PEEE B R AR 9T 2 B T AR RIS TR A
- [ B R R A R S 2 R ]

B 4 54 RAIEL
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2 LR, KR BBINMERA NG, CERAAERRAG. MARNG, KAFLEE
AREFHFFBEGARERE [ LGN EEXNE TR |, BEFHTURIKA
Ty 54T, FIRAAE 097 N2 Y RE LR, URFEMGL TSR L0E, MARAG,
A RBHGEEFRTNERERT —RERE 4), MAERBRAERAS T ERFHNASEY
FOBRRER, WTARAARBEALZ [ EAGmI R XL HRE] .

ARA LAY S BE AR, BREAFTCNAELERS], Flleti AR AMR, ERXEFZHE
85 £ R%R, i, FEREF. ARFARLTE—FTREREALE, THAANLZMEG £
B UM ELENAAEEXNEETREIRARE 2T HNE K,
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