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Abstract: The integration of artificial intelligence (Al) in education has gained significant traction post-pandemic, yet
the relationship between Al tool application and student learning motivation remains underexplored. This study addresses
this gap by examining the impact of generative Al tools on the learning motivation of junior secondary Chinese History
students within the Hong Kong curriculum. By focusing on this specific context, the research aims to provide theoretical
and practical insights for the design and implementation of Al-assisted instruction, offering valuable evidence for
researchers, educators, and policymakers in advancing innovative teaching practices.
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METAARG G RERE, ALFROUEELZRERAAKE B NHAAKRARRTEKRGA
l%%lﬂfﬁai?J(Mw%w) RAZABRISABOAIFRIEL, RO FTHIH
HHSLAELHRHGFHFE, FHEBHFE (Luckinetal., 2016; Holmes etal., 2019) . Hit,
/\5E4”€“liéiiEﬂ?ﬁbiiﬁféﬁi&éﬁﬁﬁiy RAZNERIEDRFHFOEZ TG,

, AMATIRRARE LORAMR, T E2EFPAEUAT AL F—BEGLEh
Al#b%ﬁﬁ%@ﬁ%‘kﬁ%%ﬁ R’ £ 0FE s (Zawacki-Richter et al., 2023;
Chen et al., 2022) ; % =B &) 2 i€ A2 BATHZHE A RE L4692 F# %A (Holmes
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etal., 2022; Schiffetal.,2022; Wangetal.,2023) ; % ={BE &R 2 A L% 48 T B T4 B
BRATE A S HH I, EmiRat# %% (Luckin & Cukurova, 2021; Holmes et al., 2022) .
Rin, BEAESEARBERAALIGTRILEARSAS T M Hagrl 1R, 406 LRRIR T T &
Bz, HIAAAT AR D, KRG IRAE BT ERLGmP P BELAE LT
£, REARBERAERAALIFRLILAE A ST ok Mok iR, HARRAILG MY
HZHGT I AARBE B RBGEET RS S, MM TG RRIT T A N RAR . T,
BHE B ERDBIFHE LA £ 5 5 F KRG
2. X EKEBR

AR BRBUTHF B 2020 Fdimey (F BEXARAELT] (P—2F=) ) 2R3,
REZHG ARFELSEARAFAGETIEE (A 4) . Am, 2t FRBESHKEN
FE i fx, RELT, FARDBEIHFRIRING, AR EMEKER, ¥ FPREER
WA R R, RIS ANSEE QLM e MRH (Ho, 2017; Chan,2019) , #uAH 83E4A
24 o R T MEE /1 (Lee & Ashby, 2000; Chiu & Chow, 2015) . M & ## £ &, £
RANFHEWER, FREBEHFARBELAGHKE T ERUEASALBRSY . A BU A E
RS A EE T B 5 R MG AT IR, R R R AR 49 R B A5 H $h % (Yeung, 2018;
Chan & Chiu, 2020) .

HRA#E (Inquiry-Based Learning) A 45#FFid@RM, AF4A T HRE, REAHR
W AATAIE S M, BRI HMEORBRIER, ARRGEENONESRILEE S
H m 7% (Hmelo-Silver & Barrows, 2006) .

EARRAZFURGAHAZRSFENNASERERESE, BEFRGTIIN G Rk CRE
B—F oM. ARERRHERBABAARAAALRCHEETR: AEZRA, RIRAFER, E=
AT RARAST, ABEHEL AN NAES Y H#% (Deci & Ryan, 2000; Ryan & Deci, 2020)
BIFE—HR, TFARASHEHRFAMA O TRANSHGBE . RRT) T AIEIL
TE AT #6T JE d © AR, AP 6Y 9 R SR AR 13 2] A s 4R ST (Deci et al., 1991; Ryan & Deci, 2020).

3. AFRFA

AAFRAG AR T RT3, ARBP P BREIARZ AT LG, oM ESRA L
MAALHRTEETRARNEH, RERBUEHKFABRBHEIRLXEE LA MR E L
P M. TATIR=FZHMZ5], B TEALT:

o NARXAITWNHETXABENERXAIFRILETRAXEE, WEWTHE

F AT E T

o FAJMERNARAALFALLETHRAXNEY?

o M lTHMIAALY LehA&?

o RAARXAIFRIAETRAXNEERAGERERRAFHRRAZLFHINR?
4. HERK

AR GAF G AT Z G P B R LARAE, AT E RS e AR, AT AR Z Y
AT ALHEMERTREN [ LFEBIFIN LT EAWNED) | 6935, EFRE
AR EAAF RPN ERATRED ELMAGBERERTHRER . L EAH 2 EHRF
MR PR, HEFAARR S FOPEBLAKRFERRE, BAERELTCEE, LAEss
FAGEFFRT, TAERIXTAIFRTELHEH IR F R 0RA,
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4.1. FEHE

RRFRE R BRB PTG MR P EOT 5 TPRBEHGEE, £ =0 2%
94 AB$EF5: BHEA 3L A, CHA 30 A, DIEA 33 Ao RS ILHFTAU A LK
FHE, AMORERE A 35 L E A TN, KIS AR SR EEE S BLE B, C.
D, A= 2 AR HEHF,

4.2. X &

HTAZRE ALK E |, RRXEF ] R [EAAIFRIAEFRLXNET ]
HE A ST MO E, A RHRAETRFET (Quasi-experimental Design) , 4§44 5 &
FEHRMAIER G, FRAZAEEGRAARIAIFRIALETHRLXNET; #HA00 5N
M, —HRRABRGAAIXKEFT X, F—ANAKRABFRLXNETEX, BREEERX
ATHRIE,

BIh, HEIENTREAME YK UK RRRLE R 2 MG LR, AFLTFEHRA
RAFRT N, FIFEFTERATRTARL, AL GTEBF T HEME, REHFMLAL, A
BEEAEATHH, THERARKALY R TAEE T HE MR,

5. HFRAZFHYE

AR A 2024 F 10 A % 11 A4, BRIERE, 2R M I, 28T —EZ A,
EREGERY, ZHAFEEHEHAER —RAT, THRIRAOKTE T Xo

% —JF % = JF]
4 AL R MR R, HFERRAETE LR, R,
(RAEX#E) FARAKRBACLRAgLEEEL FRATEHTRACKg LY
PAEBRF LBRELL R, SR E BB ERAE, AWIE S AT
A= R & ?
I 4 HEFMEYBHRAEG KA. b7 HFEEH 8N, BH, £
(RRXEH) BRABACHEAEEL&EER G R, ARAR 6K

R FPRE AL HATEA TR REEHMR.
EXLNIT

IR, BB, R
LA VUBANE—W, @
FEH, BEAT A

LR MAARAE? FRAKER
O KAl b AT &R KSR
FEREL R TERATE A
W EEAE? AR KELE UKL
AR R AT E P R AR
Fog LM PR ? AWiES)
BATHAE —H R B £ &6
®RiEH?
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Thra HEMEHHRAAGRA: 7 FUEH 85K H, ER, LK
GERARRA BRREAECH§ EEER  FFRAFGIRAMA, AAAR IR
IHREIRLET REFYREASFENTERA  CARMEEHR,
WAXEE) ELNIE 2N

BEF, RTELHEELEYE, F
FRoM, VA5 AB—4,
T VAE B A s ARA LA A T
£, %1500 F B4 [ AviE
IE LT RES |, EEHR

LF,

HFEEALAEFEATHLAR,

I FBRAR EER, EAE AR
AAIFRIALN, A
prompts & B, _E#k BT 55 A
RN, BRI E,

BEANFAT, BREARG T B EL AT — AR A AR XHE, 58 EEBIef1E
B A ZAT, B AR RNF G 69 7 KB AT, BRI E A M K E SRR R
#*, DARBCERER, TERSHERMEFTEN

HRBAFRIH—EE, DERAP ZMEBHFET T EHECE, A (R
FAL, —HERERAL) AR PRI RAHE, ERETBMR, BEHM, THERELERTFIRET
BNE, B, ARIKTFT X, THETR,

HERAT. &, SPEHE Y IR ETATRAKA, MESLFET Keller (1987) 49 ARCS
I R WA RAESET, AFEZAZ T M. A ZRAER A RAGEIL, MREFIRA
Likert 8% % (1= FEFARAE, 2= ~RA%&, 3= &£, 4= R &, 5= FkFRAE) , &
AR SLAZ R AE ) AR ) BB AR A T B b 2 A S H Sk ey Ak,

A A B R T

BAr R %
WHASAETHRAGAHTRABEAHLENER, FoB/E, MHADERMSUIELEE, £
AERFRIN R, FRBATRAE Y, #RET, &A% (1= FEFTFRAEF, 2= &
F&, 3= &id, 4= A&, 5= EFRHAZF) , ##. :

Attention
EEBA BRiE &) F 4
1 BREIF P B R A S H N AR AR,
2 RAEREALERTLEFFTRES.,
3 R A S ESRR G R EES
4 KN T B S A
5 BYENHA,
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Relevance
AR B P
6 TR ESAREANETHE -2 a:2 4,
7 RABAHAFETERRELHERN,
8 KBS Y F AR LAY EBERS ROERE,
9 KA AHELHFTBRALBFFZRREL,
10 RAHTERFELTEREZAHRRIEL G,
Confidence
Afzs
11 BAEACTARANSEEFERESL.
12 BHALRYRBFELGETEDLRE S,
13 KA AHAL R SAE T FFH P RESL,
14 HALER T BEL AT HSTHT,
15 AP B S A BT R RO A .
Satisfaction
i R
16 BAE T B JE S A RRAE G R B R
17 e AT RELATERE A T,
18 REBRSATRBELRREE, TLFEE T,
19 AEFERELAGE T RHRE N E,
20 KA EAREEFEEL

B R B BATAT R A R R BIRAR, e ORI AR AL &, 3375t — e sRafE B AL,

HRHEE AR, A RHMASIRIR S 484, ARMRIGEBL, bR
PIAHRHEEH AL, HRLBEERAETK—EREBEEOL LN, SARLE
AT B RSN H ARk N R e T

ek FAE (CR1%)

s
)
41

®
AR
4

. yid
BRF BELAGEEZI T, RRA P F IR EIARG I A E?

. 1
BIFHACALEAEA B HIFERIEF? 2 E AR ?

° i
VART A a8 F Al TE (f#]4e ChatGPT AL Al 4 F T B) R EHH?

° i

WhH Al TESRGEE A, BEREGT AL, AHBETRGHRT? FEREK
R—AE 77 X ? At E?

. yed
10 Al TEEMFKZE TRIAK, RbefT R BT AT 50972
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TR Al TEHRGBRLIRTR) (Pl T HIEE. 547, HAEE) AAAR

A AR AR EARE AT

HERARER RO FFH?

6. HALEREDAT
A1 MBLRyATAM GTAD

Attention Relevance Confidence Satisfaction
EET 8 B S IERNS i R
F2 ) 41 3.34 3.23 3.18 3.35
(ALK KXHZ)
F2 ) 48 3.45 3.29 3.32 3.45
(KL XEH)
KB
(GE B & i AA 3.65 3.58 3.63 3.88
TR Ae THEEAT
KRN EH)
) 2. MAKZommEi4& (GRA)
Attention Relevance Confidence Satisfaction
EEN 8 B EREXN i R
=44 3.45 3.33 3.46 3.38
(A& KXHZ)
=44 3.98 412 4.03 423
(KR XEH)
FER 4
GGE B & i AA 4.31 4.34 4.21 4.45
IRy T A AT

REXEH)

6.1 XEFERXBLZHHEGTARBHLBEAALFELREGTRIEAXEE, HElTHEF

LB EThHK?
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WA REERT A, FRHE T AHLLANE TR ERTREENTE, EATRAREK, =
wmEAETEZEA]. T4ME]. TABS ] HIHRAA | wEDHER L HRERE £
FULE R ARRALERIALGEREGFEF T HMEKZ (£&/H 3.65. Mk 358, &
155 3.63, %2R 3.88) , fadiixslm AR E EE,

AT ERMAGKAGE RBAT, ARXHENEHAWE L AW EG®RE®TTE KA BAE
#I, FEATAARER TR, BTAR AKX HARERAZANETIH., REAKRTX
ZH (BAATERAAIFRIL) 69584, LoBBARTRATAT AR, §PHNAET
R RARLEE, B, AAREGET, ERAEARIKAIG R L LEFTRTXNE T4
SZANEH R EANELLBY ERHE,

HEFZMOER, RESAGHBBEFTA, BmamLa R X#HE T XABIRASLA
LR MM, PAERTIZFHAN TR E—, REAFFEICEAEE |, [ REHER
FHHE BRBRATEAEREH |, SHELEE PIRAAS A IR AR ABRRAGFEL—H
Paas ¥ 454, A E 2 AMB S AN, [ THETIEARE, gL, Mnsy
FolE A& iR 2 B AL 8948 /7 (Paasetal., 2003) . Anderson (1983) 45, HF YV FAZE RN
T, K5 AT 30 ME0EEN, A—HRY 40 DR, LAEAEARBIEES
BERIEHEERFERBE, ZAHETREM S, B TLLLRARNALE R T LY
UG, AE4ERE: [HERAEARIAALTRILRAR, BEHTTAE &M
fREACBFPEX, THRERBR, RAEARZATHENR, —FPRRIRRE, REE
£, REAIFHRBREGETHZ ST, AR, BBERFE, FACZHEEEEY |,
ZHRERRAE T A ERALARE LA EE S (4.31) iR R (4.45) mameBEERA, &£
RAALFRLILWGIAN, RAXBRFELEESF A LOIRELE, Ko TIGREMSEAS
PSR, ARk A9 TAE, RS FH ARG,

6.2. ELWITEHIALHERELALTHRERET? T TEBLALZFET LFGF L7

FBGHARPHEMBR, FALRAEENERIALIF R LLEN Z TG IRT FI,
SR AR T AR A A F R E, 22 EERT: A A REHALGWERERS, AFT
TTRERE DT RRI LR, ReSPEthk—%, nAldELRS, | EHE
HEFEFEENRFGERDE: ZENRATURY ZFAELEATAIE S BR P BR, #®
mBREFPEENARTARAS. 22 A0 0 F: [ K85 Al SR (AR 7T AR B A2 69
SR, REOMAME, CERESEMARA—LBE, RRTRBFEANMFF. | &
) EITHORAFHELEZIEH A,

I, FAMBRIIALFREIAREG TN, L TERTERF — 254323 [Al
BeYRGIES, BRFRERTmERRRALY, TAEHLERAI I THILER, | S2HEAE
AR Al 69 R BF, B 5 5 R de R B A Ak
63. BHALEAALEFE LAGKEREFEEAERBURIL N ET RIS FLETH#?

1 ARG IR R RS TS AE LR T, [HARABALXKEAAE, LAFEAHRLBEAR, @
AERERGBAELHE |, EAEALERIAITR I LAETRELSL AL, [AlTALR
ERPEE, BE LS U AM, A TRT AR, SRMEALES A prompt M TX] . BT
B, AIHFRILAETREZFAEAARCBAEATRETI L LA IR ILR, 52T RE
R, THHEAIFR IABYORAXEY, HERGEHETXNEY, PREFTRASZLGHK
BEHOMALER, GO LASTHRETHRETHZI0N, THREATEHR: a4, £ERAA
IR TEARNUBESASLHAR, FRMNEZHAEPEESN. Rk, ERXAIFRIL
RRRE S A g 2T RAMAMEFTR A, R A CHRRE N, RAZH D,
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